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The English modal system encompasses modal verbs (e.g. should, must, could), periphrastic modal
verbs (e.g. have to, need to), and modal expressions (e.g. it’s necessary). Theideafor thisresearch
emerged after several observations of misinterpretations caused by inappropriate usage of the forms
mentioned by non-native speakers. These speakers do not seem to know the semantic extensions of the
various forms that one may use to code root modality.

The most common label s used to describe root modality meanings are necessity, obligation, and
advisability. However, these labels are insufficient to give language |earners an adequate understanding of
root modality. This study suggests breaking down the labels into the elements that compose the vast
semantic range of root modality. Both native speakers (the control group) and non-native speakers
participated in several data collection procedures: tests of appropriateness, fill-in-the-blank tests, role-plays,
debates, and spontaneous conversations. Based on quantitative and qualitative analysis, the elements
validated by the control group were urgency, new rule + urgency, pre-existing rule and speaker’s
necessity. Besidesthese contexts, other factors influenced the choice of the modal device. Power relations
and social distance were crucial factorsin certain contexts. The results clearly showed that the non-native
speakers’ form-function mappings diverge from the native usage. These emerging grammars seem to have

different starting points depending on learner’ sfirst language.



Most textbooks available on the market, with few exceptions, present crude explanations of the
usage of root modality devices. One way of broadening students’ understanding and usage of root
modality devicesisto show them how these constructions are used in the real world.

The awareness of the root modal elements tested here may facilitate non-native speakers’ learning
of root modality. Showing learnerswhich contextual clues native speakers use in their choice of modal

devices, may lead these learnersto use root modality devices more appropriately.
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CHAPTER 1
INTRODUCTION

Purpose and Need for Research

Research on linguigtic acquisition strategies that non-native speakers (NNSs) use when
learning a second language (L 2) are crucid for the improvement of pedagogic procedures for
teaching an L2. Getting closer to this practica consequence is the ultimate god of second
language acquisition (SLA) research. Theideathat NNSs L2 systems are studied in their own
right (Selinker 1972) has been widely acknowledged for over 30 years. Sdlinker (1972) refers
to the second language learner’s (SLL) system asinterlanguage (IL), it isa system that goes
through stages of development asthe learner improves her L2. Sdinker’ stheory isilluminating
snce it focuses on the learners own language and how this system isrecreated (Sharwood
Smith 1996). Ellis, commenting on Selinker’ s theory, states that interlanguage:

... refer[g] to the specid mental grammars that learners constructed during the course
of their development. Interlanguage theory credited learners with playing an active role
in congtructing these grammars. It treeted their behaviour, including their errors, as

rule-governed. The language they produced, therefore, reflected the strategies they
used to condtruct provisond grammatical rules ... (1994: 44)



L2 learner language and how it works are dtill topics of heated discussion in the SLA

fiddl. The central god of this study isto describe the part of the NNSs' mental grammar that is
related to moddity. Therefore, it concentrates on the acquisition of the English modd system,
which includes moda verbs (MVs) (eg., should, must, could), periphrastic moda verbs

(PMV5s) (e.g., have to, need to), and moda expressons (MES) (e.g., it’s necessary, it’'s
possible). It focuses on the root2 meanings (obligation, necessity, and advisability) of modal

devices through the observation of participants perception3 and productiont* of these related
forms. Moreover, the native speakers (NSs') moda system is aso described and the NNSs
modal congtructions are compared to the NSs'.

The description of NSs' modd system as abasdlineis crucid due to the complexity of
the sociocultura rules that regulate the notions and usage of obligation and necessity linguidtic
devices (Hinkel 1995). Thesesrules are socidly and culturaly embedded and many times
difficult to be identified. After analyzing NNSs and NSs essays on topics such as academics,
palitics, family, friendships, and patriotism, Hinkel concluded that the usage of root modas are
culture and context dependent. In order to provide NNSs with appropriate clues on how to

use moda devices, researchers have to firgt test the context and what NSs assumeis culturaly

1 Some of these positions are developed in the next section.

2 Modality indludes root and epistemic meanings discussed in the section entitied Modality in
this chapter.

3 By participants perception the author means what they fedl or believe is appropriate or
inappropriate for acertain context. Their perceptions were assessed with atest of
appropriateness, which is described in Chapter 2 and whose results are presented in Chapter 3.

4 Participants production is discussed in the light of results from fill-in-the-blank exercises,
role-plays, debates, and spontaneous conversations.



suitable and, then, test the NNSs to determine where the divergence liesand why. Thus, the
present study focuses on certain semantic festures® which are hypothesized to be crucid

components of root meanings as they are used by NSsB. It takes into consideration the
contexts in which the moda devices are used as well as who the interlocutors are. Abovedl, it
congdersthe impact of NNSs' choices of modality usage in discourse.

The ideafor this research emerged after severa observations of misnterpretations
caused by ingppropriate modality usage by NNSs. For instance, a NNS graduate student said
in the first meeting with hislaboratory group: “1 am anew member. You must hep me. | need
total cooperation.” This NNS's choice of modality sounded like an order for the native
peskers and not like arequest. After that, the NSs were not willing to help him. This example
shows how the usage of modal devices cannot be studied inisolation, that is, dissociated from
pragmatics. Besides having to ded with the complexity of the moda system itsdlf, sudents of
English as a second language (ESL) and English as aforeign language (EFL) may have their
inappropriateness reinforced by the way ESL/EFL textbooks present modal verbs (Holmes
1988). These books usudly do not inform their audiences about the subtle, yet crucid,
differences among the MVsand PMVs.

Most ESL/EFL students’ first contact with root modals is through presentations that
portray their meanings as compartmentaized (Azar 1984, 1989, Steer and Carlis 1991,

Murphy 1993, Fuchs et d. 1994, and Werner et d. 1997). For instance, necessity is presented

5 In this chapter thereis adiscussion of the semantics of these labels and o ajustification of
the features chosen to be tested in this research.

6 See Chapter 2 for a discussion of the group of NS participants.



separately from advisability and suggestion. Rardly are students made aware of the fact that
there are semantic connections among these meanings. Some books try to compensate for this
Separation with pertinent comments. For example, a piece of advice may carry a necessity or
obligation tone (Fuchs et d. 1994); “(...) asuggestion is sometimes Smilar to giving advice”’
(1994:268); or the difference between suggestion recommendation and advice is one of degree
(Steer and Carlis 1991). One of the mogt difficult pointsis to interpret the labels books use,
such as necessity, without having enough contextud clues. Sentences are presented mainly in
isolation and teachers and learners are left to thelr own interpretations (Azar 1984, Steer and
Carlis 1991, Murphy 1993, and Werner et al. 1997). Crude generdizations are often
presented, for example, must and have to can be used interchangegbly in dmost any Stuation
aswell as should and ought to (Azar 1984, 1989, Steer and Carlis 1991, Murphy 1993, and
Werner et d. 1997). None of the textbooks mentioned here make any alusion to the usage of
should and ought to. The choice of usng either should or ought to seemsto depend on both
who the speaker isand in what context these verbs are being produced. Some textbooks add a
little refinement to their explanations about must and have to, sating that the former is stronger
than the latter (Azar 1989 and Werner et d. 1997) and that must expresses urgency. Y,
these books rely too much on the semantic label's mentioned above and few contextua clues are
given in their explanations.

An exception to thisrule is the textbook by Fuchs et d.(1994), which touches on mode
(written and spoken) and certain pragmatic differencesin modd usage. It indicates that have to
isthe most commonly used among have to, have got to, and must. It aso states that have

got toissuitable for spoken English and informal writing, and “must is used to express



obligation in writing, induding officdd forms, sSigns, and notices’ (Fuchs 1994 285). It even
touches on some crucid context clues: “Americans do not usualy use must when spesking to
or about another adult. Sometimes people use must to tell achild thereisno choiceina
stuation” (Fuchset d. 1994. 285). It dso states that should and ought to are the same, but
they offer interesting pragmatic comments:
It isusudly consdered impoalite to give advice to people of equa or higher satus (such
asfriends or teachers) unlessthey ask for it. However, it is palite to give advice to
these people when they ask for it. (...) When we give unasked-for advice, we often
soften it with maybe, perhaps or | think. (...) Sometimes we use must or have to to
give very drong advice. Thiskind of adviceis smilar to talking about necessity or
obligation. (Fuchs et a. 1994: 260)
The description of these pragmatic rules should be based not only on the author's
observation but aso on research results. It iscrucid that research focus on which contextua
dueslead to the usage of certain moda devices. Only then will students be presented with

pragmatic rules that govern conversation. This should be a concern not only to promote more

proficient modality use, but a0 to lead students to more gppropriate language learning.

SLA Theories

This section discusses two accounts of SLA based on learner-internd mechaniams:

mentalist (mainly Universal Grammar/ - UG), and cognitive (Ellis 1994)8. The term mentalist

7 Thebadic principles of Universal Grammar are discussed in the following paragraphs.

8 Some of Chomskyan work investigates general cognitive notions, such as dependency,
adjacency, etc. Therefore, they are also called cognitive (LarsenFreeman and Long 1991).
This present study uses Elliss (1994) broad cognitive definition and his distinction between the
terms mentaist and cognitive.



refers to theories that have a their core the idea that language learning occurs due to our innate
knowledge. Their main concernisto describe learners competence, not actua performance,
concentrating on effects of learners internd factorsin SLA. On the other hand, cognitive
theories are used here to refer to theories whose mgjor concern is the discovery of SLA
processes and strategies. In this point of view, the distinction between competence and
performance is not an issue, Snce usage reflects knowledge (Ellis 1994).

It isimportant to emphasize that the mentalist and cognitive accounts take a different
gtand on how language islearned. For UG, linguistic knowledge is different and separate from
other types of knowledge. Thus, acquistion is guided by purely linguistic mechanisms. On the
other hand, the cognitive account considers that language learning Strategies are not pecific to
language, but the same onesinvolved in other types of learning. As MacWhinney sates

Language ... utilizes virtualy every mgor aspect of higher cognition, aswell as
many aspects of sensory and motor systems. This pervasive utilization of other
cognitive structures by the linguigtic function makesit dl the more likely that
language processing should be governed by many of the same basic principles
that govern other aspects of cognitive processing and that the acquisition of

language can be explained in terms of generd learning principles placed & the
service of communicative intentions. (1987:250)

Universal Grammar (UG)

According to Chomsky (1981 and elsewhere), language ability comes from a biologica
endowment cdled the Language Acquisition Device (LAD). This device carries some kind of
innate linguigtic structure, caled Universd Grammar (UG). UG isformed by generd principles
(highly abstract properties of grammar) which no natura language can violate. Some of these

principles vary in restricted ways from one language to another and are parameterized. This



means thet there is a set of finite options (parameters) which languages can utilize. An example

of a principle would be subjacency?, and of a parameter would be pro-dropl0. “Parameters
like pro-drop are of consderable interest to linguists, and ... aso to SLA researchers, because
they involve a number of linguidtic features’ (Ellis 1994). In other words, the absence or
presence of a parameter implies that alanguage follows a set of characteristics. For instance, a
pro-drop language does not have expletives (‘it" and ‘there’) (Chomsky 1981). Hyams (1986)
asserts that non-pro-drop languages such as English, have a class of moda verbs apart from
main verbs!L, while pro-drop languages do not.

If different languages have different parameter settings, what are the implications for
SLA? Thereisamgor debate in the field about the availability of UG for SLA. There are four
views of how UG isavailable for SLA: the complete-access view, the partid-access view, the
no-access view, and the dua-access view (Ellis 1994, White 1989). The complete-access
view assumes thet the learning of L2 isjust the same aslearning L1 (Flynn 1984, 1987).
Therefore, L2 learners have access to everything in UG in the same way children do when they
arelearning their L1. The partid-access hypothes's (Schachter 1988) assumes that adult L2
learners have access to UG principles that restrict them from cresting sentences which would
violate these principles. The no-access view (Clahsen and Muysken 1986, Meisdl 1991) clams

that SLA isvery different from L1 learning due to the fact that L1 learners use their language

9 Subjacency restricts how far one phrase can move from deep to surface structure,
10 This parameter restricts whether or not the subject of a clause can be omitted. Portuguese,
Spanish and Itdian are examples of pro-drop languages, while English is not.

11 Thisfact may make a differencein how SLL trest modal verbs based on their first language
(L1) experience.



faculty, while L2 learners use generd learning srategies. Findly, the dud-access view (Fdlix
1985) claims that L2 learners continue to have access to UG but they aso use problem solving
drategies. This usage might work against L2 learning because it can create wrong hypotheses
about L2.

Cognitive Accounts

The cognitive accounts have given a different importance to the influence of L1 in SLA

than UG. One of the cognitive accounts of SLA istheinterlanguage theory (Sdlinker 1972).
This theory proposes thet interlanguage may use the first language (L 1) system or other tools,
for ingance, overgenerdized L2 rules, to build an interim L2 grammar or grammars. As Ellis
ummarizes

These mental grammars are perceived as dynamic and subject to rapid change. Thus,

the interlanguage continuum conssts of a series of overlgpping ‘grammars . Each

grammar shares some rules with the previoudy congtructed grammar, but aso contains

some new revised rules. A rule hasthe status of a‘hypothess . (1994: 352)
These hypotheses may lead to native-like forms or deviant linguistic L2 congtructions.
Language transfer, or what Sharwood Smith (1996) called crosdlinguistic influence (CLI),
may be of different types: postive transfer, which helps SLA; negative trandfer, which isthe
source of errors; avoidance, which consists of the non-usage of a certain form or discourse

feature even when this would result in gppropriate L2 constructions; over-use of L2 rules or

discourse features, and the influence of L2 into L1. Consequently, looking only at SLLS errors



does not give a complete picture of SLA characteristicsl2 (Schachter 1974). Moreover, there

may be transfer in L2 learning and in L2 communication (Kasper 1984 and Faerch and Kasper

1986). The use of L1 in both perception and productionl3 plays arole in the changing the
SLL’smentd grammar, as discussed below in Chapter 5. This study andyzes mainly
production and perception of root moddity through the investigation of results from different
types of data such asrole-plays, tests and spontaneous conversations (see Chapter 2).

Other cognitive theories, such asthe functionalist (Bates and MacWhinney 1987,
Tomlin 1990) and variationist (Tarone 1983, 1988 and Ellis 1984, 1985) focus on language in
use, asEllisexplans,

not jugt ... how linguistic knowledge is represented in the mind of the learner, but also
... how thisknowledge is used in discourse. Also, both types assume that syntax
cannot be considered separately from semantics and pragmatics and, as such, are
opposed to purely linguistic accounts of L2 acquisition. (1994: 369)

An example of afunctiondist theory is Bates and MacWhinney's (1987) Competition
Modd. It was created for L1 acquisition and extended to L2 acquisition (Sasaki 1991,

McDonad and Heiliman 1991), accounting for interesting language learning behavior. For

instance, a speaker's mentd grammar may have more than one form that is

12 A pilot study on the acquisition of modal verbsin ESL was done in the spring term of 1995
with Benjamin Geer. During the analyss of the data, it was dso noticed that the understianding
of MV acquigtion aso involved looking a the production of other competing forms (e.g. MES).
Otherwise, the description would be very narrow and would not show how the SLLs may use
different linguigtic tools to express the same meaning, such as how to ask for permission, how to
express necessity.

13 The comprehensible output hypothesis (Swain 1985) dlaims that not only comprehensible
input but also L2 output aids SLA.
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used for the same function. Inthisway, IL behavior resembles both child and adult L1. Both
NSs and NNSs language systems are not purely a one-form one-function type of system.
Ultimately, the NNSs should learn if such forms with the same function are used in different

contexts. Competent NSs, however, know the motivation behind the appropriateness of a

certain form14 in a specific context.

The Competition Modd brings together what is available to the learner (the input) and
how language processing works. Its central concepts are direct mapping, cue vaidity and cue
grength. Direct mapping is a congruct that shows that the functiona and the forma levels of
presentation are connected in language processing. However, it does not mean that for each
form there will be a corresponding function. Cue vdidity isformed by two idess. cue availability
(how often the information is offered) and cue rdiability (how often the information leads to
correct conclusion). Cue strength refers to how strong the connection is between a given piece
of information and a certain meaning.

An example of the variationist theories comes from Ellis (1985 and € sewhere) work.
His modd describes two mgjor types of systematic variability, Stuational and contextua, and
two types of non-systematic variability; oneis the result of performance lapses, the second isthe
result of competing rulesin the learner's competence. However, Ellis says that even what seems
to be unsystemétic is systemdtic:

... learners construct form-function networks in which individual forms are used to
perform specific functions. These networks may not be target-like, and they evolve

14 For example, the use of ain't for negation in very informal contexts can be part of the
linguigtic forms available to a NS with higher education. However, this speaker would not use
thisform in forma settings.
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over time. They provide some of the strongest evidence of the ‘ credtivity’ of the L2
learning process and indicate the importance of going beyond a target- language-
based andlysis of learner language. (1994: 154)
Congdering the SLA theories briefly presented here, and the objectives of this study,
UG isnot an appropriate theory for the present analysis. It isonly concerned with problems
with form and not function and it cannot account for linguigtic variaion (Bates and MacWhinney

1987). Thisapproach saysthat once a parameter is set, there is no opportunity for it to be

resst. For ingtance, as White explains, once a child learns English, a head initid language, this

parameter1® "does not have to be reset for the other phrasal categories; the rest follow asan
automatic consequence of the head-initia setting of the parameter, and do not have to be
triggered or learned individudly” (1989:30). The biggest drawback of Chomskyan andysisis
that principles and parameters refer only to forma properties. 1t ignores the functiond side of
language and its main use as atool for communication. Besides that, it is unable to explain the
vaiability in IL. Bates and MacWhinney criticize UG's dl-or-none modd:

... the “steady state’ reached by adults dso contains patterns of satistica variation in

the use of grammatica structures that cannot be captured by discreterules. Thiskind

of cross-linguigtic variation is difficult to cgpture with an dl-or-none modd. (1987:
158)

Both the functiondist and the variationist theories are pertinent to this sudy, since they

are concerned with the SLLS mismatches of form-function6 and how certain forms may have

15 This parameter is cdled head-position and it has two values: head-initiad or heed-find
(Chomsky 1986, Travis 1984).

16 When the word form is used in this study, it means the linguistic structure being used by the
participants. Function means what the form is able to communicate, for instance, a request.



12

or be used for different functions. The L2 crestivity and congtruction of form-function networks
are crucid for the understanding of SLA. First, we ought to describe the L2 system as a system
initself. Second, we should be able to describe this system in terms of the form-function

networks. In the case of the acquisition of modd verbs, an approach dong these lines seemsto

be much more accountable than UG for the facts presented.

SL A Research on the Acquidition of Modal Verbs

The sudiesin the field of moddity acquisition have concentrated mainly on the
acquistion of MVs. Some have looked at this area from a purdly structura point of view
(Haegeman 1988), from a cultura point of view (Hinkd 1995), and from a socio-functiond
perspective (Robberecht and Peteghem 1982, Altman 1982, 1985). Others have investigated
the order of acquisition of root versus epistemic modal verbs: Stephany (1995) on both L1 and
L2 acquigition and Gibbs (1990) on children L2 rather than adults. These various approaches
to the acquigition of MV's are discussed below.

Haegeman's (1988) analyss of L2 acquistion of English modals uses the parameter
Setting approach. In her study, she compares the structure of moda verbs in Dutch, French and
English, Snce she seeks to discuss how Dutch speakers and French speakers from Switzerland
use the English modals. The modals in these three languages are work in away that “the impact
of the modal is to be seen, for instance, in the interpretation of the object NP [noun phrase]”
(Haegeman 1988:259). They belong to categories that behave grammaticdly differently. The
English modas form a digtinct group with characterigtics that set them gpart from main verbs.

Y et, both the French and Dutch modds are fully inflected and accept awider selection of
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complements than their English counterparts. Structurdly they cannot be differentiated from

main (content) verbs. The only difference between the French and the Dutch moddsisthat the

Dutch modals are verbs that trigger verb raisingl/ (Haegeman 1988). Haegeman says that
since these verbs are parametrically different, French and Dutch speakers need to reset their
modal verb parameters to acquire English modas. One could say that sheisclaming that L2
learners have access to UG, with the ability to seek other parametersin their LAD and use
them.

Thisstructurd pergpective completely ignores the semantic intricacies of the English
moda verb system, thereby focusing only on learners problems which are related to form.
Modality and the meanings it covers have been described, showing that the system to which
moda verbs belong is not asmple one, especialy semanticaly. UG assumes that language
acquisition is synonymous to acquiring sructure, making parameter setting anarrow anays's of
linguidtic facts.

Hinkel (1995), in a cultura analyss of moda verb usage, compares written essays of
Chinese, Japanese, Korean, Indonesian, Vietnamese, and American English speakers. She

states that obligation and necessity are seen differently in Anglo- American, Confucian, Taoid,
and Buddhist cultures when they write on topics of family, friendships, and traditions18. She
clamstha pragmatic and sociocultura implications make ESL learners use modd verbs

differently from NSs. For instance, a Chinese speaker would say that he must hdp hisfriend if

17 1n averb raising process, two clauses (one with amodal verb and the other with the
complement) are reanalyzed as a Single-clause.
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sheissck snce group harmony and loyd friendships are highly valued in Confucian societies
(Hinkel 1995). These observations are appropriate to
pinpoint some problemswith NNSsS MV usage; however, there are two assumptionsin
Hinke’swork that have to be discussed. First, Hinkel assumes that NSs use must to express
obligation. Thisisbased only on traditiond linguigtic conventions. The results of this present
research show, however, the NSs' reluctance to convey this meaning usng must. Second,
Hinkd assumes that NNSs understand the system of obligation and necessity in the same way
as NSs do, dthough they chooseto useit differently. Therefore, a careful analyss of specific
features that compose the NSs' and NNSs' systems is till necessary.

The socio-functiond perspective to the acquisition of modals (Robberecht and
Peteghem 1982, Altman 1982 1985) has shown that EFL and ESL students have “ ‘no feding’

for the various nuances’ of modality (Robberecht and Peteghem 1982:164). Robberecht and

Peteghem dlaim that Dutch students underuse epistemic19 modality when spesking English due
to the vast array of epistemic MVsin ther language. Altman (1985), focusing on how Japanese
students understand and use had better and should, says that since they inappropriately rank
had better asless strong than should, their giving and taking advice becomes unsuitable.
Moreover, Altman suggeststhat “only by looking at function ... could we learn of the
importance of have to and need to as expressions of root/deontic modality, of maybe as a

proposition-externd subdtitute for the moda

18 Hinke’s approach and mine are similar in terms of bresking down the labels. Her categories
are culturdly mativated while mine are semanticaly mativated.

19 Thelabels root and epistemic for modal verbs are fully discussed in the next section.
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auxiliary might...” (1982:7). However, Altman’s andys's cannot account for pragmetic
differences between the usage of have to and need to or maybe and might.

The studies on order of acquigtion point to the aspect that root meanings are acquired
earlier than the epistemic ones by children. On the other hand, adults who dready have the
conceptud structure of epistemic meanings but have not yet mastered the modd verbs that

express them, tend to use “verbs of thinking and believing or ... episemic adverbs’ (Stephany

1995:116)20. Only looking a the order of acquisition does not tell us much about what is going
oninthelearner’sgrammar. Stephany stresses that:

In order to trace the gradud acquisition of the complex moda structures languages
offer, adetailed analysis of their use in both sentence, speech act and discourse types

is necessary. (1995:118)

Modality

Pamer (1986:2) satesthat “ ... modality ... does not relate semantically to the verb
aone or primarily, but to the whole sentence. Not surprisingly, therefore, there are languagesin
which modality is marked el sewhere other than on the verb or within averba complex.” The
modadlity system of Ngiyambaa, for example, (Donadson 1980), is so complex that it isformed
by verba inflection categories, which code the imperative, past, present, purposive and irredlis,

and also by clitics which code ideas of counterfactudity, moddity (belief and knowledge dlitics),

20 The resuilts from the pilot study with Benjamin Geer support the same idea.
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and evidence. In English, dike, there are other modality devices besdesMVsand PMVs, such
as adverbs (e.g., maybe, probably, possibly) and adjectives (e.g., possible, probable).

Among severa gpproaches to the study of modaity (von Wright 1951, Lyons 1977,
Pamer 1990, among others), the functional approach suggests a broad system of
sententiad modality (Givon 1995, 1993, 1984). It has the advantage of including modal verbs,
epigemic (maybe, probably) and evduative (hopefully and preferably) adverbs, the
subjunctive mood, future tense, non-implicative verbs, and non-declarative speech-acts as
irrealis. This gpproach to moddity is broad enough to include such different linguisticaly coded
forms under one meaning categorization. This globd anayss, however, loses precison of
function as it certainly implies different forces imposed by the soesker on the process. This
Sudy ams at capturing the differences between sentences like (1) and (2) through the testing of
specific situations?1.

(1) Maybel will go.

(2) 1 may go.

Moda Verbs

The term modadlity is aso used as a synonym of moda verbs (Langacker 1991). A
closer look at the structural characteristics of modal verbsis necessary here. The English
modals form adigtinct group with characterigtics that set them gpart from main verbs. Following
Coates (1983), these verbs

(a) take negation directly (can’t, mustn’t),



17

(b) take inverson without do (can 1?, must 1?),
(¢) ‘code (John can swim and so can Bill),

(d) can be emphasized (Ann could solve the problem),

(e) have no -sform for third person singular (*cans22, * musts),

(f) have no non-finite forms (*to can, * musgting),

(9) do not co-occur (*may will).

In other languages these verbs behave differently. In German, for example, semanticaly
amilar verbsto English modals are caled periphragtic. They are structurdly different from their
English counterparts because they have infinitival forms (wollen ‘to want to’ and missen ‘to
haveto’), form past participles (Ich habe es gemusst ‘1 have had to do it') and agree in person
with the subject (ich darf ‘1 may’, du darfst ‘you may’) (Langacker 1991). The modasin
Romance languages follow the same structura properties as their German counterparts and il

have other characteridtics that set them even further gpart from the English modas. They are, in

fact, content verbs. The modals in Romance languages can aso co-occur23 and form agerund
form (in Portuguese, podendo *‘canning’). They are biclausa structures formed by a moda
verb and an infinitival complement. In this study, the L1 influence that might occur in the
acquigtion of moddity isinvestigated in Chapter 5.

Root and Episemic

21 The definitions of the categories tested are defined later in this chapter.
22 An asterisk (*) next to aword or sentence means that there is a structural error.

23 Co-occurrence of modals, or double-modals, are present in some American diaects (see Di
Paolo 1989). Thisfact contradicts severd andyses of the English modd verbs, which state that
the absence of moda co-occurrence is a characterigtic of these kind of verbs.
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This study works under the assumption that thereis a valid distinction between two

modal categories: root and epistemic24 (Sweetser 1982). It investigates the usage and
acquisition of root meanings. Both structural as well as more semantic gpproaches are based on
thisdigtinction. Ficalo (1990), who works within the Government and Binding (GB)

framework, clams that root and epistemic modas are generated at different syntactic positions.

epistemic in INFL and root in the VP25, |f generated at INFL, the modal verb has scope over
theentireclause. Y¢, if itisgenerated inthe VP, it is interpreted as a subject-oriented. GB
attempts to account for semantic differences using only syntactic rules. The results are not
successful Snce some questions remain without an answer. First, what does it mean to say that
aroot verb is subject-oriented? For instance, is the subject responsible for reporting a
prohibition, or cregting it asit is uttered (3)?

(3) You must not smoke in this room.

24 Some approaches have a different division, for instance, epistemic, deontic and dynamic
(Pamer 1990). The deontic sense refers only to socia and mord obligation. This reeding of
deontic sense comes from an extenson of modd logic: the logic of obligation and permisson
(Lyons 1977). Infact, von Wright (1951) presents four modes; aethic (modes of truth),
epistemic (modes of knowing), deontic (modes of obligation), and existentid (modes of
exigence). The dynamic moddlity is presented by von Wright in afootnote and Pamer (1990:
36) uses it when he argues that “dynamic modality is subject-oriented in the sensethat it is
concerned with the ability or volition of the subject of the sentence, rather than the opinions
(epistemic) or attitudes (deontic) of the speaker (and addressee).” One can argue against
Pdmer’s point of view since abroader category, such asroot, can encompass al socia
relations expressed by modds, including can ability (Sweetser 1982), the position followed in
this study.

25 An INFL category carties both the markers for tense and agreement of person and number.
Although this category isthe head of the sentence (Cowper 1992), it depends on the VP (verb
phrase) to exist. “Thus, if INFL were to occur without VP, the result would be morphologically
ill-formed. There would be an affix with no word to attach itsdf to” (Cowper 1992: 68). The
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Second, how can GB account for the different degrees of epistemic meanings, asin:

(4) He must be agood teacher.

(5) He may be a good teacher.

The fact that root and epistemic modals may be in different syntactic postionsis not enough to
judtify their semantic differences.

In order to explain the distinction between root and epistemic modals under a semantic
perspective, Sweetser (1982) claims that the root sense denotes real-world meaning, such as
obligation, permission, or ability, and the epistemic sense denotes necessity, probability or
possibility. Therefore, the root sense refers to the domain of socid interaction and the epistemic
sense to the domain of reasoning. Sweetser argues that root and epistemic verbs are used in
different domains, but they are related in every other aspect. “Thereis strong historicd,
sociolinguigtic, and psycholinguigtic evidence for viewing the epistemic use of the modasas an
extenson of the root meaning” (Sweetser 1982: 485). Sweetser’s claim isthat “the epistemic
world is understood in terms of the sociophysical world” (1982: 492).

Sweetser’ s root-modd analyss uses Tamy’s (1981) ideaof looking a moddity in
termsof force dynamics. Tdmy explainsthat this semantic category dedswith

“how entities interact with respect to force. Included here is the exertion of force,

resistance of such aforce, the overcoming of such aresistance, blockage of the

expression of force, remova of such blockage, and the like’. (Talmy 1988: 49)
This dynamic interaction reflects in the linguigtic trestment of force and barriers. As Sweetser

exemplifies, * permitting (eg., may, let, and allow) is an ingtance of taking away (or keeping

VPisformed by amain verb (V) and optiondly by anoun phrase (NP) and a prepositiona
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away) apotentialy present barrier” (1990:51). Using these concepts of forces and barriers,
Swestser is able to extend aroot interpretation to the epistemic domain:

John may go.

“Johnisnot barred by (my or some other) authority from going.”

That may be true.

“I am not barred by my premises from the conclusion that that istrue.” (1982: 493)
Sweetser’s (1990, 1982) elegant way of stating that the difference between root and epistemic
sense is manifested by an abstract force being “driven” ether into the socid sphere or the

domain of reasoning is followed by Langacker (1991). Langacker adds that the root and

epistemic forces are different because one is societd (root) and the other isredigtic (epistemic).

Semantic Ddimitatior26

This section firg presents the most common labels used to describe root modality
meanings, discussing how these labels are insufficient to give language learners a good
understanding of root modality. Second, there is the judtification of bresking down into the
elements that congtitute root modality, so as to find what motivates speakers choices of root
modal devices.

The root category studied in this work includes how one expresses obligation, necessity,
advisability, request, and possibility. These meanings are discussed in two groups. (8)

obligation, necessity, and advisability; (b) possibility. The terms of the first group and their

phrase (PP).
26 This study adopts the position of functional linguistic models which do not consider the
linguistic system as formed by different modules, syntax, morphology, phonology, semantics and
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sometimes overlapping meanings was the starting point of this research. The second group
emerged from the data collection, and the meaning may aso overlap with the ones from the first
group. The following definitions are not supposed to be exhaudtive. However, they ddimit the
semantic characterigtics taken into condderation in this study.

Obligation, necessity, and advisability

Obligation involves duty and responsibility on the part of the spesker (‘I') or
interlocutor (*you’), whoever is supposed to do something. A Stuation that entails obligation
does not leave options for the one who has to accomplish the duty. In acase like this, there
seems to be an impaosition from someone or something, to make the person fed compelled to
do whatever is being asked to be done. In terms of Tamy’s (1988) work, there isaforce
which points the subject to the action. The features that compose this force are centrd to this
sudy. When are obligations expressed in a conversation? \Who can make such an imposition?
What makes one believe to be obliged to do something? What makes somebody else be the
oneto force that obligation? Does thisforce have amord, legd, or persona bass? The
answers to these questions were essentid in determining the Situations to be tested and,
therefore, which features to be chosen. These features are fully discussed in the next section.

Theterm obligation is defined in the Longman Dictionary of Contemporary English
as “acondition or influence that makes it necessary for someone to do something” (Summers
1991: 714). Thisdefinition highlights the fuzziness of these definitions, snce thereis not a clear

dividing line between where an obligation ends and a necessity begins. However, one cannot

pragmatics, as Generative Linguistics does. Instead of bringing pragmeticsinto play when
semanticsfails, the functiona approach concelves semantics and pragmetics as one domain.
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say that necessity entaills obligation. Therefore, the same dictionary defines necessity as “the
condition of being necessary or unavoidable’” (Summer 1991: 694) and necessary as what
“must be had, obtained, or done; needed; ESSENTIAL”. In both cases, obligation and
necessity, something hasto be done. Nevertheless, while necessity is purely what is essentid in
acertain gtuation (6), obligation aso involves duty/responghbility, what ismordly and or legdly
right todo (7):

(6) Mom, I’ve gotta pee. (Itisessentid that | go to the bathroom.)

(7) *... the driver and front seat passengers must wear seat belts’ (Florida Driver’s

Handbook 1992). (It'slegdly required to wear seat belts.)

In certain cases, due to the fuzziness mentioned above, it is hard to classfy a sentence as either
obligation or necessity:

(8) I have a hard test tomorrow. |’ ve gotta stay home and study. (It's essentid that |

stay home and study. 1t's my respongbility to stay home and study.)

Therefore, the [abels obligation or necessity are of little help to the understanding of the modd
system.

Advisability is another root meaning not as close to obligation and necessity as these
two last terms may be to each other; however, it also shares some aspects with these terms.
Giving advice is giving someone guidance to do something. 1t may range from asmple
suggestion to a recommendation or even admonition. Thus, in certain cases, giving advice may
be awarning. When the speaker suggests something, she believes that her opinion on that
meatter isthe appropriate one. At least for that person, whatever is being suggested is the right

action to be taken. In this sense, advisability resembles obligation as far as what isto be done is
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congdered correct, at least in the opinion of the one giving the advice. What kind of advice,
suggestion or recommendation can be given in certain Stuations? Who isthe onein the postion
to suggest something? How forceful does the suggestion sound and how much does the
Speaker ingst on that being done?

Possibility

The study of root possibility was not part of the primary plan of thisresearch. Y, this
meaning became important due its usage in making requests and the types of moda devicesiit
yidds.

This research takes Sweetser’ s (1982) position that the separation of modals into root
and epistemic is an appropriate one. The root sense refers to the domain of socid interaction
and the epistemic sense to the domain of reasoning. Therefore, root possibility is part of the
domain of socid interaction. As previoudy discussed, linguidts categorize moda meanings
differently. The approach used diverges, for instance, with Pamer (1986 1990), who has a
separate category for root possibility caled dynamic possibility. What isrelevant to the
present studly is the ditinction between root possibility and epistemic possibility. Root
possibility sentences, such as (9) and (10)

(9) Canyou hdp me?

(20) Isthere any way you could help me?
can be paraphrased as “Is it possible for you to help me?” An answer to a question such as (9)
or (10) could include the root possibility meaning as well:

(12) I could look for the box. (It's possible for meto look for the box)

Epistemic possibility sentences, such as (12) and (13)
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(12) He might be in the office.

(13) Maybe heisin the office
can be pargphrased as“It’ s possible that heisin the office.”

The root possibility category includes (a) requests, (b) the expression of abilities, and
(c) permission. During the andysis of the features tested and of the modal devices chosen by
the speakers, the labd request is often used rather than root possibility. The requests became
an important category in this study, since the participants had to make requests in their attempt

to communicate the features being tested.

Judtification of the Features

The semantic categories (obligation, necessity and advisability) do not seem to be
distinct enough to be tested separately asfar as modal usageis concerned. The elements that
conditute a Stuation that asks for the expresson of an obligation, for instance, is what might
shed some light on how NSs and NNSs use moda devices. Consequently, the features tested

emerged from a careful observation of answers dicited through role-plays and tests.

After running the pilot study on the acquisition of modal verbs?/, both on root and
epistemic meanings, it became clear that a more detailed data collection procedure was
necessary to describe NNSs' modal grammar. Besides that, the researchers were not sure how
to judge the appropriateness of the moda devicesin certain circumstances. Therefore, a
description of how NSs perform in the same Situations was necessary. In the pilot study, role-

plays and a debate were used as data collection procedures. The role-plays probed the use of
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modals that express permisson, ability, request, epistemic, advisability, and necessty/obligation.
Since there were so many meanings and only five stuations, it was hard to determine what
factors actudly favored the use of one MV or PMV over another. After the analysis, however,
it was clear that there was a need to better understand for what functions the MV and PMV
are used. Theimportance of functiond studiesis emphasized by Halliday:
Jugt asthe child builds up hislinguigtic sructuresin away which reflects his acquigtion
of the uses of language, so the Structure of language as awhole has been built up in
such away that it reflects the demands that are made on language and the functionsiit
isrequired to serve. (1970: 323)

Pilot studies with NSs were also conducted. The categories that emerged from both the
pilot sudies with NNSs and NSs were (a) how to express something urgent (urgency), (b) how
to set anew rule (new rule), (¢) how to set anew rule when there is some urgency involved
(new rule + urgency), (d) how to remind someone of arule that the addressee should know
(pre-exigting rule), (€) and how a gpesker expresses her own necessity to do something or to

have something done (spesker’ s necessity). These categories, combined with the eement of
power and socid distance, generated twenty different Stuations used in the role- plays and tests.
These categories need to be fully understood since they were one of the sources?8 that probed
the use of the forms anayzed.

For each of the above fegtures, there are severd Stuations that test the use of modal

devices. Thepoint of view in this study is that once afactor is changed, for instance, socid

27. Thiswasthe pilot study was done with Benjamin Geer in the spring of 1995.

28 Data were collected through other procedures: debates and spontaneous conversations
(described in Chapter 2).
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distance, the Stuation is different. Therefore, the linguistic choices made by the speakers may
be different aswdl. This study intended to capture which variations affected the linguistic
choices.

Before presenting each feature separately, it isimportant to determine how the terms

power and social distance are used in thisstudy. These notions, vastly used in linguistics,

especidly sociolinguistics, are used with different meanings by different athors?9. In this
present research, power is used as a synonym of authority (Leichty and Applegate 1991), and
of the control that one of the interlocutors may or may not have over the other (Brown and
Gilman 1972, Brown and Levinson 1987). Therefore, if one of the interlocutors has power
over the other, there is a power relation between them. The term socia distance is associated
here with intimacy (Brown and Gilman 1989, and Boxer 1993), how well people know each
other. Thus, if theleve of intimacy varies, the type of relationship between the interlocutors
doestoo. The gradation of intimacy used in this present study has four different levels: (1)
intimate (e.g., spouses or parent/child); (2) friends; (3) acquaintances (e.g., coworkers or
roommates); and (4) strangers30.

The judtification of the each feature is not an exhaugtive one. The features discussed
take into consderation some contextua elements and not al the possible ones for these

features. Besides that, root modality encompasses other features not justified here and not

29 See Spencer-Oatey (1996) for a detailed discussion on these terms.

30 Spencer-Oatey stresses the fact that “in cross-cultural research, thereis also the danger that
people from different cultures may differ sgnificantly in their prototypical conceptions of role
relations’ (1996:6). Therefore, this should be taken into consderation in the interpretation of
the results.
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tested by this research, such as how to express emergency or how to try to convince someone
to do something (e.g., “ You must read thisbook. It'sthe best book I’ ve ever read”).
Urgency

An urgent Situation requires that action be taken immediately. What usudly cdlsfor
urgency involves some unexpected event that makes the Stuation intolerable for the spesker.
Therefore, an action has to be taken.

Four of the role-play Stuations created concerned the sending of an important shipment
to another country. The urgency is kept throughout dl the Situations, with power and socid
distance being the variables.

In the role-plays where the context involves the sending of the shipment, the problem
arises because the speaker forgot to include some critical itemsin the package. The package
was brought to Federa Express (FedEx) a couple hours beforehand and it is urgent that it be
sent to its destination overnight. Therefore, the speaker hasto go to the local collection
warehouse for FedEx to ask the FedEx employee to find the box in order to put the forgotten
itemsin. The problem is aggravated by two factors: the speaker needs the package to be
complete (the items cannot arrive at the destination separately, and they have to be there the
next day); and FedEx has a policy that their employees cannot leave the desk to go to the back
of the warehouse.

Since this study attempted to test how moda device usage is affected by context
change, different Stuations were created modifying the relationship between the interlocutors.
There were four Stuations in the shipment context, where the interlocutors were (@) strangers--

no power relation between interlocutors; (b) acquaintances--speaker has power over
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addressee; (c) friends--no power relation between interlocutors, and (d) acquaintances--no
power relation between interlocutors. Another context was created to accommodeate the testing
of a conversation between intimates (pouses) involving urgency. This Stuation is urgent since
the computer crashed and erased dl the payroll files. Payday isthe next day and the spesker
has a dinner with an out-of-town client for that night. The spesker has to ask a coworker, who
is aso her spouse, to take care of the paychecks.

New Rule

The other meaning tested is how a spesker tdlls the addressee that a new rule hasto be
set. Something is disturbing the status quo, and the spesker believes a solution will comeif the
listener, or both the speaker and the listener, do things differently from what shefthey have been
doing. The spesker may bein aposition of power in relation to the addressee; therefore, the
setting of this new rule becomes imperative. If the relationship between the interlocutors
involves no power, then, the setting of the new rule may involve suggestions of how to make
their lives run better.

Following the idea that any change in the relaionship between the interlocutors (power
or socid distance) creates different Stuations, there are contexts in which anew rule hasto be
set and the variables are elther power or socid distance. The interlocutors were (a) intimates--
speaker with power over the addressee; (b) intimate--no power relation between speaker and
addressee; and (¢) acquaintances--no power relation between speaker and addressee. No
Stuations were designed in which the speaker has no power (authority) over the addressee,

since the speaker would not be in a position of setting new rules for the addressee to follow. At
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least in American society in mogt Situations, it would be ingppropriate for a spegker with no
power over the addressee to tell her what to do.

New Rule + Urgency

The setting up of anew rule can be aggravated if the Stuation isurgent. The speaker is
led by the circumstances to tell the addressee how things should be changed so that the
addressee’ s life would get to a better state. The fact that power and socid distance may
interfere in the choice of moda devicesis again aconcern here. A conversation between a
doctor telling his patient what she should do in order to avoid a heart attack may be redly
different from asmilar conversation between spouses or friends. Three of the new rule +
urgency role-plays involve the same health problem setting. The Stuations varied as power and
socid datus did: (a) doctor to patient--speaker has authority over the addressee; (b) friends--
no power relation between interlocutors; (C) spouses--no power relation between interlocutors.
In order to capture any difference in modality choice in a Situation in which the spesker has
power/authority over the addressee and they are intimate, another context was created. A
parent has to set new rules so that the child will pass and graduate from high school. The
necessity arose to create a different context in which interlocutors are intimates and at the same
time the speaker has power over the addressee, because the health problem context was not
natura for these characterigtics. Asisdiscussed in the andys's, the combination of intimacy and

power makes a difference in the choice of moda devices.
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Pre-Exiding Rules

Situations that involve the expressing of rules known to both the speaker and the
addressee were dso created. They are called throughout this Study as pre-existing rules. The
reminding of a norm becomes necessary when one of the interlocutors displays an attitude that
goes againg what is normaly acceptable for that Stuation. This pre-established norm can be
one morally accepted by society (e.g., to return to the owner something that one finds) or it can
be a norm that has been established in the group that the interlocutors belong to (e.g., the
parents have established a curfew and their children are aware of it).

Four different Stuations were designed, to capture the differences in the usage of modal
devicesto express a pre-exigting rule. Power and socid distance between the interlocutors
varied: (a) spesker has power over the addressee but they are intimates; (b) no power reation
between the interlocutors and they are friends; (¢) no power relation between the interlocutors
and they areintimates; and (d) no power relaion between the interlocutors, but they are
strangers.

Speaker’s Necessity

Another feature tested was that of interna necessity. Four different Stuations were
designed s0 as to capture how necessity is expressed if it comes from the speaker herself and
not from any externa need. In these Stuations the addressee is called to help the speaker and
has no advantages a priori in helping the speaker. The speaker has to express how much she
needs to do something or how much she needs it to be done. Due to the internd source of the

necessity, the Stuations testing this meaning are referred to as speaker’ s necessity in this sudy.
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There are three different contexts to test speaker’ s necessity. In one of the contexts,
the speaker wants to buy tickets to go to a concert but she has classes a the time they are going
to sart to be sold. This context has two variations; () no power relation between the
interlocutors and they are friends and (b) no power relation between the interlocutors and they
aeintimates. In another context, the speaker iswaiting in line to buy football tickets as she gets
amessage on her beeper. She asks the person behind her to save her place. Thereisno
power relations between the interlocutors and they are complete strangers. The other context
involves a student asking a professor to write aletter of recommendation. The addressee has
power over the speaker and they are acquai ntances.

Conclusion on Justification of Features

By tedting five different features’d ements of root moddlity, this study aims to capture
which ones influence moda device usage. The separation into labels such as obligation,
necessity and advisability, does not help the description of usage of root modal devices.
Therefore, this breaking down into root modality eementsis an attempt to contribute to a better

understanding of the acquigition of root constructions.

Study’ s Hypotheses and Chapter Organization

This present research, therefore, focuses on the acquisition aspects of root modality
related to context and discourse. This study’ s hypotheses are:

1. NSs and NNSs have different moddity sysems/grammars

2. the NNSs grammar approximatesthe NSs' as the NNSsimprove their language

abilities
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3. even more proficient learners (advanced group) have problems with moddity in terms

of usage

4.the NNSs grammar differ from the NSs' in terms of both MV/PMV and ME usage

5. inthe same context, NNSs' and NSs' discourse differs with respect to the choices of

modd devices

6. part of the linguistic coding used to convey moda meanings is connected to NNSs

L1

7. learners from different L1 backgrounds use different srategiesin their learning

process

The rest of thisstudy is presented in five additional chapters. Chapter Two addresses
data collection and analyss procedures. Chapter Three presents an andysis of the NSs' and
NNSs grammar asfar asroot moda and periphrastic modal verbs are concerned. Chapter
Four elaborates on speakers choices of moda devices and how they affect the discourse
development. Chapter Five presents an analyss on the influence of L1 in the use of modd
devicesin role-plays and spontaneous conversations. Chapter Six concludes by putting
together both quantitative and qualitative results and discussing the implications of such resultsto

L2 teaching and acquisition theory.



CHAPTER 2
METHODOLOGY

This chapter has three mgjor sections: (a) data collection methodology;
(b) judtification of features tested; and (c) andyss methodology. This study uses severd
methods of data collectionl and analysis to ensure an adequate description of the phenomena
sudied as well asrdiable dataresults. It includes a qualitative technique (Spontaneous speech)
and four different types of experimental design for data collection: debeates, role-plays fill-in

the-blanks, and tests of appropriateness.

| | | | .

| | |
Spontaneous debate role-play fill-in-the-blank
conversation
test of
appropriateness

Figure 2-1. Range of data collection procedures

1 Both in the fields of language assessment and speech act andlysis, there is an emphasis on the
use of multi-method research approach (Beebe and Cummings 1996, Cohen 1996, Cohen and
Olshtain 1994). Thus, some scholars have even suggested an ided cycle of data collection
techniques to ensure good results when working with speech act data (see Olshtain and Blum-
Kulka 1985).

33
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The techniques used a spectrum from not controlled (Spontaneous conversations) to
very controlled (test of appropriateness). Therefore, in the above figure, the more to the right
the collection procedure is, the more the researcher determined the context consdered by the
participant, and the fewer possibilities there were for answersto vary.

The test of gppropriatenessisthe only procedure that tests the participants per ceptive
grammar. Thistest captureswhat they under stand as appropriate or ingppropriate for a
gpecific context. The spontaneous conversations, role-plays and fill-in-the-blank tests dicit the
participants productive grammar. The researcher can access what learners concelve to be
appropriate and then compare with what they use in rale-plays fill-in-the-blanks and

Spontaneous conversations.

Data Collection Methodology

Participants

The participants were dl volunteers? and are students at the University of Florida,
Gainesville. The NSswere undergraduate students (the control group) who were taking an
introductory linguistics course3 at the time of the data collection. The NNSs were students at
the English Language Indtitute (EL1) from three distinct levels: beginning, intermediate and

advanced. They were placed in these levels according to their scores on the Comprehensive

2 There should be caution on how to interpret and generalize the results when volunteers are
used. The volunteers may not be the most typica of their groups (Hatch and Lazaraton 1991).
However, snce dl the groups have volunteers, including the control group, and they dl
participated exactly in the same activities, this effect should be neutralized in this studly.

3 Their mgjors varied considerably. Some of them were in accounting, biology, and English.
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English Language Test (CELT). Consequently, these groups are considered intact groups. This
means that the researcher had no control over which students were assgned to which group,
snce the digtribution is determined by the school. There was, then, no random sdection. Yet,
this should not be a mgor concern since this study does not am at making causal claims
between variables but rather describe how the participants build their moda system.

Comparisons are made between the NS and NNS modality usage. The NS group is
defined as a group of college sudents whose ages range from 18 to 25. Thisgroup is not
homogenous, since they come from different parts of the United States and may belong to
distinct socia classes. The comparison between the NS and NNS seems to be pertinent since
the NNS group will have to interact with college students of this age whenthey are accepted to
acollege or universty. Most NNSs are between 18 and 25; however, afew were between 35
and 45 years of age a the time of the data collection.

The data collection was mainly cross-sectiond, and the NNSs were aways from the
three different levels dready mentioned above. Twenty NSs and thirty two NNSs took the
tests. Thirty NNSswere paired with thirty NSsto perform role plays. Twenty NSswere
paired and aso performed the samerole-plays. A totd of twenty NNSs divided into three
groups participated in adebate. Two groups of NSs, total sixteen, also debated the same
topic. The NNSs spesk different first languages (Spanish, Portuguese, French, Arabic,
Japanese, Chinese, Korean, and Turkish).

In addition, spontaneous conversations of three different pairs were recorded. These
pairs were formed by an NNS and an NS participating in the EL| conversation partner program

a that time. The NNSswere from Venezuda, Saudi Arabia, and Brazil. Respectively, ther



36

L1sare Spanish, Arabic, and Portuguese. They started recording their conversation when the

NNSs were beginning students, and this was done for two consecutive terms?.
All the volunteers were told the study was about SLA, but none of them was told that

the focus of the research was on the modal system.

Ord Production Data

There are severa data collection proceduresin the field to assess ora production.
According to Crookes, they may
range from those placing little restriction on the individua's producing the speech to be
described, using relatively unconstrained, free speech samples, to those limiting
production to imitation of given models (dlicited imitation, El), or completion of partia
phrases (utterance completion, UC). (1991: 121)

Those used in this udy are: role-plays, debates, and spontaneous conversations. These

procedures are fully discussed in the following sections. Collecting ord data was chosen over

other techniques such as Discourse Completion Tests (DCTS)2 and questionnaires. This choice

was made since ord data are more representative of what

4 Each term corresponds to about 4 months.

S DCTs are written questionnaires in which the situation is described and following it there is
room for the participant to write what she thinks is the best sentence to respond to that Stuation.
Hinkel (1997) shows that both DCT and multiple choice (MC) designs have severd
shortcomings, so their results are not reliable for the study of L2 speech acts. She concludes by
saying that either very controlled data or spontaneous conversation data (especidly the latter)
should be more appropriate procedures. Manes and Wolfson (1981), Wolfson (1986, 1989)
and Holmes (1990) advocated the collection of spontaneous speech in naturd settings. Beebe
and Cummings (1996), however, support the use of DCTs. Although DCT results do not
accurately reflect natura speech in terms of the exact wording and “range of formulas and
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happens when people speak spontaneoudy than the answers participants write on tests or
questionnaires. Above al, this study intends to capture the exact linguistic choices speskers

make and DCTs seem not to dlow that.

Role-plays

Closed and open role-playsare used in the L1 and SLA fields (Kasper and Dahl 1991,
Houck and Gass 1996). In closed role-plays, participants are presented with a Situation and
respond to it. Thereisa prompting sentence (a Statement or a question) and the participant
respondstoit. In open role-plays, participants receive a Stuation as well, but they are
supposed to congtruct a dialogue based on the facts presented. They are not limited by any
previoudy prepared sentence to which they have to respond.

The advantage of open role-playsis that they “are the closest to what we might expect
to reflect naturally occurring speech events. (...) making possible the close analysis of long
interaction sequences of comparable data.” (Houck and Gass 1996: 47). Open role-plays
have been chosen as one of the data collection procedures here for several reasons. Firg, it
provides datain the ora mode and this research is concerned with ora communication (more
appropriate than DCTSs). Second, the researcher can set up Situations according to the
meanings she wants to elicit (saves time as compared to collection of spontaneous datd). Third,
it isthe closest one can get to spontaneous speech, using a data dicitation method (Houck and
Gass 1996), having the advantage of dlowing the “examination of speech act behavior initsfull

discourse context” (Kasper and Dahl 1991: 228). Fourth, it allows comparison of data

srategies used” (Beebe and Cummings 1996:80) and other aspects, they are able “to givea
good idea of the stereotypical shape of the speech act - at least in this case of refusas’ (80-81).
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collected in exactly the same context. These four factors led the researcher to choose open
role-plays as one of the data collection procedures.

The limitations of role-plays, however, are severad. Firgt, they are not spontaneous
conversations, and thus might not alow for completely naturd interactions. Second, since the
interaction is being recorded, the interlocutors may be more tolerant with each other. In other
words, NSs might excuse ingppropriate NNSs' exchanges because they know the NNS may
not have full command of the English language. Y &, the use of role-playsis useful for the
present sudy since they help describe NSs and NNSs' modality use in controlled contexts.
Thisis an important factor which makes comparison between the groups easer.

There were twenty open role-plays (see Appendix A) randomly assigned to each par
of participants. Each NNS and NS pair did four role-plays and the NS pairs did eight role-
plays. A computer program distributed the role-plays in random order, and thus each group
was assigned their role-plays. All of the role plays were either video or audio taped. The
video-tapes are able to capture body language and gestures which are part of any conversation.
Although they were not analyzed in this study, they helped the researcher understand what the
interlocutors meant in certain Stuations. The disadvantage of video-tgping is that participants
are more aware of the presence of avideo camerathan of atape recorder. A video camera
may inhibit the participants, however, most participants told the researcher that they forgot the
video camerawas in the room once they sarted the role-plays. Tape recorders areless
noticeable but there are no visud signsto facilitate the researcher’ s transcribing job. Tape

recorders were used only when there was no video camera access to the room being used.
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Each gtuation tests different features with the hypothesis that this may affect the usage of
modal devices. How these features were chosen, what they represent, and how they shaped
the role-playsis discussed in Chapter 1 (See section Judtification of the Features). Inthis
chapter, see section Role-Play and Test Description, thereis a description of the features and
their corresponding role-plays and tests.

Debates

The debates are an attempt to dicit language comparable to ordinary spoken
interaction. However, it is not totally spontaneous since the informants are given atopic and
have to follow the rules of adebate. For instance, each group has an alotted time to present its
point of view, and each group can defend only one position. Debates are somewhat more
spontaneous than the role-plays, since the informants do not have to assume a new identity. In
this study the participants could choose their Side.

Debate is not a very common elicitation procedure; however, the choice to useit came
after the observation of video-taped ELI English Interaction groupsS. These groups have the
objective of creating opportunities for the students to speak as spontaneoudy as possible, and
the debate watched by the researcher showed that the students used a great ded of MVsand

PMV's when defending one idea or another.

6 These groups differ from ordinary classesin severa aspects. They are run by two NS
university students about the same age asthe students. These NSs usudly have no teaching
experience and their role isto have a peer to peer relationship with the NNSs, so that they fed
more comfortable spesking English. The activities done in these group meetings are various, for
instance, games, show-and-tell, and field trips.
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The topic was the death penalty for al NS and NNS groups. The participants were
alowed to choose if they wanted to be in the pro or con group. Each group had seven minutes
to discuss the issue and decide which arguments they wanted to present during the debate. At
the beginning of every debate, the groups were told that each group had three-minute dlotted
turns to present their arguments and the time could be extended. As the debates went on, the
groups exceeded the time or were interrupted by the other group. Towards the end of every
debate, it ssemed that the participants were involved in a heated discusson rather thanina
formd debate. This attitude was not reproached by the researcher since it made the debates
resemble naturaly occurring speech. Thislack of control of time for the groups occurred in dl
the debate recordings. The researcher fdt that it was more important to keep it closeto ared
conversation than to impose limited time on the groups.

Spontaneous conversations

Theinformal conversations were not controlled &t al, since the NNSs record
conversations with their conversation partners. These conversations were informa and not
previoudy prepared. The researcher was never present during these conversations and the
NNS and NS had total freedom during these sessons. Thiswas an extra EL| activity and the
students made their own mesting arrangements once the pair had been introduced.

Conversation partners meet at least once aweek and talk haf of the time in English and
haf of the timein the NNSsfirg language. The researcher followed their progress during two
consecutive terms, collecting four one-hour tapes from each pair. One of the researcher’s
concerns was to start collecting these tapes only after the NS and the NNS had devel oped

some empathy/friendship. This was an important factor to ensure the spontaneity of the
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conversations. The NNSs of the three pairs recorded spoke Portuguese, Spanish and Arabic
asthar first language. In fact, data was collected with three other pairs. The other NNSswere
from Korea, Tawan, and Saudi Arabia, but problems with getting them new conversation
partners once the term was over and early departure did not alow for their continuation in this
research. They were, therefore, discarded.

Tedts

The written tests (see Appendix B) were designed to check students' perception (test
of gppropriateness) and production (fill-in-the-blank) of MVsand PMVs. Thefill-in-the-blank
exercises are much more controlled than the other production procedures. The whole Situation
is presented, and the participant has to provide the answer she would usein such a
circumstance. Thetest of appropriateness is even more controlled, since the informants are
given dternatives to choose from and the Situation is very well defined by the context presented.

There are five tests of gppropriateness and five diaogues with one or two blanks to be
completed. Each test and each didogue investigates one of the five mgjor features that are the
object of study in this research (e.g., how to express urgency).

The test of appropriateness uses a5-point Likert scale. The participants are to choose
how appropriate that sentence isfor that particular Stuation. A wide range scale with odd
number of points was chosen to encourage participants to make distinguishing judgments (Hatch
and Lazaraton 1991). It isimportant to emphasize that the intervals between the points are not
equa intervas. For instance, the distance between (1) (very appropriate for this Stuation) and

(2) (appropriate for this Stuation) is different from (3) (Somewhat appropriate for this Stuation)
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and (4) (alittle appropriate for thisStuation). Thisisafactor that can be accounted for
datigticaly (see Quantitative andyss- Test of Appropriateness).

The fill-in-the-blank test was designed to give the participants a chance to produce an
answer in avery controlled environment, yet, with the freedom to choose whatever they felt was
the best MV or PMV for that blank. The didogues used in this part of the test were excerpts
from the role-plays performed by the NSs during the pilot study. In this way, they were as
redidic as possble in setting up the linguistic environment for the use of moda devices.

Both types of tests described above were preferred over grammaticality judgment tests
because they are able to maintain context clues essentid for this research. Grammaticality

judgment has been vastly used in both L1 and L2 research; however, it uses single sentences

completely out of context, making questionable’ assumptions about language.

Role-play and Test Description

Chapter 1 discussed the idea that the use of labels such as necessity, obligation and

advisability are not sufficient to account for the semantic nuances of modality usage. Therefore,

7 Cook believes that this procedure of data collection is very questionable, especially for SLA:
.. grammaticality judgments seem to be neither stable nor rdigble. The use of
grammdicdity judgments in SLA research brings unique problems. Much SLA
research has shown that L2 users are ether better at metdinguistic judgments than
monolinguas or more advanced developmentdly... (1993: 239)

The use of grammaticdity judgment tasks can lead to some problems. Firdt, informants
may answer that al sentences are right, showing no discrimination among them and they may
use criteria (for instance, semantic or syntactic) that was not the focus of the researcher
(Birdsong 1989). Second, Birdsong (1989) also says that the informants may not be prepared,
in terms of metalanguage knowledge to judge the sentences (if informants are illiterate or semi-
literate). Third, the results may show too much variability in how learners choose their answers
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this sudy tests some dements of root modality that might influence the choice of moda devices.
Role-plays and tests were designed in order to test the features urgency, new rule, new rule +
urgency, pre-existing rule, and speaker’ s necessity. Each feature was aso tested asfar as

power and socid distance may affect the linguidtic choicesin ord production (role-plays). This

section contains a description of the Stuations tested.

Urgency

There werefive role-plays to test urgency. Role plays 1-4 (Appendix A) are about
sending an important shipment to another country. Role-play 5 (Appendix A) is about the
urgency of getting paychecks ready, since the computer has broken down. The spesker has an
important meeting to attend and needs help from the addressee. The urgency meaning was dso
tested with the test of appropriateness (question 1 - Appendix B) and fill-in-the-blank (dialogue
1 - Appendix B).

The shipment problem arises because the spesker forgot to include some criticd items
in a package sent early that morning. It is urgent that it be sent to its destination overnight.
Therefore, someone hasto go to the local collection warehouse for Federa Expressto ask the
FedEx employee to find the box in order to put the forgotten itemsin. The problem is
exacerbated by the fact that the speaker needs the package to be compl ete (the items cannot
arrive at the degtination separately and have to be there the next day); and that FedEx hasa

policy that their employees cannot leave the desk to go to the back of the warehouse. Role-

(Ellis1991). Fourth, informants may be influenced by what they believe to be a socidly
acceptable answer (Cook 1993), or they may want to please the researcher.
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play 1 isdone between two strangers. the one who needs the package and the Federal Express
employee. Keeping the same setting but changing the socia distance and power of the speaker
and ligtener, another Situation was created (role-play 3): the Federa Express employee and
speaker are best friends; therefore, there is no power relation between the interlocutors. The
Setting is changed dightly in another Situation, when the conversation takes place between a
boss and her employee (role-play 2). The boss wants the employee to go to Federa Express
and fix the problem she created when she forgot to include important items in the package. In
this case, the boss has authority/power over the addressee. The same setting as the one just
mentioned is kept in another Stuation in which the speaker and addressee are coworkers (role-
play 4). Inthisdtuation, there is no power relation between the speaker and the addressee, s0
there should not be much pressure on the addressee. The speaker asks the addressee to go to
Federd Expressto include the missing item in the box. The urgency is kept throughout dl the
Stuations and power and socid distance are the variables modified. In order to capture
possible different linguistic choices due to asocid distance difference, another role-play was
designed in which the conversation takes place between spouses (very high degree of intimacy)
who are also coworkers. Inthisrole-play, the speaker is responsible for the payroll files and
the computer has crashed. This same person has an important meeting to attend with an out-of-
town client, and so0 asks the spouse to take care of the payroll (payday isthe next day). Again
the urgency was kept, and only the socia distance varied. Once one dement of aStuation
changes (socid distance, for instance) the approach to the Stuation might be different, and thus

the use of modd devices. Thisisone of the characteristics this research attempts to capture:
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both how NSstreat these differences and how the NNSs manage to learn to use the most

gppropriate moda devices to communicate that an urgent action has to be taken.

Table 2-1. Urgency role-plays
Meaning tested - role-play # power - socid distance
Urgency (1-5) 1- no power relation - Strangers
2- power relation - acquaintances
3- no power relation - friends
4- no power relation - acgquaintances
5- no power relation - spouses

New Rule

The new rule Situations test the use of root modadity to express how things should be
changed to restore balance to the world in which the interlocutors live. Thereis either no power

relation between the interlocutors or the speaker has authority over the addressee (Table 2-2).

Table 2-2. New rule role-plays
Meaning tested - Role-play # | power - socid distance
New rule (10-12) 10- power relation - intimates
11- no power relation - intimates
12- no power relation - acquaintances

In dl the new rule role-plays, the speaker and addressee are either status equal or the
Spesker isof higher gatus. During the designing of the role-plays, it was discussed that a
speaker who has no power over the addressee would not be in a position to set anew rule. In
most Stuationsin American society, it would be unsuitable for a spesker to tell the addressee

what to do if the latter isin apogtion of authority over the speaker.
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The tests that involve the establishing of new rules follow the assumptions just mentioned
(seetest 3 and fill-in-the blank didogue 3). One of the role-plays conssted of a conversation
between a parent and her daughter/son (role-play 10). The latter has not been doing well a
school, and the parent has aways been pretty liberd about letting her child set her own hours
and make her own friends. It is now time for the parent to lay down some dricter rules. The
gpeaker has authority over the addressee. If things do not change, the teenager may jeopardize
her GPA or even fail to passto the next grade. The last comments were not mentioned in the
role-play setting given to the participants, but thereis an implicit plan between parents and
children that the latter have to succeed in schoal. It isbased on bresking of thisimplicit
agreement between the interlocutors that new rules become necessary. The new rules should
help the speaker’ s expectation to be met.

There are different settings for the new rules Stuations. (a) pesker has power over
addressee and they are intimate (role-play 10); (b) no power relation between the interlocutors
and they are intimate (role-play 11); (c) no power relation between the interlocutors and they
are acquaintances. In the two last cases, there are more chances of some kind of negotiation
occurring between the interlocutors. On the other hand, an imposition mogt likely will come
from the speaker in therole-play 10, since sheisin the postion to dictate changes. These

differences may be reflected in the way modal devices are used.

New Rule + Urgency

New rule + urgency Stuaionsinvolve an action or actions that need to be taken

immediately that correspond to the establishing of some new rules. The role-plays that test the
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use of modd devicesin these Stuations are 13 through 16; and the tests are multiple choice 4
and fill-in-the-blank didlogue 4.

One of the role-plays is between a doctor and a patient (role-play 13). The doctor has
just received the results of some tests on the patient. Sheis heading to a heart atack unless she
dragticaly changes her lifestyle. The patient is a heavy smoker, does not like to exercise, and
has apoor diet. Thisgtuation cdlsfor fast changesin the life of the patient: new rulesfor a
better way of living are essentid for the patient to get better. Thus, there is some urgency for
these new procedures to be taken. The recommendations come from someone with authority,
the doctor. Therefore, the imposition isgreat. In other role-playsin which there is no power
relation between the interlocutors, the conversations about the new rules to be set sound more
like suggestions (role-plays 14 and 15) rather than impositions (role-plays 13 and 16) (see
Table 2-3).

Table 2-3. New rule + urgency role-plays
Meaning tested - Role-play # power - socid distance
New rules + urgency (13-16) 13- power relation - acquaintances
14- no power relation - friends

15- no power relation - intimates
16- power relation - intimates

Pre-exiging Rule

The pre-existing rule Stuations involves reminding the addressee of arule both the
gpeaker and the addressee know. This reminding becomes necessary, as the addressee seems

to have forgotten what is expected in certain circumstances.
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Test 2 and fill-in-the-blank dialogue 2 checked the participants' recognition and
controlled production of pre-existing rules; and role-plays 6-9 tested the participants oral
production. Inrole-play 6, ateenager asks her father or mother to let her spend the night out to
attend a concert. The house rules are that midnight is the latest the children can get home on
weekend nights. The parent, thus, has to remind her child of the curfew. The parent clearly has
power over the addressee, and in this relationship she has to make sure rules are followed.
Role-play 7 is a conversation between spouses, and may induce a more cooperative interaction
than role-play 6. One of the spouses has afarewell dinner party to attend on the same day the

father-in-law is clebrating his 70" birthday. The birthday party is being organized by the other

spouse. In American society spouses take part in family events together8. Thus, when one of
the spouses brings up the fact that she might not go to the birthday party, the other one hasto
remind her what is expected from her. The way that one chooses to remind the other about a
norm aready known to both may change if the socid distance between the interlocutorsis
different. Therefore, there are two other role-plays (8 and 9 see Table 2-4) which keepsthe
power relationship the same and only varies the socia distance.
Table 2-4. Pre-exiding rule role-plays
Meaning tested - Role-play # power - socid distance

Pre-established rule (6-9) 6 - power relation - intimates
7 - no power relation - intimetes

8 There may be other societies in which this is not an expected behavior. Besides that, there
may be societies in which one of the spouses, for instance, the husband, has a choice to take
part in such events and the other spouse does not. A difference in behavior was not noticed in
role-play 7 dueto cultura differences during the actud role-play performance. Cultura
differences that may yidd different linguistic behavior are discussed in the other chapters when

pertinent.
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8 - no power reation - friends
9 - no power relation - strangers

Inrole-plays 8 and 9, one person has found awallet and wants to keep it while the
other one has to remind him of what society expects in such Stuation. All these differencesin
power relationship and socid distance may lead to distinct moda device choices.

Speaker’s Necessity

The situations that tested speaker’ s necessity are concerned with how the speaker
expresses a purely internal need. In these cases, there are no other forces making the speaker
need something except her own desire.

Test 5 and fill-in-the-blank dialogue 5 checked the participants' recognition and
controlled production of speaker’s necessity; and role-plays 17-20 tested their ora
production. Both role-plays 17 and 19 are about someone who wantsto get ticketsto goto a
concert but has classes at the time the tickets are going to be sold. Inrole-play 17, the
interlocutors are friends while in 19 they are boyfriend/girlfriend. Role-play 18 is about
someone who iswaiting in along line to buy ticketsto afootbal game. The spesker redizes
that she has to make a phone cal and asks the person in line behind her to hold her place for a
few minutes. This conversation takes place between strangers, so the impaosition may not be as
grong as in the other role-plays. The addressee has nothing to lose if she does not help the
speaker. Role-play 20 occurs between a student and ateacher. The student needs a letter of
recommendation to gpply for ajob; however, the deadlineisin about five days. Theoreticaly,

also under the scope of speaker’ s necessity meaning, once the socid distance factor and
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power relaionship vary, there may be variaion in the usage of modd devices. For therole-

plays that test speaker’ s necessity, varying power and socid distance, see Table 2-5.

Table 2-5. Speaker’s necessity role-plays
Meaning tested - Role-play # Power - socid distance
Speaker’ s necessity (17-20) 17- no power relation - friends
18- no power relation - strangers
19- no power relation - intimates
20- power relation - acquaintances

Methodology of Andyss

This research uses severa different methodologies of analysis for two reasons. Firdt,
the analysis depends on the nature of the data collected. For example, adatistica test cannot
be applied to compare the spontaneous conversations performed by the three pairs, since there
was no control of the time, and topic of conversation, and no random sampling of the
participants. Y et, adatistica andyssis gppropriate for comparing the beginning, intermediate,
and advanced NNSs' and NSs' choices for the 5-point Likert scaletest. Second, the andysis
aso varies according to the hypotheses the study aims to support. For instance, the hypotheses
that the groups perceive the MVs and PMV s differently, if they belong to different groups, can
be tested through the application of gatistical procedures. On the other hand, the hypotheses
that the groups may use MVsor PMV's and MEs differently in the development of their
discourse can be investigated using quditative andysis of the discourse. Therefore, the analyses

donein this research are a combination of quantitetive and qualitative approaches.
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Quantitative Andyss

This section is divided in two parts: quantification with and without Setigtica
procedures/andysis. The reasons for usng one or the other is more fully developed below.
Before explaining the statistical procedures used in the research, it is essentid to discuss some
terminology.

One can use both descriptive satistics (ways of summarizing the data using graphical
and numerica techniques that can be easily understood by the observer) and inferentid Statistics
(procedures for making generaizations about the results analyzed). This research has the godl
to describe what goes on in the modal system of NNSs and the NSs (control group).
Therefore, the design is called post hoc: “it lets us describe some data and see how the values
vary across groups of subjects, across tasks, and so forth” (Hatch and Lazaraton 1991:100).
The point here is that no effect of teaching method isbeing investigated. Asaresult, no causal
cdamismade. Neverthdess, the type and strength of the relationship between the variables are
discussed.

| ssues about the random sample and random assgnment are discussed in the data
collection methodology section. It isimportant to remember thet al pairs that took part in the
role-plays were randomly assigned the Situations they had to perform.

Test of appropriateness

The tests of appropriateness investigate how the groups perceive/recogni ze the use of
certain MVsor PMV s for a specific Stuation that involves one of the features discussed above

(urgency, pre-existing, new rule, new rule + urgency, and speaker’s necessity).
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The choice of the mogt suitable Satistica procedures came after consdering the data
characteristics. The firgt characterigtic to consder isif thereisnormd digtribution. There are
two ways of obtaining normd ditribution: (&) random selection; or (b) having alarge number of
participants who are randomly assigned groups (Hatch and Lazaraton 1991). The datain this
study cannot meet the basic assumptions of normality. Firgt of al, there was no random
selection of the participants from the population of NNSsthat attend the ELI. Second, the
design of this study intended to compare the participants usage of modality according to the
proficiency leves (beginning, intermediate, and advanced). Thiswould not be a problem if there
was alarge enough number of ELI studentsin each leved that could be randomly distributed to

the various groups. In fact, dl the participants were volunteers. Therefore, the type of Satistical

test used in this study has to be nonparametric rather than parametric9. The second

characterigtic to take into account is the type of measurement used for the dependent

variablel0. In this study, the measurement is done on a 5-point Likert-scade, which isan ordind
categoricd scae with the following categories:
1. very appropriate for this Stuation

2. gppropriate for this Stuation

9 Parametric tests are more powerful than nonparametric tests. This means that parametric
tests use mogt information and require normal distribution whose atributes are known. Asa
result, parametric tests are less likely to let you say your clams are wrong when they are,
actualy, correct. However, when the assumptions of norma distribution, large or random
sample, and independence of observations cannot be met, nonparametric tests are a better
choice.

10“A dependent variable isthe variable which is of most interest in a study; it is messured or
observed primarily to determine which effect, if any, other variables have onit (...) an
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3. somewhat gppropriate for this Situation

4. alittle gppropriate for this Stuation

5. not appropriate for this Stuation
Third, another important design attribute concerns whether the observations are independent.

In this part of the study each participant rated all the dternatives. In other words, each
participant gave one rating to eech MV or PMV for that specific Situation. In this case, thereis
a repeated- measure design, since repeated ratings come from the same participants (Hatch and
Lazaraton 1991). Dueto the fact that normal distribution cannot be assumed for this data, and
the measurements are ordina and repeated, this study hasto use nonparametric tests. The tests
chosen were the Friedman test, a nonparametric test which paralels the repeated- measures
ANOVA (aparametric test), and Nemenyi’ stest.

My null hypothess (H,) is that there was no difference in how each group perceivesthe
appropriateness of each dternative (MV or PMV) for that Situation (e.g., how to express new
rule + urgency). In other words, the aternative hypothesis (H,) is that the groups perceived the
MVsor PMVsmore or less gppropriate due to the context of the Stuation. The sgnificance
levd (a-level) used in this study is .05, unless noted otherwise. “The a -level isanumber such
that H, isrgected if the P-vdueislessthanitsvaue’ (Agresti and Finlay 1986:147).
Moreover, “the P-vaueisthe probability, when H, istrue, of getting atest satistic vaue a least
asfavorable to H, asthe vaue actudly observed” (Agresti and Finlay 1986:124).

Consequently, in order to reject my H, and accept my H,, the test statistic value should be <

independent variable is avariable that has been chosen by the researcher to determineits
effect on the dependent variable’ (Brown 1992: 630-1).
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.05. The dependent variables are the MVs and PMV's and the independent variable is the
Stuation feature (e.g., pre-exiging rule).

When the H, is rgected, it means that the group fedls the dternatives have different
levels of appropriateness for that specific Stuation. The Friedman test, however, does not tell
uswhich dternatives (MVs or PMVs) are perceived differently. Consequently, another test has
to be used to indicate where the differences are. Nemenyi’stest has been used for this post hoc
comparison, following Hatch and Lazaraton (1991). The computer package used for the
cdculationsis NCSS (Number Crunching Statistic System).

Each test answered by each group was treated separately, firgt, with the Friedman’s
test, then with Nemenyi’ stest. Since each test has severa aternatives whose gppropriateness
for that Stuation the participants have to judge, the participants responses of each group for
each dternative were added. Thus, the behavior of each group in relation to the festure tested,
for instance, new rule, and the aternatives (MVs and PMVs) gives us the grammar of each
group for that feeture. In other words, it shows which features favor which MV or PMV in
each group.

All-in-the-blanks

As described above, each didogue tested one feature (e.g., pre-exiding rules, urgency).
Since there were many aternatives given by asmal number of participants, no datistica
procedures can be used. All the answers given by each group for each blank were tdlied, and
afrequency count was done of the MV s and PMV s for each blank. The relative frequency of
each MV or PMV for each blank was calculated. This means that the data has been

transformed into percentages. For instance, the blank that corresponds to urgency has 30% of
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have to, 30% of need to, 20% of must, 10% of ought to, and 10% of be supposed to asthe
intermediate group answers. Although these results cannot be tested satisticaly, the behavior
of the groups can be compared and these results can aso be compared to the other type of
data collection procedure results.

Raole-plays and debates

The occurrences of MVs, PMV's, MEs, and even the omission of amodal device when
one was called for were counted in each role-play and debate. The moda devices may be
categorized in three ways. (a) appropriate form and used for the right function as based in the
NS participant answers, (b) error in the form used, athough it isin the right context (right
function) (e.g., *must to), (c) error in terms of function (e.g., **must in astuationsthat NS did
not useit a dl). This coding is used throughout the analysis of dl the oral data (role-plays,
debates, and spontaneous conversations). The relative frequency of each moda was calculated
based on the total occurrences produced by the group itsdf. Therefore, even if the beginning
group talked less in the debate than the advanced group, it is possible to compare the relative
frequency of certain MV's produced by each group.

No satistical procedure can be gpplied in these cases since each participant may, or
very likely has produced the same moda device more than once. Y €, the results from these
data collection procedures can be compared to the statistical results from the test of
gppropriateness. Thus, it can be determined if their perceptive grammar is similar to their
productive grammar. Moreover, the features tested in the role-plays were dso tested in the

tests and fill-in-the-blanks.
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Quditaive Andyds

Some scholars have suggested that the use of both quantitative and quditative
methodologies may lead to substantid research results. Chaudron (1986: 714), discussing
second language classroom research, suggests “quditative refinement of the relevant categories
and quantitative andyss of the extent of relevance.”

Reichardt and Cook (1979) state that some terms are usudly related to quditative
research: use of quditative methods (e.g., ethnographic interview, case study), naturdistic and
uncontrolled observation, the ingder perspective, process-oriented, and ungenerdizable results.
In the case of the present research, the spontaneous conversation datais a naturdistic
uncontrolled observation whose objective is to detect the processes/strategies used by the
NNSsto express root moddity. Although the role-plays were set up in a experimenta manner,
they dso permit aquditative andyss. Therole-plays do not dlow generdizable results and
cannot be treated Satidticaly. A careful quditative andyss of the forms used in the role-plays
will certainly help our understanding of moda devices usage and acquisition.

Thereisadeailed andyds of the linguigtic forms used in the role-plays (see Chapter 4)
based on Brown and Levinson’s (1987) politeness theory. In Chapter 5 the analysisisaso
qualitetive, taking into account the role of L1 in the acquigtion of root moddity.

Brown and Levinson' stheory states that there are three sociologica factorsin
determining the level of politeness between a speaker and an addressee: (a) the relative power
of the addressee over speaker, (b) the socia distance between the speaker and addressee, and

(¢) the type of pressure or onus involved in doing the face-threatening act (FTA). The notion of
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face isvery abdract. It refersto the public saf-image that interlocutors want to keep and
“conggts of two specific kinds of desires (‘face-wants) attributed by interactants to one
another: the desire to be unimpeded in on€'s actions (negative face), and the desire (in some
respects) to be approved of (positive face)” (Brown and Levinson 1987: 13). Thus, an FTA
threatens the speaker’ s or addressee’ s image they believe to have. In order not to lose face or
not to make the addressee lose face, the speaker may use certain Strategies. Firs, the speaker
has the choice of doing or not doing the FTA. Second, if she choosesto do it, it can be
indirectly (off record) or directly (on record). Anexample of an off record FTA, isthe
sentence ‘It's so hot in here’ with theillocutionary force of arequest for the addressee to do
something, for instance, open the window. An off record FTA avoidsimposing the addressee
to do anything. Third, an on record FTA can the done with or without redressve action. An
FTA without redressive action, badly, could be arequest with an imperative form, an order
(e.g., Do your homework now). An FTA with redressive action
attempts to counteract the potentid face damage of the FTA by doingitinsuch a
way, or with such modifications or additions, that indicate clearly that no such face
threat isintended or desired, and that S [the speaker] in generd recognizes H's [the
hearer’ §| face wants and himsdlf wants them to be achieved.” (Brown and Levinson
1987:70-1)
Such redressive action may emphasize positive or negative face. In other words, it may beto
get the addressee’ s gpprova (positive face) or to save the addressee’ s freedom to act (negative
face). Anexample of an FTA with redressive action is the sentence ‘May | take a message

uttered by someone who answers the phone and offers to take a message for the person who is

not present or is unable to answer the phone.
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The FTAsthat are of interest for this present research are the ones that expect some act
of the addressee and because of that it imposes some pressure on her. According to Brown
and Levinson, they are;

(a) ordersand requests (S [the speaker] indicates that he wants H [the hearer] to do,
or refrain from doing, some act A)

(b) suggestions, advice (Sindicates that he thinks H ought to (perhaps) do some act
A)

(©) remindings (Sindicatesthat H should remember to do some A)

(d) threats, warnings, dares (S indicates that he - or someone, or something - will
ingtigate sanctions against H unless he does A) (1987:66)

In conclusion, this study uses severa methods of data collection and andysisto dlow a
good description of root modality devices aswedll asrdiable dataresults. It includesa
qualitative technique (Spontaneous conversation) and four different types of experimenta
designs of data collection: debates, role-plays, fill-in-the-blanks, and tests of appropriateness.
Moreover, it uses both quantitative (Chapter 3) and quditative (Chapters 4 and 5) analyses

methodol ogies to supplement each other and better describe the phenomena of root modality

usage and acquisition.



59

CHAPTER 3
MODAL VERBS AND PERIPHRASTIC MODAL VERBS IN ROOT MODALITY

Introduction

This chapter describesthe NNSsS and NSsS' root modal grammars, concentrating on
MVsand PMVs. Before discussing the linguistic choice of these two groups, it isimportant to
recall what root modality is and what features were tested. In addition, a discusson of form and
function mapping isdso cdled for. Findly, the meaning of the linguigtic choices made by the

different groupsis discussed in terms of usage and acquigtion.

Root Modality

Root modality isaconceptud category which denotes redl-world meaning (Sweetser
1982). Thus, it isacategory that reflects the domain of socia interaction as opposed to the
epistemic category which reflects the redlm of reasoning. As discussed in Chapter 1, the use of
root labels, such as necessity, obligation, and advisability does not help usto figure out the
rules governing the use of root modality devices. Therefore, this research has proposed to test
five root semantic festures to check their effect on modal device choice. These features are
speaker’ s necessity, urgency, new rule, new rule + urgency, pre-existing rule. These root
modality eements consst of the following characteristics: peaker’ s necessity is concerned with
how the spesker expresses an internd need. Urgency Stuations are the ones in which a quick

action has to be taken because something has gone wrong. New rule Stuations refer to the
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context in which the speeker believes some rules have to be set because life is not going well the
way itis The satting up of new rules can be more urgent if the context involves some kind of
urgency (e.g., teenager may not graduate if she does not start udying serioudy). Thefifth
context tested was how to remind someone of asocietal or group rule that the addressee seems
to have forgotten. All these features refer to usage of moddity in the domain of socid
interaction. They are more specific than the common labels used and therefore can yield a
better understanding of the moda devicesused. Recall that details on these features were
discussed in Chepter 1. Judtification of features and a description of the role-plays and tests
were done in Chapter 2.

Types of root modal devices

In this section the types of modal devices used are described. Grammatica and
functiona appropriateness are exemplified.

There were severd types of root moda devices used by al groups to express the root
moda meanings mentioned. Figure 3-1 below shows the percentage of occurrences againg the
type of moda device used by each group. The occurrences of MVs, PMV's, MES, imperatives,
want-congructions, and the omission of amodal device when one was called for were counted

in eech role-play. The moda devices were classified in three ways. gppropriate form used for

the right function as based in the NS participant answersl; error in the form used, dthough it is

1 In Figure 3-1, these columns have only the acronym (eg., MV/PM)
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in the right context?; error in terms of function3.  The relative frequency of each moda was

caculated based on the total occurrences produced by the group itsdlf.
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Figure 3-1 - Root modality didribution in the role-plays - Percentage of occurrences
versus type of moda device used
The following examples show appropriate root forms used by the NS group:

MV: ... you should try achewing gum or something like thet.

PMV: The smoking, you'll have to do on your own.

ME: So, if you could possibly do it in that time, it'd be grest.

2 This column in Figure 3-1 is followed by astar (eg., *MV/PM - *had better to).
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Imperative (includes aso you-imperative): Forget about her. / You go for about an hour with
your friend ...

Want-congruction: | want you to get down to the Fedex office and and get it shipped off
sometime today ...

All the one-gar (*) columnsin Figure 3-1 correspond to grammatical errors NNSs
made when using root moda forms. Grammatica errors are the structures NNSs used that
diverge from the structures used by the NSs. Recall aso from Chapter 1 (see section Moda
Verbs) that there are some rules that govern how the moda verbs should behave structurdly.
For ingtance, MV's are not followed by an infinitival complement (*1 can to go there).

The two-gar (**) columnsin Figure 3-1 correspond to the forms used with the wrong
function. The forms congdered inappropriate for each Stuation were the ones that diverged
from the NS usage. The researcher had no preconceived appropriate MV, PMV or ME for
each dtuation. These functiond errors occur since the NNSs have a different picture from the
NSsof from the semantic extension of root modal forms. For instance, while NSs preferred to
use should to remind someone of a pre-existing rule, the beginning group mostly used must
and the intermediate one mostly used have to. What isclamed in this study is that these moda
forms carry different forces and are, consequently, understood differently. Since the NNSs
often do not know the semantic extensions of these verbs, their usage can be ingppropriate.
These problems are extensively discussed in this chapter (section Functiond Andysis) both in

terms of the features tested and the MVs and PMV's used.

3 Thistype of error isindicated by **. An example would be to use can when NSs only used
have to and need to.
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Grammeética errors

Aswould be expected, the beginning group is the one that made the most grammetica

errorsin therole-plays. The quantity of errors decreases asthe groups genera English

proficiency increases. Table 3-1 below shows the type of errorsthey made. The beginning and

intermediate groups shared some of the same forma problems.

Table 3-1. Types of errors by group

Typeof error | Example Group
omission of Can this spacefor me? Beginning
main verb
no infinitive Oh, yes. You need stop the the smoke. Beginning /
paticle Intermediate
| need you put the the the disk in Federal Expressnow | Beginning
because is very important.
insartion of | need that you help me because | need ajob | needa | Beginning/
‘that-clause job and | need aletter for recommendation. Intermediate
wrong infinitive | | think we need something to try to solvethis problem. | Intermediate
verb position
extraauxiliay | | talked to your teacher today and he told me that you Intermediate
verb must to have an A in your find exam history because if
you don't have this grade you can’t be graduate.
extrainfiniive | You had better better to try quit quit smoking. Intermediate
paticle
pre-posed I I’'m haveto call my my parents. Advanced
auxiliary verb
negation S0, you should don’t smoke too much. Advanced

Variability in terms of grammatica/ungrammatica formsis noticed in the participants’ 1L
(Ellis 1985). Ellis suggeststhat thelearners IL isformed by systematic and arbitrary rules.
When competing forms are used arbitrarily, there isfree variation. This variation means that the
same spesker uses agrammatical and an ungrammatica form within the same data collection

period. The following didogue (1) isarole-play in which IL varighility is seen.
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1. (Speaker A (abeginner) needs B (NS) to do something for him. They are co-
workers)

1B: Hi.

2 A: Hi, Shakira. How areyou ?

3B: I'mfine. Thanks

4 A: Can | hdpyou, Shakira? | have abig big problem.

5B: OK. What happened?

6 A: In thismorning the the In thismorning | forget

7 to put the the disk in the Federal Express and now | have many many

8work. And I don't go. Ah Could Would you like to Could you could

9 you Can Can you go to the Federd Expressfor me?

10 B: Yeah. What do you need meto do?

11 A:Yes. You need you need to put in disk in the same box.

12 B: OK.

13 A: The number box is199. Isvery important because

14 the the disk need need go together

15B: OK.

16 A: with the other disk.

17 B: OK. So, it sthe same box?

18 A: Thesame box. The number the box 199.

19 B: Do | haveto do it today?

20 A: Yes, today. Canyou help me?

21 B: Yes, | can hep you.

22 A: Thank you, Shakira.

23 B: No problem.

The same type of variation is seen in the production of intermediate group participants.
Didogue 2 shows how the IL of the participant (B) is till testing two structures for the use of
had better.

2. (A husband is telling his wife about his recent visit to the doctor)
A: This afternoon | met adoctor and he said ah | need | have heart problems.
B: Oh, yeah. | think you had better stop smoking. You you are avery very
heavy smoker.
A: 1 only Do you think so?
B: Yeeh.
A: | only smoke like 2 packs aday or something. That’s not too much. Some
people smoke more and they' re hedlthy.
B: Yeah, but you don't try to exercise and you don't est well.
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A: I mean, | eat well sometimes. | mean some days sometimes | miss lunch but
| can have aburger here and there. 1t snot abig dedl.

B: Are sure you're hedth hedthy? I’'m just scared about your hedth in the
future. These daysyou're OK | think

A: | fed good most days, you know. Some days afew alittle weak but most of
thetime fed pretty good. | don't know what the doctor’ s redlly talking aboui.
If hesaysso, | | might try to eet alittle better, you know.

B: What did he say to you?

A: Hesad ah that my heart's pretty bad and if

B: Pretty bad?

A: Yeah, andif | don't watch my mysdlf, | might, you know, run into some heart
problems in the future,

B: In the future.

A: Yeah. | don't know.

B: So, what are you doing from now on?

A:Uh

B: For your hedth.

A: | might try, you know, I’'m saying cut down smoke alittle less. I'll see what
happens, though. But I'll try what he says. | mean, he'sadoctor so. I'll try.

B: You had better better to try quit quit smoking. And | think you more
exercise. How about jogging or about any other exercise?

A: | think | might take some kinda sport. Jogging iskinda boring. Tennisor
something.

B: Oh, yeah. It'sgood, | think.

Dialogues 1 and 2 above show that at a certain time there may be two# competing
forms as part of alearner’s mental grammar. At this point of the learner’s1L, agrammaticd and
an ungrammaticd form co-exist; however, as language tends not to keep two formsfor the
same function, one should prevail and the IL will be systematized (Ellis 1994).

Asgrammatica errors are made, some of which are in free variaion with the
appropriate form, it isimportant to predict the source of these problems. Celce-Murcia and
Larsen-Freeman (1983) claim that three factors cause NNSs to have problems with MVs.

Fird, after sudents learn that the third person singular present tense has inflection, the nontensed

4 |_earners may even have more than two competing forms in their heads a the same time.
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MVsseem odd. Second, MV's (except for ought) are not followed by an infinitive form, and
gudents have learned “the rule in English which calsfor an infinitive to precede the second verb
in certain two-verb sequences’ (Celce- Murciaand LarsenFreeman 1983: 81). Third,
learners L1 can create problems since modas in English are considered auxiliary verbs, while
these verbs may belong to the category of main verbsin other languages. Thefirst type of
problem mentioned by Celce- Murciaand Larsen-Freeman never came up in my data, both in
the pilot study and this study. The second type is supported by my data both for beginning and
intermediate participants (see Table 3-1). The third factor may be responsible for the errors of
insertion of ‘that-clause, extraauxiliary verb, pre-posed auxiliary verb, and negation. Learners
seem to use thar L1 system to code the L2, producing ungrammatica forms. For example, the
insertion of ‘that-clause’ was made by Portuguese speakers. This may very likdy be an
interference of their L1, since Portuguese alows ‘that-clause' © after the verb necessitar, a
cognateof need. Therole of L1 in the acquisition of root modality is discussed in Chapter 5.
There are dightly more functiond errors than grammatical ones made by both the
beginning and intermediate groups, while the advanced group produced the same percent of
both kinds of errors as Figure 3-1 shows. Instead of focusing more on the structura errors
learners make, the focus of this chapter isto thoroughly investigate the non correspondence of
form and function that occur in IL and discuss the participants menta grammars. Thisfocusis
based on the communicate impact that the mismatch of form and function causes. NSstend to

excuse dructura errors eadly but are not able to understand a message that carries a functiona

S This‘that-clause’ isfollowed by asubjunctive: Eu necessito que voce va logo ‘1 need that
you go soon’/ ‘| need you to go soon’.
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error. NSstend not to excuse pragmatic inappropriateness (Thomas 1983, Wolfson 1989)
because that affects the meaning of the message, making it harder to understand the real

intention of the NNS.

Functiond Andyss

The findingson MV and PMV root modals discussed in this section are based on tests
of gppropriateness, fill-in-the-blank tests, and role-plays. These data collection procedures test
the features mentioned through severa Situations. In these procedures, the contexts are the
same and very wdll defined. Thus, it is reasonable to make comparisons of the results. A

datistica analysis of the test of gppropriateness resultsis the bass for the discusson of the

participants perceptive® grammar, leading to a discussion of how these percentions reflect on
their production.

This section is divided in the following way:
1. based on control group (NS) results, this subsection presents which feature clues NSs used
to chose their root moda devices. By doing that, the Satus of the features (e.g., speaker’s
necessity, urgency) tested are discussed. Comparing the results from the three data
procedures, some features are validated as essentid eements of root moddity. In addition,
NSs dso used specific Stuation clues, such as socia distance and interlocutor power relations

when choosing which MV or PMV to use. Thisanalyss of the NS root moda grammar points

6 Recall from Chapter 2 that perceptive grammar means what participants understand as
goppropriate for agiven stuation tested through the test of appropriateness. Their productive
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to a possible classfication of two categories of MVsand PMVs (@) neutrd or default; (b) and
gpecific context verbs.
2. based on the NNS answers, this subsection draws a picture of their root moda IL. Firgt,
their mental grammar is described, considering the generd feature clues. Second, their choices
are discussed to seeif they used specific Situations clues, such as socid distance. Third,
conclusions are drawn about their sense of the semantic extension of the MVsand PMVss,
which many times diverge from the NS sense of appropriateness. Fourth, the notion that IL as
asystem is discussed.

One example of the form-function mismatch to be discussed in this chapter isthe
inappropriate use of must by the NNSs in circumstances when the NSs preferred to use other

modal devices, such as have to, have got to, need and should (Table 3-2).

Table 3-2. Groups and their different moda choices

Group Examples

Beginners | must send thistoday. (best friends)

Intermediate Thesething must go in the package and don't put it. (best friends)

Advanced And | know but | you must est better and vegetable, grains, legumes.
(Spouses)

Native speaker | You got to help me. | Fedex abox out today and | forgot like some redly
important thingsinit. Canyou please hdp me? It has to be there like
tomorrow. | need it overnight. (best friends)

The examples above illusirate some aspects of the data. First, they show that the NS
and NNSs' choices of modal devices divergein smilar contexts. Second, they show that MV's

alow speakersto ded with the target of the urgency force differently. The beginners choiceto

grammar, however, iswhat they chose to use in role-plays, fill-in-the-blanks or spontaneous
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use the firgt person pronoun, |, shows that the source of urgency comes from the
gpesker/subject hersdf. The subject is the performer of the moda complement process. The
advanced group example is smilar to the beginning example since the subject isaso the
performer. Y, in the advanced example, the speaker is not the subject but is the one that
pragmatically is understood by the NNS (the speaker) as having power over the addressee
(subject). Therefore, the NNS uses the second person pronoun, you, and the MV must. The
intermediate group example isfarly different ance the subject (thing) has a patient role,
dthough the rdlation highlighted by the moda concedes the subject as the one that carries on the
process (Achard 1996). This congtruction allows the focus of the urgency to be taken away
from both the speaker and addressee, since the one who will actudly carry on the processis not
mentioned. It isimportant to emphasize that the NNSs comfortably use must, while the NSs

prefer other verbs. This usage reflects their IL and is extensvely discussed in this chapter.

NSs

Speaker’ s necessity

Tedt of appropriateness. The NSs had a very clear choice of the verbs for the Stuation

that involves pure speaker’ s necessity (Appendix A) when they took the test of
aopropriateness. A gatigticaly sgnificant difference was found between the following varigbles

tested: must, ' ve got to, have to, need, and ‘d better, by Friedman test (Chi-square = 43.61,

conversations.
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df = 4 and Prob (x > 43.61) = 0.00). The posthoc Nemenyi’stest/ (Table 3-3) shows that
the significant differences are between must — have to, must - need, must - ‘ve got toand ‘d
better - have to, "d better - need, 'd better - ‘ve got to. In the tables that report the
Nemenyi’ s test results, an asterisk (*) next to a number means that the difference between the

mean sum ranks of the two variables (row versus column) is satisticaly significant.

Table 3-3. Speaker’s necessity NSs' Nemenyi’stest (* =>1.57 Criticd vauefor the

data)
Xhave o Xneed Xoye got to Xmust X d better

Xhave to - 0.27 0.48 2.29* 2.56*

X heed - 0.21 1.97* 2.29*

X:ve got - 1.76* 2.08*

Xmust - 0.32

X" d better -

This means that, according to the context proposed, the NSs' system divides the
variables (verbs) into two groups. In this case, the context is such that the speaker wantsto
convey that she needs to do something. One verb group encompasses have to, need, and ‘ ve
got to as appropriate aternatives to express the speaker’ s necessity while the other has must
and ‘ d better as not gppropriate dternatives.

The dgnificant differences above can aso be interpreted as. have to, need, and ‘ ve got

to are interchangeable for the context of speaker’ s necessity. The NSS' grammar, thus, rejects

7 The rationae behind running the Friedman and Nemenyi’ s testsis discussed in Chapter 2. In
order to run the Nemenyi’stest, the mean sum of ranks for each variable was computed. Each
X next to a subscript the MV or PMV represents this mean for that variable (e.9., X ve got t0)-
The numbersincluded in the Nemenyi’ s test tables are the difference between the mean sum
rank of row variables and column varigbles,
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the use of must and ‘ d better for this same context. The NSS' grammar to express speaker’s

necessity isthe following (Figure 3-2):

must

‘d better

appropriate ingppropriate
Figure 3-2. Speaker’ s necessity NSs' test of appropriateness

Fll-in-the-blanks. When the NSs had the choice to choose any MV or PMV to fill-in

the-blank, the verbs they had chosen as ingppropriate when answering the test of
appropriateness did not come up as answers. Therefore, their answers (Table 3-4) followed
the system captured by the test of appropriateness (see Figure 3-2).

Table 3-4. Speaker’ s necessity NS sfill-in-the-blank percentage

haveto |[needto |‘vegotto
NSs 30 65 5

Role-plays. TheNSs choicesin the speaker’ s necessity role-plays confirm the system
detected in both the test of appropriateness and the fill-in-the-blank. The appropriate PMVs
are haveto, need, and ‘ve got to. In these Stuations (Appendix A, role-plays 17-20), the only

variation according to the socid distance and power relation was the usage of ‘ve got to. This
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PMV was not used in the Situation which the speaker had power over the addressee and they
were acquaintances (role-play 20). Reguests were done in these Stuations and the root modal

structures used to express them are discussed in Chapter 4.

In conclusion, these results vaidate the feature spesker’ s necessity. They show
congstency in how the NS system works when faced with Stuationsin which interna speaker’s
need hasto be expressed. Asfar as sociad distance and power are concerned in this context,
have to and need are acceptable in any of the Stuations. Y, ‘ ve got toislimited to
circumstances where there is no power involved in the relationship between  interlocutors and
these interlocutors are either friends, intimates, or strangers. The semartic extenson of ‘ ve got
to tendsto informdlity; therefore, it is not appropriate to be used by the spesker when

addressing someone who has power over her.

Urgency

Test of appropriateness. For the Stuation which involves urgency, the NSs test of

appropriateness (see Appendix B) answers showed avery clear choice of the verbs. Significant
differences were found between the following variables tested: must, ‘ ve got to, need, ‘d
better, have to the Friedman test (Chi-square = 41.47, df = 4 and Prob (x > 41.47) = 0.0).
The posthoc Nemenyi’ stest (Table 3-5) shows that the significant differences are between

must — have to, must - ‘ ve got to, must - need, ‘d better - have to, ‘d better -‘ve got to,
and ‘d better - need (Table 3-5).

Table 3-5 Urgency NSs Nemenyi’stest (* = > 1.549 critical value for the data)
| Xhave Xrve got to Xneed Xmust X d better |
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Xave - 0.025 0.4 2.05% 2.45%
Xve got to - 0.175 1.82* 2.22*
N - 1.65% 2.05*
Xmust - 04

X d better .

The NSs separated the verbs tested in two groups. One group includes ‘ ve got to,
have to, and need to as appropriate aternatives to express urgency, and the other has must

and ‘ d better are inappropriate choices (Figure 3-3).

‘vegoto must
have
need ‘d better
appropriate ingppropriate

Figure 3-3. Urgency NSs' test of appropriateness

Hll-inthe-blanks. The urgency fill-in the-blank (Appendix B) hastwo blanks. The

answers for the first one are as follows:

Table 3-6 Urgency fill-in-the-blank percentage - 1% blank
can |haveto |need |‘vegotto
NSs |5 15 70 10

The answers for the first blank confirm the NS sysem in Figure 3-2. The differenceis

that need is the most preferred answer for the 1 blank while it was the 39 most chosen in the
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test of appropriateness. This means that the test of appropriatenessis ableto describe a
possible system but usage preference of one suitable verb over another may vary.
The NS answers for the second blank have a digtribution which is less definite than for

thefirst blank (Table 3-7).

Table 3-7 Urgency fill-in-the-blank percentage - 2™ blank
haveto |[need |mugt |'vegotto
NSs |[45 20 20 |15

The NS percentages are much closer to each other than for the first blank. Besides
that, there is also the presence of must as a possible dternative. The inclusion of this second
blank to befilled in the same diad ogue may have given the participants the ideathat some tenson
was building up. This second blank may have creeted the impression that the linguistic
environment favored indstence. As aresult, must was chosen by 20 % of the NS participants,
whileit was not achoicein the first blank.

Role-plays. Theresults of the urgency role-plays confirm the results from test of
appropriateness and the firgt fill-in-the-blank. Urgency situaions cdl for the usage of have to,
need to, and ‘ ve got to. The only variaion in the usage of these PMVsisthe connection of “ve
got to to specific Stuation features such as power relaion and socid distance. ThisPMV was
used only in the Stuations that the interlocutors had not power over each other, and they were
either spouses, best friends or coworkers.

In conclusion, the feature urgency has dicited from the NSs a consgtent system, in

which have to, need to, and ‘ ve got to are appropriate. The semantic extension of ‘ve got to
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makes it more gppropriate in informal Stuations in which there is no power relation between the
interlocutors. This characteristic was also noticed in the results of speaker’s necessity Situations.

New rules

Test of appropriateness. When the participants were tested on how to introduce a new

rule (Appendix B), only the NS s perceptions of the verbs showed a datigticaly significant
difference (Friedman test chi-square = 10.01, df = 4, Prob (x > 10.01) = 0.04). The variables
tested were must, ‘d got to, need, ‘d better, and should. Figure 3-4 correspondsto the NS
system when asked to judge their perception of the gppropriateness of the variables mentioned

for the context in which anew rule had to be established.

‘vegot to should
‘d better must

appropriate inappropriate
Figure 3-4. New rule NSs' test of appropriateness

Fll-in-the-blanks. There were two fill-in-the-blanks to test new rule, and the NS

results are as follows:;

Table 3-8 New rule NSs fill-in-blank percentage
need to |haveto |should [could |‘vegot |ought to
1% blank 25 - 35 20 10 10

2" blank 30 20 40 |5 5 -
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The above results do not match with the one from the test of appropriateness, except
for the choices of need to and ‘ ve got to. While‘d better is appropriate in Figure 3-4, it does
not even come up as a possible answer in thefill-in-the-blanks. Moreover, should received the
highest percentages in the fill-in-the-blank, whereas it was classified as ingppropriate in the test
of appropriateness.

Role-plays. The PMVsused in the new rule stuations (Appendix A role-plays 10-12)
aemanly need to and have to. Only inrole-play 10 did the speakers use should.

The NS tests and role-plays show divergent results. Firg of al, the result of thetest of
appropriateness (see Figure 3-4), indicates that need, ‘ ve got to, and ‘ d better are suitable for
the new rule context while should and must are nat. In thefill-in-the-blank exercises need, ‘ve
got to, and have to were used asin the role-plays. The biggest divergence is the use of
should. ThisMV emerged with the highest percentage in the fill-in-the-blank and it was used
intherole-plays. However, it was judged unsuitable by the same group in the test of
appropriateness.

In summary, these discrepant results make it difficult to draw a conclusion about the
NSs grammar system for the new rule context. The indefinite results for the new rule context
may be dueto adesign flaw in the Stuations. It may even be the case that this feature by itsdlf is
not is not rlevant. In other words, this feature is not able to icit a coherent system from the
NS group.

New rule + urgency

Test of appropriateness. In the test about how to express a new rule when the Stuation

dso cdlsfor urgency (see Appendix B), the NSS' system is different as compared to only new
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rulesor only urgency. There are satigticaly sgnificant differences on how this group perceives
the verbs tested (must, * ve got to, have to, need, ‘d better, should) (Friedman test —chi
square = 35.33, df =5, Prob (x > 35.33) = 0.0). The posthoc Nemenyi’s test shows that the

gonificant differences are between *d better — need, have to, must and ‘ ve got to.

Table 3-9. New rule + urgency NSS Nemenyi’'stest (* = > 2.018 critica value for

the data)
Xneed Xhave Xmust Xove got Xshould X d better

X eed - 0.29 0.56 0.82 1.66 3.00*
Xhave - 0.27 0.53 1.37 2.71*
X st - 0.26 1.1 2.44*
X:ve got to - 0.89 2.18*
X should - 1.34
X:d better -

The NSs' system to express a new rule when the Stuation calls for urgency has 2 groups and

the verbs are didtributed as follows:

should
must ‘d better
‘vegot to
appropriate inappropriate

Figure 3-5. New rule + urgency NSs' test of appropriateness
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The PMV's need, have to, and ‘ ve got to are gppropriate dternatives as in the other
contexts. Must in this context isin the most gppropriate group. ThisMV contrasts with ‘d
better with which must has shared semantic features in other Stuations (Speaker’ s necessity
and only urgency). Thisfact pointsto the specificity of the form/function mapping. This means

that when the speaker has to express the necessity to do something or even when there is some

urgency to do something the most neutral/commonB root modal verbs are able to do this job.
However, when the Stuation is more complex and in addition to the urgency there isaso the
need to establish anew rule, an MV (must) isaso suitable. Must has a limited scope of usage.
The semantic ddimitations imposed by the Situation that involves anew rule + urgency seems
to capture one of the specific Stuationsin which thisverb is suitable. It isimportant to notice
that the feature new rule + urgency crestes awhole different context from only urgency or
only new rule.

Hll-inthe blanks. The NSs' choicesfor new rule + urgency blanks confirm the

sysemin Figure 3-5. Have to and need to are the most preferred verbs, and must is the third
onewith 15%. Thisshowsthat must isredly achoice for the NSsfor this Stuation, but thet it is

not the most common verb in this context.

Table 3-10. New rule + urgency NSs fill-in-the-blank percentage
haveto |needto [must [had better |will {going to
NSs |40 20 15 |5 10 |10

8 The idea that there are two categories of root modal MV's and PMV's s discussed at the end
of the NS section. The claim is that one group works as default verbs and the others are used
in pecific Stuations.
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Role-plays. The NS participants used have to, need to and must in the new rule +
urgency role-plays (Appendix A - role-plays 13 to 16). These participants captured the fact
that power relation and socia distance alow the use of must in this context. ThisMV was used
when the speaker (parent) had some power over the addressee (daughter or son) and the
interlocutors were intimate.

Expressng anew rule in the context that involves urgency can be very face-threatening
for the hearer: the spesker may sound as if she wants to dictate the best way to proceed.
According to Wolfson's Bulge theory (1988), there is less negotiation in a conversation
between strangers or intimates rather than between friends or acquaintances. Boxer’s (1991)
study on indirect complaints reveds different behavior: There is more agreeahility / negotiation
between strangers rather than intimates. My results corroborate Boxer’s, since the most distinct
MV (must) used by the NSs occurred only in the Situation which the interlocutors were very
intimate (parent - son or daughter). Only in this Situation did the NSsfed that the hearer’ sface
did not have to be saved. On the other hand, in the situation where the speaker was a doctor
(interlocutors were acquaintances - role-play 13), less face-threstening verbs, such as have to
and need to were used.

In summary, the results that have to and need to are used in new rule + urgency and
that must is also gppropriate confirm the test of gppropriateness and the fill-in-the-blank results.
This vaidates the festure new rule + urgency as arelevant one for the understanding of root

moddity.
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Pre-exiding rule

Test of appropriateness. The results of the test about how to remind someone of apre-

existing rule (see Appendix B), show that this NS system is different from al the other NS
systems, except for new-rule + urgency. The PMV ‘d better and the MV must are part of
the gppropriate verb group for this festure involving a pre-existing rule (Figure 3-6). The PMV
‘d better isnot part of the appropriate group for the other features (speaker’ s necessity,
urgency, new rule and new rule + urgency), while must is appropriate for new rule +

urgency.

According to thistest, the NS system to express a pre-existing rule is the following:

‘vegotto

going to

appropriate inappropriate
Figure 3-6. Pre-existing rule NSs' test of appropriateness

The system above (Figure 3-6) is an interpretation of the Satistica results that follow (Table 3-
11).

Table 3-11. Pre-existing rule NSs Nemenyi'stest (* = > 2.018 critical valuefor the
data)

X’d better Xhave Xmust Xn&d ><’ve got Xbe going to
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X v - 0.44 121 1.34 171 2 60*
X have - 0.77 0.9 1.27 2.16*
Xt - 0.13 05 1.39

X e - 0.37 1.26
Xve got - 0.89

X'begoing to -

Significant differences were found among the variables *d better, have to, must, need, ‘ ve got
to, and be going to (Friedman test, chi-square = 22.35, df = 5, Prob( x > 22.35) = 0.0005).
The posthoc Nemenyi’ s test showed that the significant differences are between be going to —
have to and be going to - ‘d better.

The above results and Figure 3-6 show that the need to communicate a pre-existing
rule makesit suitable to use verbs that have a much more restricted use, such as‘d better and
must. Actudly, ‘d better was consdered the most gppropriate PMV for this situation and
must somewhat appropriate. The results may have been somewhat skewed, since the variable

be going towasincluded. It seemsthat the participants rated the verbs opposing many of them

agang be going to. Thus, it may be the case that if be going to? were not one of the
variables, must would have received a different rating. Another interpretation of the resultsis
that the feature pre-existing rule cals for less common PMVsand MV, such as‘d better and
must.

Hll-inthe- blanks. There were two blanks to befilled involving pre-existing rule. The

NS answers show agreat difference between the two blanks. The didtribution is asfollows:.

9 The variables were chosen after asurvey with NSsin which they filled in the blanks with every
modd device they would use for that specific Stuation. Although, be going to was suggested
by the NSs, it was the least suggested modal device.



82

Table 3-12. Pre-existing rule NSs fill-in-the-blank percentage
have [should/n|‘ve got|had need|mugt {ought tojmight {can’t|could
to ot better |to
1% plank® |- 15 - - - |- - 5 70 |5
2" blank 30 20 15 15 10 |5 |5 - - -

4The percentage does not add to 100 since one participant did not fill in the 1% blank

The difference between the answers for blank one and two are due to the fact that the
first blank required a negative verb while the second one cdled for an affirmative verb.
Therefore, it is reasonable to take the second blank as a more representative one than the first
blank. Above dl, the situationsin the other data collection procedure called for verbsin the
affirmetive form.

Their choices for the second blank confirm the results from the test of gppropriateness.
Besides, ‘d better, have to, must, and need to (appropriate group in the other test) should
received a high percentage of choices. SincethisMV was not avariable in the test of
appropriateness, one cannot say the results diverge. The point may be that an important
variable was |eft out of the test.

Role-plays. The NSsused need, should, ‘ ve got to, be supposed to, and can’t inthe
role-plays that tested the feature pre-existing rule. The use of the negative MV can't occurred
under the same circumstance as the first blank mentioned above (Table 3-12). This negative
MV is suitable to remind someone of apre-exiging rule. This usage occurs in aStuation where
the speaker has power over the addressee and the interlocutors are very intimate.

The preferred MV used by the NSs in the pre-existing rule role-plays was should,
which was not avariable tested in the test of appropriateness. Thefill-in-the-blank second

blank (Table 3-12), however, shows that thisMV is the second most suitable for the NSs.
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Asin other contexts, the use of ‘ ve got to occurred when there was no power relation
between the interlocutors. The informa characteristic of this PMV has been confirmed.

In summary, the feature pre-existing rule was vaidated by the results of the fill-in-the-
blanks and role-plays. The most common MV in this context is should. Unfortunately, this
MV was not avariablein the test of appropriateness which limits the comparison. The variables
used in the test do not seem to be the most important ones for the context. Similarly to must,
should seems to be used in specific contexts which contrast to the semantic extension of have
to and need.

The picture drawn from the results is that based on the features tested, root modal MV's
and PMV s could be divided in two groups: (a) neutrd or default; and (b) specific. The neutra
and default ones (have to and need) were gppropriate in dl contexts, while must, should,
can't, ‘ve got to are not. Must is gppropriate in the context of new rule +urgency when the
speaker has power over the addressee and the interlocutors are intimate. Should issuitablein
the pre-existing rule context and soiscan’'t. Yet, can't is appropriate when the speaker has
power over the addressee and the interlocutors are intimate. Should is used when thereis no
power relation between the interlocutors and they are intimate, friends or strangers. The PMV
‘ve got to appeared in different contexts, and the Stuationd clueto useit isinformdity (thereis
not power relation between the interlocutors and they may be intimates or not). Findly, out of
the five features tested, only new rule by itsdf has not been vdidated as akey dement inthe
choices of MVsand PMVs by the NSs.

NNSs

Speaker’ s necessity
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Beginning group. The beginners choice of the verbs shows that there is a Sgnificant

difference in how they perceive the appropriateness of the variables must, ' ve got to, have to,
need, and ‘d better, for the speaker’s necessity Stuation (Friedman test chi-square = 11.14,
df = 4, Prob (x> 11.14 ) = 0.0250). The posthoc Nemenyi’stest (Table 3-13) shows that

the sgnificant difference is between have to and * d better.

Table 3-13. Speaker’ s necessity beginner’s Nemenyi’stest (* = > 2.076 Critica vaue

for the data)
Xhave Xneed X ye got to Xmust X g better
Xhave - 0.77 1.00 0.05 2.41*
Xneed - 0.23 0.27 1.66
X ve got - 0.05 1.41
Xinug - 1.36
X d petter -

The beginners system is very different from the NSS' one. Need, ‘ve got to and must
are not Satigtically different from the other ones and could as well be gppropriate or
ingppropriate for this Stuation. The only gatigticaly significant difference is between have to
and ‘d better. These results means that have to would be the only moda definitely used by the
mgority of the group. The verbsin the middle, however, (see Figure 3-7) are accepted as
suitable for this context by some participants but not enough to make their choice sgnificantly
different from ‘d better. Thislast PMV is consdered unsuitable by this group. 1t may be
because they have not yet learned thisPMV.

need

‘d better
‘vegot to
must
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appropriate inappropriate

Figure 3-7. Speaker’ s necessity beginner’ stest of appropriateness

Intermediate group. In the test of gppropriateness, the intermediate group choice of the

verbs show that there is a Sgnificant differencein how they percaive the suitability of the verbs
for the speaker’ s necessity (Friedman test chi-square = 14.74, dof = 4, Prob (x> 14.74 ) =
0.0053). The posthoc Nemenyi’stest (Table 3-14 ) shows that the Sgnificant differenceis

between have to and ‘ d better.

Table 3-14. Speaker’ s necessity intermediate group’s Nemenyi’stest (* => 2.18

Criticad vaue for the data)
Xhave Xneed X must Xve got to X d better
Xhave - 0.95 1.15 1.95 2.70*
X need - 0.20 1.00 1.75
Xinug - 0.80 1.55
Xove got to - 0.75
X" d better -

The ggnificant differenceis, like the beginning group, between have to and *d better.
However, the mean ranks of the verbs show a different grouping from the beginner’ s answers.
The intermediate participants consder have to, need and must appropriate and ‘ ve got to and
‘d better inappropriate verbs. Therefore, the intermediate group’s grammear is different from
the beginning group. They gpproximate more closdly to the NSs' grammar since there are only
two groups (compare Figures 3-4 and 3-8).

Their modd system is not native-like Snce must is part of the appropriate verb group
for this context. It could be the case that the PMV's‘ ve go to and * d better were not chosen
by many participants since they are not as familiar with these verbs asthey are with have to,

need to, and must.
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haveto ‘ve got to
need to ‘d better
must

appropriate inappropriate

Figure 3-8. Speaker’ s necessity intermediate group’ s test of appropriateness
Advanced group. There was no significant difference in how the advanced students

perceived the gppropriateness of the verbs for the Situation involving speaker’ s necessity. This
result shows that as a group, the participants do no have a cohesive perception of the context
and the appropriateness of the verbs tested. This result could be due to the fact that the
participants are very familiar with dl the variables. They have been exposed to dl these PMVs
and MV s throughout their sudies; however, they have not been taught how their semantic
extensons vary. For instance, they are not able to detect that have to carries a different force
from ‘d better.

Hll-inthe-blanks. The beginners answers for the speaker’ s necessity blank confirm

the test of appropriateness results (Table 3-15). Their answers encompass alarger array of
answers than the NSs, which shows that their system is quite different from the NS system.

The beginners chose need to asthe most preferred answer as did the NSs. The crucia
difference isthat must and have to are perceived as the same by the beginners, while must was
not even a choice for the NSs. Comparing the test of appropriateness and

thefill-in-the-blank answers, one can say that the group of verbs that are in the middle of
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Hgure 3-7, neither gppropriate nor ingppropriate, are redly part of he beginning participants
productive grammar. The vagueness of their perceptive modd system is reflected on their
productive system. These ingppropriate choices occur because these learners do not know the
semantic extenson of these MVsand PMVs. Also, these participants proficiency level is not
enough to let them understand all the context clues. These clues come from the festure
speaker’ s necessity, which have determined in the Stugtions that the necessity to have
something doneis purely spesker internd.

Table 3-15. Speaker’ s necessity fill-in-the-blank percentage by group

haveto [needto I[may |mugt |oughtto [should |‘vegot|will (going
to to
Beginnes |16.6 |50 83 [16.7 |- - 83 |- |-
Intermediate |36.4 [18.2 |- - 9.09 9.09 ]9.09 [9.09(9.09
Advanced |30 50 - - - 10 - - |10
NSs 30 65 - - - - 5 - -

The system that emerged in the intermediate group test of appropriateness answersis
aso confirmed by the fill-in-the-blank exercises. This group also presents avadt array of
answers for speaker’s necessity (Table 3-15). The intermediate group’s preference for have to
and need to aso confirms the test of appropriateness results (see Figure 3-8 ). Although there
was no sgnificant difference among the variables for the advanced students, ther fill-in-the-
blank answers (Table 3-15) show their resemblance to the NSs' grammar answers (Figure 3-
2). These advanced participants used asmaller array of answers than the other NNS groups,
which gpproximate the didtribution to the NSS' system.  Therefore, even though this result is not
adways congstent, the higher the proficiency the closer the sysemisto the NSs. Theresults

from the intermediate and advanced groups show that they aso lack the knowledge about the
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semantic extenson of MVs and PMV's, which was a source of the beginning participants
problem.

Role-plays. Must was not present in the NSs' and NNSs' role-plays. All the groups
usad mainly have to and need. This shows that since these Situations present a case of interna
necessity, the participants have chosen to use have to and need. For the NNSs groups this
seems to be a contradiction to their perceptive gppropriate system, which aso included must.
Another reason for them to have used these PMV sis that these are the most commonly used,
and thus the learners fed more familiar with them. Asfor the test results, ‘ve got to and must
are not in the same category for al the groups. ‘ ve got toisin the gppropriate group for the
NSs, and they use thisPMV in these type of role-plays. The NNSsdo not usethisPMV in
their role plays, and in the test of appropriatenessit is not definite where it stands (see Figures
3-7 and 3-8). Whilethe moda verb must is clearly inappropriate for the NSsin both tests it is
in alimbo category for the NNSs. The Nemenyi’ s test numbers show that there are no
ggnificant differences between must and several other verbs for the NNSs. Thus, must may be
considered an appropriate dternative for the NNS groups. This may occur since severd
textbooks are not able to point out the semantic differences among these root modal MVs and
PMV's, aswas discussed in Chapter 1.

Summary - speaker’s necessity. Have to and need to were mostly chosenin therole

plays, even by the NNSs. The reason why NSs and NNSs used the same verbs may be quite
different. One cannot categorically affirm that the NNSs know how to use the gppropriate
verbsin this context, Snce these learners may be just using an easy strategy: to use very

common PMVs. On the other hand, the NSs know the neutrdity or default characteristic of
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have to and need to asroot PMVs. In other words, they are appropriate in many different
contexts and are less face-threatening for the addressee than other MVsand PMVs. Thisis

especidly true in the context being discussed, since it involves the spesker’ sinternd needs.

Urgency

No sgnificant differences were found in how any of the NNS groups perceived the
verbs must, ‘ ve got to, have to, need, and ‘ d better for the urgency stuation. Thismeans
that the NNSs were either not able to understand the urgency cues given by the Situation, or
even after understanding these cues were not able to match the context with the most
gopropricte MVs or PMVs. The cues given showed that there was a Situation in which the
speaker needed to have something done on that day, otherwise there would be a huge problem
in her business. The addressee was asked to help solve the problem, but that would require her
doing something she was not supposed to do in her work. For the NNSs, these details did not
make any difference in their choices of MVsand PMVs. The NNSs participants do not have a
clear grammar system for the expression of urgency, while the NSs do as the statistica results
showed (Table 3-5 and Figure 3-3).

Hll-in-the-blanks. The urgency fill-in the-blank (Appendix B) percentage of answers

areasfollows

Table 3-16. Urgency fill-in-the-blank percentage by group- 1% blank
can |haveto |need |should [must |had may |'drather |'vegot |could

better to
Beginners 8.3 |(16.7 |33.3 |16.7 |- 0 16.7 |- - 8.3
Intermediate |- 273 (182 |- 18.2 (9.1 9.1 |91 9.1 -
Advanced - 30 40 |10 20 |- - - - -

NSs 5 |15 70 |- - - - - 10 -
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The firgt noticeable difference between the NNS and NS (Table 3-16) fill-in-the-blank
answersisthat the former groups used severd MVs and PMVswithout preference for any of
them (see the large number of verbs chosen - table above). Second, none of he NNS groups
clearly preferred one verb over another, while need was clearly chosen by 70% of the NSs.
Third, severa other verbs that the NSs did not choose appeared as possible answers for the
NNSs: should, must, ‘d better, may, would rather, could. Must isthe verb that received a
high percentage by the NNSs (the intermediate and advanced groups), while the NSs did not
choosethisverb at dl. This confirms that the NNSs do not know the native-like semantic
extension of certain MVsand PMVs. Therefore, the NNSs lack awell determined modal
sysem for the urgency context.

Aswas previoudy discussed, this second blank to befilled in the same diaogue gave
the participants the idea that some tenson was building up. The linguistic environment seemsto
encourage ingstence. As aresult, must was chosen by 20 % of the NS participants and by dl
NNS groups.

While for the NSs and advanced group must was one of the second most chosen MV's
for thisblank, it was the one most chosen by the beginning and intermediate groups (Table 3-
17).

Table 3-17 Urgency fill-in-the-blank percentage by group - 2™ blank

can |haveto [need |[should [mus |had better |‘ve got/be
to supposed to

Beginners 16.7 |8.3 33.3 1|8.3 33.3 |- - -

Intermediate  |9.1 |27.3 91 |91 27.3 |91 - 9.1

Advanced 30 20 20 20 |10 - -

Once again, the fact that there is more than one verb that receives the highest
percentage from the beginning and intermediate groups, shows that their productive modal

systemn does not capture the semantic difference of these verbs.
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Role-plays. In the correspondent urgency role-plays (Appendix A), need to wasthe

preferred verb by the beginners (most of the students from this group are Spanish and

Portuguese speakers whose languages have a very similar verb10) and the other groups used
both need to and have to. Asdiscussed in the above section about the role-playsinvolving
speaker’ s necessity, the NNSs have anotion of usage that in the case of expressing urgency is
actudly very closeto native-like, but their reasons for their choices are very likely different. The
NN Sstend to use need to and have to because they are more familiar with them, while the
NSs choose them due to their neutrality characterigtic.

Summary - urgency. The striking difference between the role-plays and testsis that the

NNSs present adivergent system for the three data collection procedures. On the other hand,
the only divergent NS answers come from the second blank in the fill-in-the-blank exercise.
This differenceis probably due to the change in the linguistic environment, since the second
blank gives the ideathat thereis room for demand or ingstence. The NNSs' role-play usage,
which was close to native-like, may be more due to the commondity of have to and need to
rather than showing ared understanding of the context and the semantic extension of these
MVsand PMVs. Thislack of understanding is reflected on their tests. No significant difference
was found among the variables, and the fill-in-the-blank answers are distributed among various
verbs (Table 3-17).

New rule + urgency

10 The use of need is discussed in Chapter 5, which focuses on the role of L1 in the acquisition
of root modals.
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Test of appropriateness. No sgnificant difference was found in how any of the NNS

groups percelve these verbsin the new rule + urgency Situation. Once again the NNSs are

not able to capture the subtle differences of usage in this context.

Hll-in-the-blanks. For both the beginning and the advanced groups must is the most
chosen verb, and it is the second verb for the intermediate group (Table 3-18).

Table 3-18. New rule + urgency fill-in-the-blank percentage by group

haveto [needto |[can |mugt |had better|{should |*ve got{will {going
to to
Beginners’ |16.7 (8.3 83 [333 (83 16.7 |- - -
Intermediate |54.5 |- - 36.7 |- 9.1 - - -
Advanced |- 20 - 60 10 - 10 |- |-
NSs 40 20 - 15 5 - - 10 |10

4 One of the beginning participants did not fill this blank; thus, the total percentage does
not add to 100.

As has been observed in the other Stuations, the beginning and intermediate groups
both present avast array of choices, showing that their systemis not well established. Yet, the
intermediate group is the one that is closer to the NSsin ther first choice: NSs - have to 40%,
and intermediate - have to 54.5%. On the other hand, al the percentages for must are much
higher for the NNSs than for the NSs. This verb works as a default verb in various contexts. It
isinteresting to notice the very high percentage (60%) for must by the advanced group. This
could be due to first language transfer or ingppropriate information from textbooks (more details

on types of transfer in Chapter 5).

Rdle-plays. Intherole plays (Appendix A - Situations 13-16) al groups used must
and other PMV s, such as have to and need to. The differences among the groups are that,
especidly the beginning students and to a certain extent the advanced participants (see Table 3-
19), do not take into consderation the power relation and the degree of intimacy between the

interlocutors. They are not able to incorporate these factors as part of the socid Stuation and
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capture the fact that even just one dement (e.g., power) may change the whole stuation. The
beginning participants do not distinguish between different power relations, and neither know
how to ded with different degrees of intimacy (e.g., friends, spouses) (Table 3-19). The
advanced participants treat different power relations in much the same way too.

Both the intermediate and NS participants captured the differences the other groups did
not. Thisfact reflectsther distinct choice of usng must only in the Stuations where thereisa
power relation between the intelocutors and high degree of intimacy. As Table 3-19 shows, this
MV was used when the speaker (parent) had power over the addressee (daughter or son) and
the degree of intimacy was high. Thus, when the intermediate participants and NSs chose to
use must they consdered the socid Stuation as awhole and did not leave out power relations

and socid distance differences.

Table 3-19. Use of must in new rule + urgency Stuations

Beginners | Intermediate | Advanced | Native speskers

Power relation — No No No No

doctor to patient

No power relation - Yes No No No

friends

No power relation — Yes No Yes No

SPOUSES

Power relation —parent | Yes Yes No Yes

to daughter/son

All groups used must in this Situation (#16), except the advanced participants, however,
it cannot be stated that dl of them have the same understanding of when to usethisMV. The
beginning and advanced participants have divergent grammars from the intermediate and NS
group. The proximity of the intermediate grammar, rather than the advanced grammar, to the

NS grammar is surprising (see Table 3-19). Thisresult may be due to transfer of training. There
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was no control over which textbooks the groups were studying from, nor if they had been
exposed to more or less gppropriate modal usage by their teachers. What can be affirmed is
that the beginning and advanced participants overuse must. They do not have the NSs' refined
system to capture dl the nuances of digtinct socid Stuations.

The only Stuation in which none of the groups use must is13. This Stuation is between
adoctor and a patient. Although the doctor has some power over the patient, the participants
weighed the intimacy factor and how much a doctor can impose on apatient. Their choices
reflected the sentiment that a doctor should present and suggest actions to be taken; however, a
doctor cannot force a patient to do something since there is no intimacy between the

interlocutors.

Summary - new rule + urgency. Out of dl the features tested for this research, the new

rule + urgency was the context able to detect the NSs' usage of root must. The test of
gppropriateness, thefill-in-the-blank, and role-play results point to the same conclusion: must is
suitable for this context. Even though must is part of the appropriate group in Figure 3.5, it was
scarcely used by the NSsin therole-plays. That is where one can notice how different the

NSs and NNSs sysemsare. Both the understanding and usage of thisMV are different. For
the NSs, relationship power and degree of intimacy are crucid factorsin determining the use of
aspecific MV or PMV. The NNSsdo not have that sensitivity.

Pre-exiding rule

Test of gppropriateness. No Satigticaly sgnificant difference was detected in how the

beginners perceived the variablesin the Stuation that expresses apre-existing rule. Statigticaly
sgnificant differences were noticed among the intermediate and advanced group answers. The

Friedman test for the intermediate results are: Chi-square = 24.43, df = 5, Prob (x > 24.43) =
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0.0002). The posthoc Nemenyi’ stest showed that the significant differences are between be

going toand must, and need and must (Table 3-20).

Table 3-20. Pre-existing rule intermediate group Nemenyi’stest (* = > 2.65 critica

vauefor the data)

Xmust Xhave Xoyve got to X d better Xneed Xope going to
Xoug - 1 1.82 2.45 2.86* 3.50%
Xhave - 0.82 1.45 1.86 25
X-ve ot to - 0.63 1.04 1.68
X d better - 0.41 1.05
X eed - 0.64
Xpe going to

Theintermediate group system for the Situation that expresses apre-existing rule isasfollows

(Figure 3-9):

must
haveto need

‘vegot to

be going to

appropriate ingppropriate

Figure 3-9. Pre-existing rule intermediate group’ s test of appropriateness

The Friedman test results for the advanced group are the following: Chi- square =
15.32, df =5, Prob (x > 15.32) = 0.0091). Thedistribution of their MVsand PMVsare as
follows (Figure 3-10):
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must
haveto need
‘d better be going to
‘vegoto
appropriate inappropriate

Figure 3-10. Pre-existing rule advanced group’s test of appropriateness

For both the intermediate and advanced groups must isthe most appr opriate choice
for the Stuation that involves a pre-existing rule, while for the NS group must is considered
somewhat gppropriate. ‘d better is considered ingppropriate by the intermediate group and
appropriate by the advanced group. The only rating that is the same for dl the three groups
(NS, intermediate and advanced) is the least appropriate: be going to. There are some
gmilarities among the groups, but some divergencies aswell. Figures 3-10 and 3-6 show that
the advanced group system is closer to the NSs' than the intermediate to the NSs' (Figures 3-9
and 3-6). The beginners, on the other hand, do not even have a system that can be datigticaly

captured.

Hll-in-the-blanks. There were two blanks that the participants hed to fill involving the

expresson of apre-existing rule. Thefirst one required a negative form, and that confused
many participants. Only the beginning and intermediate groups chose must (beginners 16,7%
must, 8.3% must not and intermediate must not 18.2%). 40% of the advanced group chose
shouldn’t. The NS answers were even more consistent: 70% chose can't. The digribution is

asfollows
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shouldnt |can't |must|must |will |[had |may |could |haveto|should
not not |better
not
Beginners  18.3 16.7 |16.7]8.3 - - 16.7 |0 8.3 8.3
Intermediate |9.1 18.2 |- 182 (9.1 |91 |- 9.1 |- -
Advanced |40 10 |- - - 10 - - 10 10
NSs 15 70 |- - - - - 5 - -
Table 3-21-- continued
had |[migt |vegotto |not be have |besupposed |zero
better supposed |not to|to
to

Begnners  |18.3 [8.3 - - - - -
Intermediate |- - 9.1 9.1 91 |- -
Advanced |- 10 - - - 10 -
NSs - 5 - - - - 5

Completing the second blank, NSs preferred have to (30%) and should (20%), while
the beginners preferred both should (25%) and must (25%), the intermedi ate students mostly

chose must (63.6), and the advanced students chose had better (30%) and must (20%).

Must was also a choice for some NSs, but only for 5% of them. Comparing these results with

the ones from the test of appropriateness (see figure 3-6), one notices that the most appropriate

PMV for the NS group (‘ d better) was not even chosen for the first blank and only received

15% of the answers for the second blank. As discussed in the section about the NSs' answers,
the flaw here may be due to the variable be going to the researcher chose to include in the test
of gppropriateness rather than a problem with the feature itself. Asfor the NNSs, the fill-in-the-

blank exercise confirmed their preference to use must (beginning, intermediate, and advanced)

and ‘d better (intermediate and advanced).

Table 3-22. Pre-existing rule fill-in-the-blank - 2™ blank

have
to

shoud

‘ve got

had
better

need
to

must

ought to

will

could

be
supposed
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to
Begnners 183 |25 83 |- - 25 |- 16.7|16.7 |-
Intermediate |- - - 27.3 - 63.6 |- - 191 |-
Advanced |10 10 10 30 - 20 |- - |- 10

Role-plays. Therole-play results confirm severd results previoudy discussed. The
beginner group who tends to use must quite often is, in fact, the only group that does so inthe
pre-exiding rule Stuation. This result corroborates the results from the fill-in-the-blank test.
The intermediate group only used have to, amuch safer verb than must, sinceit can be
gppropriate in so many different contexts. The advanced group aso preferred have to but
used other verbs such as should, be supposed to, and ‘d better.

The advanced group choices are the closest onesto the NSs MVsand PMVsfor this
context. The NSs preferred should and aso used other verbs such as be supposed to and
need to, ‘ ve got to, and can't in therole-plays that tested the feature pre-existing rule.

While the NSs captured a specific clue in this context that alowed them to use can't,
the NNSs were not able to make use of specific context clues when choosing MVsand PMVs.
ThisMV in the negative form was used when the speaker had power over the addressee and
they were intimates.

New rule

This feature was the only one not validated by the NSsas a crucia eement of root
modality to distinguish among the various choices of MVsand PMVs. Dueto thisfactitis
difficult to judge the NNS answers as gppropriate or inappropriate for the new rule only

context.
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IL System

The data collected through different procedures to test the status of root MVs and
PMVsin certain contexts, show that there are IL systems of these verbs. This conclusion
comes from the fact that there was consistency within the groups on which MVs or PMVsthey
choseto usein the test of gppropriateness, fill-in-the-blank, or role-plays. In most of the
contexts, their system diverges from the native-like one. Y€, asther generd proficiency
increases, their IL gets closer to native-like.

NNSs aso have a system of default root MVsand PMVsasthe NSdo. They do use
have to and need to quite often, asdo the NSs. Y et, must aso comes up as adefault MV,

mainly for the beginning group and sometimes for the intermediate group as well.

Chapter Conclusion

Based on the NSs answers to the tests of gppropriateness, fill-in-the-blanks, and role-
plays, there are four features that have been validated: speaker’ s necessity, urgency, new rule
+ urgency and pre-existing rule. In other words, these contexts were able to dicit a
consgtent root MV and PMV system. These elements of root modadlity are crucid to the
understanding and usage of root modaity. The NSs showed sengitivity in the use of contextud
cluesin choosing their moda devices, taking into consideration who the interlocutors are and the
relationship between them. The NNSs dso show some systematicity in their root IL for MV's
and PMVs. Ther systems, however, diverge from the NSs basically because they are not

aware of the semantic extension of each particular verb. Moreover, they are not able to use the
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gtuationd cluesgiven. Ther perceptive and productive grammear is very likdy affected by

ingppropriate ingruction and first language transfer (see Chapter 5 for this discusson).
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CHAPTER 4
SPEAKER'S CHOICES AMONG ROOT MODAL COMPETING FORMS

Introduction

The focus of this chapter is to discuss the choices speakers make when they want to convey aroot

modality meaning. The data comes from the open role-pl ays1 and debates. There are several linguistic
structures that can be used to carry root modality meaning, such as the ones with MVs/PMV's, MEs and

imperatives. Before discussing how NSsand NNSs differ in their choices and the consequencesin terms of

poli teness, it isi mportant to provide aroot modality landscape and discuss the semantics of the linguistic

structures.

Root Modality

Recdl from Chapter 1 that this study works under a semantic perspective in which the
root sense denotes real-world meaning, such as obligation, permission, or ability (Sweetser
1982). This moddity sense refers to the domain of socid interaction and contrasts with the
epistemnic sense, which refers to the domain of reasoning. It isaso crucid to recdl Tamy's

(1981) idea of looking at modality in terms of force dynamics. In Tamy’s point of view this

1 Although the use of role plays as data collection procedure is discussed in Chapter 2, it isimportant to
emphasize their advantages and disadvantages once again. Open role-play isa procedure that yields the
closest data to spontaneous conversation (Houck and Gass 1996). The data may not accurately reflect
spontaneous speech but show the canonical shape of modality. A down side of the open role playsisthat
the participants may not perform the speech acts expected. Further studiesthat are based on natural setting
conversationswill certainly enlighten our understanding about the use of certain forms and their effect on
the development of NS-NNS conversations.

2The dimension al ong which the different constructions are being investigated is the one of politeness.
There are, however, other dimensions which are not the concentration of this present study. Therefore, the
semantics of the linguistic structures discussed in the following section is based on this single dimension of
politeness.
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semantic category of root modality concerns the interaction between the speaker and/or subject
and someforce. Thisinteraction is dynamic and may involve “the resistance of such aforce, the
overcoming of such aresistance, blockage of the expression of force, remova of such

blockage, and the like” (Talmy 1988: 49).

Although thereisamoda verb category digtinct from other verbsin English (see
Chapter 1), there are adso other linguigtic structures that communicate root meanings and could
be understood in terms of force dynamic interaction. In order to understand how this interaction
may vary, it will be discussed the meanings of structureswith MVSPMVs, with MEs, and with
imperative and want-congtructions.

Let us examine the meaning of structureswith MVsand PMVs. A sentence such as (1)
has a highlighted subject. This subject interacts with the MV force and with the complement of
this verb.

(1) Paul must sudy every night.

In the above sentence, the speaker may be the origin of the force, or she may just be reporting a
fact based on the knowledge she has of the Situation. If the speaker can be identified with the
origin of the force, she has a strong role (Achard 1996). For instance, a mother talking about
her son who has been having problems at school could utter sentence (1). On the other had,
the speaker has awesk role if she “merely reports that force’ (Achard 1996).

If the subject of the sentence is the second person singular (2), it is very likely that the
speaker has a strong role. However, there are till pragmatic factors that should be taken into
consideration (e.g., power relation and socid distance between the interlocutors) before one

can categoricaly affirm the role of the spesker.
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(2) You must dudy every night.
The essence of gtructures which carry an MV or PMV isthat the subject of the sentenceis

prominent/profiled.
In this study, structures with MEs produced by NSs are of several types:

a) starting with a question word (e.g., How about you just give me the box, then?/ Why don’t you go to

UPD andturnitin?)
b) with an adverb (e.g., Maybe we should tell the bus driver?)

C) with animpersonal construction (e.g., | don’t see why it’s necessary to go all the way down to

Orlando.)

d) embedded sentence (e.g., | waswondering if you could put them in the box ...).

Although these sentences are very different in structure, they do have the same basic
function: to downgrade the connection between the doer and the modal process. This does not
mean that the modd relation is no longer important but that it is not highlighted asitisina
sentencewithan MV (1). In asentence which has an impersonal congtruction (3), the doer of
the action isin the subordinate clause and the root moda word (necessary) isin the main clause.

(3) Itisnecessary that you sudy every night.

The distance between the root moda word and the doer takes the profiled status awvay from the
doer and makes the world the main figure of the modd relaion. Another way of playing with
the force dynamics of root modality is to start a sentence with an epistemic adverb:

(4) Maybe we should tdll the bus driver.

In this case, the downgrading mechanism is different from the one present in (3). The epigemic

adverb takes the focus away from the modal relation, softening the process which the doer isto
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go through. How the other type of MEs play with the force dynamics of root modality isfully
discussed in the section Moda Expressions (MES).

Imperatives (6) and want-congtructions (5) have been grouped together due to their
pragmatic Smilarity. Their basic function isto express commands.

(5) I want you to study every night.

(6) Take out the garbage.

Although these structures do not have aroot modal word, they are discussed in this chapter
since they may subgtitute MVs, PMVsor MEs. The function of imperatives and want-
congructions is the opposite of the function of MEs. Imperatives and want-constructions are
very direct and focus on the doer rather than in the moda process or the world in which this
process may take place.

Consdering dl the moda devices mentioned here (imperatives/want-congtructions,
MVsPMV's and MESs), one could say that their meanings reflect some gradation from focus on
the doer (persona) to focus on the process (impersona). Imperative and want-congtructions
are a the very end of the most direct and personal structure since they are commands. In the
middle, there would be the structures with MVs and PMVs. Within this group of MVsand
PMVs, there are also gradations and specific usage (see Chapter 3), but they focus on the doer
of the action. At the other end, there would be the MEs, which downgrade the modal relation
and itsdoer. MEsuse severd different mechanisms, for instance, adverbs and embedded

sentences, which are fully discussed later.
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Politeness and Root M odality

Based on the meanings of the root modal constructions, this chapter analyzes one aspect of the
situations tested: the relationship between politeness and speaker’ s choice of root modal devices. Since the
choice of using onetype of structure over another has direct consequences on the politeness aspect of the
conversation, it iscrucia to recall several points of Brown and Levinson's (1987) politeness work (see
Chapter 2 for more details).

There are three sociolinguistic factors in determining the level of politeness between a speaker and
an addressee: (a) the relative power of the addressee over speaker; (b) the social distance between the

speaker and addressee; and (c) the type of pressure or onusinvolved in doing the face-threatening act

(FTA)3. These are crucial for the understanding of modality usage, since based on these factors, the
speaker chooses a strategy for the FTA. This strategy may be more or less polite , depending on the
speaker’ sintentions to save or threaten the addressee’ sface. Thus, hedging and how they are expressed
are central to our discussion, as communicative competent NSs use polite structures to achieve what they
want without making the addressee lose face. How NSsand NNSs differ in being polite and in the
understanding of theillocutionary force of root modal linguistic devicesisthe focus on this chapter. This
discussion intends to touch the IL characteristics that make NNSs sound inappropriate; “... non-native
learners often know parts of social routines, but fail in the overall delivery of them which may result in an
undesirable impact on the addressee” (Goldschmidt 1996: 255).

Recall from Chapter 2 that in thispresent study, all the situations tested yield the use of FTAs.
These FTAs are requests, orders, suggestions, remindings, and threats, which are root meanings. The
analysis compares and contrasts the redressive and non-redressive characteristics of the linguistic devices

(MVs, PMVs, modal expressions

3 Accordi ng to Brown and Levinson, face-threatening acts:
... areredressed with apologies for interfering or transgressing, with linguistic and
non-linguistic deference, with hedges on the illocutionary force of the act, with
impersonalizing mechanisms (such as passives) that distance S [the speaker] and H
[hearer] from the act, and with other softening mechanisms that give the addressee
an ‘out’, aface-saving line of escape, permitting him to feel that hisresponseis not
coerced. (1987: 70)
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(MEs), embedded sentences, imperatives and want-constructions) used by NSs and NNSsin these FTAs.
Theillocutionary force, based on the imposition of the act, social distance between interlocutors and
relative power of the speaker over the addressee, affect the choices speakers make. The choicesthat NSs
and NNSs make are different, and NNSs' usage reflect their modal IL system and their acquisition processes.

Recent research on speech acts has shown the importance of social distance in determining how

interactions take place (Wolfson 1988, Boxer 1991, 1993). Contrary to Wolfson’s Bulge Theory4 (1988),
Boxer’'s (1991) study showsthat for indirect complaints

responses, politeness rules are more followed among friends, acquaintances and strangers while intimates
are free to show what they really feel. Interactions among strangers and friends are similar since while“...
friends and acquaintances may be attempting to make themselves more likabl e to each other, strangers may
merely be demonstrating politeness’ (Boxer 1991: 191). Thus, if NNSs do not know these rules, they may act
impolitely or condescendly without wanting to. NSstake into consideration all these factors and make their
choices based on the meaning that each construction is able to convey. Theroot construction meanings,
discussed in the previous section, are conventionalized by the speakers of the language and SLL s should
learn them to become more competent.

All groups used fewer MES, imperative, want-constructions and embedded sentences than modal

verbs (MVs) and periphrastic modal verbs(PMVs) in both the role-plays and debates. Inthe debatesthe

use of MEs, imperatives, want and embedded constructions ranged from about to 10 to 15 % of their total

root linguistic devicesin all groups except the advanced group, which did not use these forms at all>. Inthe
role-plays, however, these occurrencesincreased, and the range was about 20 - 30% in all groups.
Although quantitatively their usage is not large, thereis an evident need for their functionsto be

investigated, since they show the acquisition pattern of the groups studied.

4\Wolfson’s Bul ge Theory (1988) states that since both intimates and strangers are certain of their
relationships, there is not as much negotiation in face-to-face interaction among intimates and strangers as
there are among friends.

5 The numbers of MEs, imperatives, want and embedded constructions were low in the debates since the
parti ci pants expressed their opinions and solutions to the topic being debated. There was no need for either
hedges with MEs and embedded sentences or commands with imperatives or want-constructions.
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In order to show that politenessis affected by how NS and NNS speakers deal with the focus of
the sentences (impersonal, personal, command), and their face-saving or face-threatening (Brown and
Levinson 1987) characteristics, this chapter is divided in the following manner: MEs, imperatives and want-

constructions.

Modal Expressions (MESs)

Recall that the NS sentences with (MES) have the function of taking the primary focus away from
the modal relation. These sentences may carry adverbs, adjective or nouns that have similar meanings to

MVsand PMVs. For instance, the adjective necessary in a sentence, such as‘ It’ snecessary to get there on

time’, can be an alternative construction to ‘| need to get there on ti me'6. The way NNSs use them differ
fromtheway NSsdo. The strategiesthe groups use are fully discussed in this section.

Therole play results show that for all NNS groups about 3% to 7% of their root production was
MEs, whilethe NS MEs correspond to 8.5%. The following list contains examples of the types of MEs
produced by the groups.

Beginning:

1. Maybe one one one week you clean the apartment; and maybe ?? another week | clean the
apartment.

2.* Maybe maybe you go to go to the campus and buy for me the ticket.”
3. It'simpossible?

Intermediate:

4. Because thisthisis necessary to the packet.
5.(...) it spossible?
6. * Maybe you can walk or runor (...) walk.

Advanced:

7.1 think aschedule is better or otherwise we can forget easily.

8. *Thisjust happens too often, so perhapswe look away to solve this problem.
9. Isitpossible for you?

NS:

10. Perhapsyou should try achewing gum or something like that.

6 The modal forces carried by these distinct modal devices, however, are different.
7 Sentences or forms that have an asterisk (*) next to them are ungrammatical.
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11. Why don’t we giveit to the bus driver?
12. I’d really appreciate you keep up on it alittle more and make sure that you put money
in there before you write acheck and have it bounced.

NSs

As mentioned before, the MEs NSs used can be classified as follows: (a) starting with aquestion

word, (b) with an adverb, (c) with an impersonal construction, and (d) with an embedded sentence.

Table4-1. NSs ME typesin role-plays

ME types Role-plays

a 3,5,7,8,912,20

b 9,8, 14,15,16,17

Cc 6

d 1,2,34,5,1314, 17, 19, 20

Type (a) MEs with aquestion word, were used to express a suggestion mainly in situations where
both the speaker and addressee know each other (except role-play 9). The degree of intimacy may vary:
they are acquaintances, friends or intimates. In addition, the situations do not involve one interlocutor
having power over the other (except role-play 20). Excerpt 1 below shows that the suggestions being given
areto help find a solution to the problem in away that the imposition does not sound too strong. That is
the reason why thistype of ME works well in conversations where the speaker does not want to threaten
the addressee’ s negative face. Moreover, if the addressee rejects the suggestion, the speaker will not lose

face.

1. (ItisB’sfather’ s birthday and A (the spouse) wants to miss the surprise birthday
party to go say good-bye to afriend who is moving)

B: What if you just get some dinner over there and bring it here and et it?
A: | just want to say good-bye to Mike.

B: Oh man. How about if you use the phone? Y ou can use that.

A: | may never sse him again. | wannahug him and say bye.

Type (b) MEs with adverbs were al so used to express a suggestion mainly in situations where both
the speaker and addressee are not socially distant (except 9 - which occurred between strangers). There was

agreat concentration of these structuresin situations 14, 15 and 16 which involve the expression of anew
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rule + urgency. Inall casestheinterlocutors were friends or intimates (little or no social distance), andin
terms of power, only in 16 has the speaker authority over the addressee. Since theimposition is strong
(thereis an urgency and things have to change) the use this type of ME makes the tone of the conversation
less tense and more cooperative (see excerpt 2 below)

2. (A has been to the doctor and found out she has to change her life style otherwise she might
have a heart attack. B, afriend, knows A’ s bad habits and is giving some advice)

1 B: At night, after dinner, they really lit the tennis courts. You can play at 2 night. I’d be
glad to go with you. It doesn’t haveto be like aboring

3thing likeyou feel you haveto do. It can beasocial thing. | really like

4to play tennis. It’sagood thing to do. Maybe we can go for bikeridesor ...

5A: 1 don'tlikelikerides.
6 B: What about swimming?

The adverb maybein excerpt 2 works as a hedging device for the FTA suggestion. The adverbs

maybe and per haps.8 are among the ones classified as epistemic adverbs (Givon 1993 1995) (see Chapter 1
for abrief presentation of epistemic modality). These adverbsare also called irrealis-inducing adverbs and
“create anirrealis scope over the proposition in which they are lodged, in thisway overriding realis tense-
aspects such as past, present-progressive or perfect: Maybe sheleft.” (Givon 1995:117). Nevertheless, when
these adverbs are in a speech act that includes aroot MV, their epistemic meaning does not override the
root meaning of the MV, since both epistemic and root meanings are part of theirrealis scope. Inthisway,
the epistemic uncertainty of these adverbs functions as a hedge for a suggestion or expression of a
necessity. What seems to happen is that the external epistemic device does not reach the complement of
theroot MV. Youmans (1995), in astudy of epistemic modal use in an East Los Angeles barrio, recognizes
the function of maybe to express negative politeness (Brown and Levinson 1987). Her data show that this
function is mainly used by the Anglo-Americans and not by her Chicano participants. The datafrom this
present study, on the other hand, show that the use of maybe as a negative politeness device is part of the
NSs' hedging inventory aswell as NNSs' (discussed in the following section).

As mentioned above, there was only one role-play in which the speaker had power over the

addressee and used an ME with adverb. The parent wanted to set new rules since the daughter/son needed
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to get an A to graduate. This usage came towards the end of a conversation (excerpt 3 below) after afew
want-constructions which work as command linguistic devices. Since the teenager sounded very willing to

work and graduate, the parent softened and used an ME with an adverb:

3. (Teenager, B, needs an A to graduate but is willing to work hard. Mother, A, gives
suggestions on how to get this A and is very supportive)

1 A: Wow. It'stough. Wéll, we can St down and review the materid.

2 And make up some gtories that will help you remember, instead of just

3 boring straight date, facts. | want you to do well. | want you to

4 graduate.

5 B: I'd like to graduate too.

6 A: | ??we can go to the beach with friends this summer before ? you go 7 to
college. Maybe we can sit down one night and

8 B: More than anight.

9 A: Morethan anight. Definitedly more than anight.

Type (c) ME, which has an impersonal construction, was very rarein NSs' speech both in therole-
plays and debates. There was just one occurrencein all role-plays and one in the debates. Therole-play in
example 4 below has an ME with the adjective necessary on line 12. The parent does not want to allow her
daughter to spend the night out because of the concert and wants to discourage the traveling (lines 13 and
15)

4. (A, the daughter, wants to go to a concert and come back the following day. B, the parent, is
strict and the house rules say that she can not come home after midnight)

1A: Dad. Thisconcert that | wannago seein Orlando and

2 B: In Orlando?

3 A: Yeah. Orlando. Canl go? | was wondering if | could go. It'snot
4 on school night. It's onweekend. Theonly problemislike | don’'t think
51 can get down there and come back in oneday. So, I'll probably stay
6 overnight.

7 B: Areyou crazy?

8 A: No. That'swhy I’'m askingyou.

9 B: Orlando?

10A: Yeah.

11 B: What’ swrong with having fun right herein thistown?

12 A: Because the concert is not here in this town.

13 B: Well, | don’t seewhy it’s necessary to go all the way down to

14 Orlando.

8 Maybe and per haps have been quantified together in this study. Perhapswas used by the advanced and
NS groups, but much less often than maybe.
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15 A: They never cometo Gainesville. They never come here. They’'d go 16 to Orlando,
big stadiums, whatever.

17 B: But I’m not too keen on that idea of you going out of town

18 A: Why?

19 B: to go to aconcert and stay overnight.

20 A: Why?

21 B: There'slotsto do in Gainesville and no need to drive al the way to
22 Orlando.

The ME inline 13 above is used to emphasize the action or event of going to the concert rather
than the addressee herself. The adjective necessary callsfor an infinitive after it, not apronoun. By doing
this, the speaker |eads the addressee to have the impression that ‘going’ is not necessary and not that the
parent disapproves of ‘her going’. Thiscan be seen as a strategy to save the addressee’sface. This
attitude is confirmed by the same impersonal focusthat B givesin lines 21/22. The use of there-
construction allows the speaker not to use any pronoun | or you that would, otherwise, focus on whois
not giving the permission or who is being prohibited.

Tsui (1994) discusses several strategies to minimize the threat in requestives, concentrating on who
isthe focus of the sentence. Although the ME in line 13 above is not a requestive but an expression of non-
necessity, Tsui’sview seems relevant here. Requestives that focus on the speaker’ s action rather than on
the addressee’ s action sound less imposing and are more polite. If thereisashift from youtol (eg., “Can|l
leave amessage for him then in case | miss him at the other”) (Tsui 1994: 105), the sentence is more polite
than ‘ Could you take amessage? . It meansthat the benefit to the speaker is highlighted rather than the
cost to the addressee (Leech 1983). Having in mind thisidea of cost and benefit, the shift from the
addressee’ s action to simply the action itself in the example 4 above stresses neither the speaker nor the
addressee. An ME with an impersonal construction is even lessimposing than any sentence that focuses
on the speaker’ s action rather than on the addressee’ s action. Thus, an impersonal construction, type (c)

ME (with an impersonal construction) can be seen as a more polite structure than those that contain a

pronoun (e.g., I, you or we) - ME types (@) and (b).

NNSs



1

TheNNSs MEs can be structuraly classified just like the NSs':
a) starting with a question word (e.g., Why don’t you cancel your meeting?)
b) with an adverb (e.g., Maybe you have to go on adiet.)
C) with animpersonal construction (e.g., Isitpossible for you? Do you have time?)

d) with embedded sentences (e.g., | think you should keep good practice)

The beginners produced only types (b) and (c) MEs, while the other groups produced (a), (b), (c)
and (d). There were many instances of ungrammatical MEs, especially by the beginning group (e.g.,

* Maybe maybe you go to go to the campus and buy for me theticket). Y et, these structural errorslearners
make do not cause nearly as many problems as the pragmatic ones. Recall (Chapter 3) that peopletend to
excuse structural errors easily but take at face value pragmatic ones (Thomas 1983, Wolfson 1989).
Therefore, the analysis concentrates on detecting the participants’ mental grammars, discussing the casesin
which the NNSs' structures carry the wrong illocutionary force.

Similar to NSs, type (a) MEs with a question word were used by the intermediate and advanced
groups to express a suggestion. The difference between the NSs and NNSs s that the former group used
type (a) MEsin situations where both the speaker and addressee knew each other (intimates or friends)
while the NNSs used them less broadly, only among intimates (excerpt 5).

5. (B just returned from the doctor who said he has to change hislife style otherwise he runs the
risk of having a heart attack. A, B’s spouse, is giving some advice)

1 A: So, what are you doing from now on? For your health.

2 B: Uh, I might try, you know, I'm saying cut down smoke alittleless. I'll 3 see what
happens, though. But I'll try what he says. | mean, he'sa

4 doctor, so I'll try.

5 A: You had better better to try quit quit smoking. And | think you more

6 exercise. How about jogging or about any other exercise?

7 B: | think I might take some kinda sport. Jogging is kinda boring.

8 Tennis or something.

Asfor the NSs, in the situationsin which type (a) ME is used there is no power relation between

theinterlocutors. Moreover, thereis no threat to the addressee’ s negative face.

Type (b) MEs were used by the NNSsin two different contexts. (@) in role-plays

which the power relaion between the interlocutors involved authority from the part of the
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speaker (e.g., role-play 13); (b) where there was no power relation between the interlocutors
(no authority on the part of either interlocutor) (e.g., role-play #12). It follows a description of

the appropriateness or inappropriateness of their usage (as compared to the NSs).

Table 4-2. NNSs type (b) MEsin role-plays

Type (b) Role-plays
Beginning 12,17
Intermediate 13,14
Advanced 8,11,13,14,16

Some beginning group type (b) MEs carry not only astructural problem, for instance no MV, but
are also inappropriate as request sentences. The following sequence occursin the very beginning of arole-

play 17 (Appendix B) between two friends:

6. (A, aNNS, runsinto afriend, B aNS, and tries to persuade him to stand in line and
et tickets for both of them for agreat concert. A hasto bein classdl morning, so he
will not be able to go get the tickets))

1A: 1111likegototheconcert ??7?. | need tickets. Maybe maybeyou
2gotogotothecampusand buy for metheticket.

3 B: Sure. What time ??1| get the tickets?

4 A: | need two tickets.

The NNS (A) expresses his needs very directly (I need tickets, line 1) and when he wantsto be

polite, he softens the request with a proposition external adverb maybe9. The construction adverb +
pronoun + verb + complement is used by the beginner students with the illocutionary force of apolite
request. Yet, asimilar type of construction was used by all the other groups as an apparent suggestion. It

usually carries aroot modal verb, such asshould besides the adverb: Maybe we should move in together.

The use of type (b) ME as request only occurred in the beginning group. The
impaogtion in role-play 17 is strong, since the speaker would like the addressee to stand in line

to get tickets to aconcert. Therefore, the beginning student seems to know that some type of

9 Altman (1982) noticed that NNSs prefer to use the adverb maybe rather than a proposition internal
epistemic modal verb, such asmight.
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hedging is necessary but does not know how to soften this request. The NSs used some types
(@ and (b) MEs and embedded sentences in the same context as excerpt 6 (see excerpt 7
below with type (b) MESs).

7. (A runsinto B and ask her to go get tickets to a concert. A cannot go because she

has class)

1 A: ThereisaPhish show in afew months and | have a class right now

2 but they are redlly gresat. Y ou redly wanna see them. And if you could

3 possibly get aticket for me and you then I'll get you back one day.

41 swear. I'll passyou back with something. Maybe we can dl buy a

5 ticket to something like that ‘ cause | redlly wannago. They're the best ever
and we'll havethe have the best time.

The NSs used embedded sentences, especidly for requests (their function is further
discussed later in this chapter). Therefore, the hedgings that the beginning learners use are not
the samethe NSsuse. This can definitely make a conversationa exchange unsuccessful since
the interlocutor can interpret the sentence as a suggestion and not as a request.

The use the intermediate group made of type (b) ME isthe same asthe NSs.

These MEs are gppropriate as suggestions given to afriend. However, the intermediate group
as0 used thistype of ME when the speaker has power over the addressee (role-play 13) and
the interlocutors are acquaintances. Furthermore, the imposition the speaker reports favors the
addressee, making the hedging unnecessary. The excerpt below shows an example of this

ingppropriateness:

8. (A doctor, A, isgiving B, the patient, some advice. If B does not change her life
syle, she might have a heart attack)

1 A: You you can, but try to try drink little coffee. Maybe you drink every
2 day, acup of coffee. M aybe you can change for acup for two days.
3 B: OK. Thank you for your advice.
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Theadverbinline 1 aboveisinappropriate. The speaker does not want to give a suggestion but,
according to the context, she most likely wantsto show a conditional idea. Thesecond ME inline2isa
suggestion; yet, coming from the doctor it has the wrong illocutionary force. The doctor has the power to
tell the patient what to do without hedging too much. The NSs used very few hedgesin thisrole-play, since
the situation was really critical. In order to express that these changes had to be done with urgency, the

NSs chose to use mainly MV's (should) and PMVs (need and have to).

9. (A doctor, A, isgiving B, the patient, some advice. If B does not change her life
gyle, he might have a heart attack)

1 A: ... We have something serious to discuss here. | got the results of

2 your test today and you need to do alot of changesin your life or you're
heading for serious trouble.

3 B: What kinda trouble?

4 A: Well, you're looking at having a heart attack. If you don’t change
5your diet, gart exercisng and

6 B: Heart attack! Oh, change my diet. Y ou mean | have to eat vegetables
7 and Suff?

8 A: You have to start to eat properly here. You' relooking a having alot
9 of hedlth trouble down theroad. Y ou need to start exercising, go out to
10jog or walk , do something active.

The advanced group used type (b) MEsfor suggestions or advice. They did soin
gtuations where the interlocutors were acquaintances, friends or intimates and neither the
gpesker nor the addressee has more power over each other. Y€, like the intermediate group,
they aso used these MEsin situations where the speaker had power over the addressee. In
other words, the speaker had authority over the addressee (see excerpt 10). The intermediate
and advanced group diverged from native-like usage, since they used type (b) MEs when the
Speaker was an acquaintance who isin a position of power in relation to the addressee (doctor

to patient relationship). In these Stuations the mitigator maybe is not necessary.
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10. (A, aNNS, is playing the role of amother whose daughter, B - aNS - ishaving
grade problems. The daughter needsto get an A to graduate)
1 A: Canyou just tel me about your GPA for this semester?
2 B: Mom, it'slike redlly good except for my higtory class. I’m not doing
3wadl inthat class, but it'sthe Civil War. | can't get the Civil War down.
4A: Yeah
5A: Yeah. | wasjud talking to your teacher and he just said that you
6 don’'t work enough. Maybe you have to make some effort. You redly
7 need an A to be graduated. Do you know?

Excerpt 10 above isthe beginning of a critica conversation between a parent and her
child. Theteenager ison the verge of not graduating if she does not get an A in history. Thus, it
seems that the mother is being too soft when she says: Maybe you have to make some effort.
The adverb made the sentence tentative when the Situation, in fact, caled for a stronger
gatement. On the other hand, the NS group, in this same role-play, stressed the obligation of

the teenager to get an A to graduate. Thiswas done by using MVsand PMV's (have to, need

to, and must10). The usage of one of these MV's gjives the interlocutor a clear ideathat the
speaker definitely expects her to pass (excerpt 11).

11. (A, the mother, istaking to her daughter about the fact that she hasto get an A to
graduate from high school)
1A: Suse | just had a | just got through talking to our teacher and | just
2 want to let you know theit’ sredly serious. And you must must get an 3 A
on your fina history exam. If you don't, you' re not gonna be
4 graduating from high schoal.
5 B: Did you talk to her so see if she does not have one of my test grades?

6 A: And thisiswhat shetold me. You haveto get and A to graduate.
7A: ... but you girlsdon't sudy. You'retaking, doing dl kinds of stuff. 8

You'retaking about boys. You redly need to study. Y ou know you
9candoit.

10 Thiswas actual ly the only role-play in which NSs used the root modal must. See Chapter 3 for a
discussion on root modal verbs and periphrastic modals usage.
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Since the situation (# 11 above) was critical and the speaker had power over the addressee, the
speaker used no hedges. She even used astrong MV must to emphasize how serious the situations was.

In summary, beginners tended to use epistemic adverbs (type (b) ME) to make polite requests and
to give afew suggestions. Intermediate and advanced level participants also used epistemic adverbs
inappropriately, yet in another way. They used the adverb, a mitigator, to soften statementsin situations
which call for straightforward sentences. They did so in cases where the speaker had authority over the
addressee. The situation was such that there was need for new rules to be set with urgency (new rule +
urgency context). NSsalso used epistemic adverbsin suggestion sentences; however, they did so when
the actions to be taken had been laid out and the interlocutor was willing to cooperate. Type (b) MEswork
well for the NSs when the interlocutors have no power over each other. Moreover, NSs also used thisME
when the speaker had authority over the addressee but there was an attitude of cooperation coming from
the speaker (excerpt 3 above). Type (b) MEs have the function of reducing the FTA. Sincethey carry the
pronoun you (most of the time), they do not reduce all the threat but save the speaker’ s face, since the
sentence sounds like a suggestion.

Type (c) MEs- impersonal constructions- were produced by all the groups, especially the
intermediate. For the NNSs these constructions were used to perform many different speech acts: request,
refusal, suggestion, and to express necessity. The NSs, however, only used them to express necessity.
Once again, the grammar that NSs and NN Ss have for type (c) MEs diverge.

Asintype (b) MEs, the structural problems are much fewer than the pragmatic ones. Yet, they
occurred in the intermediate group role-plays (see example 12 line 8). What calls one’ s attention in the
example below isthat the necessity meaning is once expressed by an MV (line 4) and twice by an ME (lines
5and 10):

12. (A, aNNS, brought a package to Federal Expressthe day before and wantsto get it back. A is

friendswith B, aNS)

1 A: Hey, Bill. What'sup?

2 B: How are you doing, man?

3 A: Remember that yesterday | bring here a package? But | havea

4 problem. These thingmust go in the package and | don’t put it. Would
5youlook for the box to put this? Because thisthisisnecessary to the

6 packet.
7 B: Well, | can’t get off of my desk and go back there and find your
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8 package for you. There's so many packages back therethat I'll never be 9 ableto find it.
What | could do islet you mail that with the package.

10 A: Butl i it’snecessary that gotoday. | mean, at the sametimethe

11 other package. Could you (...) it'spossible?

12 B: Oh, what | could doisI’ll just send that in the mail by itself today. 13 Like overnight
or something like that.

14 A: OK, | understand that. You can’t find the package because there’s 15 alot. I'm
going to send this. OK.

The urgency of the matter isfirst stated with an MV (must line 4), and, then with the adjective
necessary twice. Inline5, this adjective works an a synonym of must. Inline 10, with the devel opment of
the conversation, it adds an emphatic tone to the situation. However, it islessimposing to the addressee,
since the person that wants to do the action is not mentioned. In other words, the world in which the
problem might be taken care of is highlighted rather than the doer of the action to solve the problem.

The NNS, A (excerpt 12), clearly wants to be polite although B ishisfriend. B knowsthat the
request is one that threatens A’ s face (Brown and Levinson 1987), so B useswould (line 4) to make the first
polite request. After that, B triesto start the same request with Could you (line 11), but he decidesto be
lessimposing and instead uses an ME, it’ s possible? (11). When the speaker usesthistype (c) ME, he
changes the focus of the sentence from you, the listener, toit, the action. Thisisastrategy to minimizethe
addressee’ sthreat, as previously discussed. It isamechanism “that gives the addressee aface-saving way
out” (Tsui 1994: 103).

The following example (13) shows how type (c) MEs are inappropriately used by intermediate level
participants. The speaker A (astudent) has no power over the addressee B (ateacher).

13. (A, aNNS, wantsto apply for ajob and needs aletter of recommendation from B, aNS)
1A: Hi.
2B: Hi.
3 A: Hi, teacher. | need that you help me because | need ajob | need ajob 4 and | need a
letter for recommendation.
5 B: When do you need it by?
6 A: Ah ah assoon as possible because | | begin my job in 5 days.
7 B: I’'mvery busy but | can get it for you by the end of the week.
8 A: Inthe end of the week? No, it’simpossiblefor mebecausel | |
9 need to get my application on Friday.
10B: | cantry and do it for you and haveit by Thursday.
11 A: Thursday. Isit possiblefor you Wednesday? Because Thursday, | 12 have to
travel.
13B: OK. I'll try my best to get it for Wednesday.
14 A: Can| cal you?
15B: Yes, cal me.
16 A: When?
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17 B: Wednesday morning.
18 A: OK. Thank you.

The NNS (A) saysthat it isnot possible for him to wait (line 8) for the letter, although from a power
relation point of view, heisnot in the position to say that. After all, the one who has been asked the favor
isthe teacher. The usage of aroot possibility ME does not have the softening characteristic in this
situation, since it works as arefusal to the addressee person who has authority over the speaker. Although
the speaker does not focus on the addressee/teacher but on himself (for me), he still puts pressure on the
addressee, insisting on a earlier date to pick up the recommendation letter. The speaker could have softened
histurnif it had not been arefusal, and if it were alow manipulative strength construction (Givén 1993). In
Givon's (1993) discussion of manipulative speech acts, he states that when the hearer has more power than
the speaker, the hearer has |ess obligation to agree to take the action the speaker wants, and the speaker is
expected to be respectful. Thus, it would be appropriate for the speaker in example 13 to use a construction
that would recognize the power relations. NSs do that by using embedded sentences, such as| was

wondering if you' d write me letter of recommendation. Those are discussed |ater.

| nappropriateness of type (¢) ME usage aso occurred in the advanced level participant
role-plays. The excerpt below (14) isfrom arole-play in which ateenager asks her father to go
to aconcert and say overnight. This example shows that the possibility ME (line 1) is used
when a statement of a pre-existing rule should have been more suitable.

14. (A, aNs, asks B, her father - aNNS, if she can go away for the weekend to go to
aconcert.)

1B: Isit possible for you to come home befor e twelve?

2 A: on Saturday night?

3B: Yeah.

4 A: | don’'t know because the concert starts at 10 Saturday night. And |
5think it'll gotill 1amor 2 am.

6 B: lor 2?

7A: Yeah. Andwe're afraid

8 B: No, it’simpossible.

9A: No?

10 B: No.
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Therole-play instructions the participants received stated that the parent was very strict and that
one of the house rules was to be home by midnight. Therefore, the father’ s role was to remind the teenager
what the rules are and not to ask about the possibility of her coming back home by twelve. The context
called for adirective rather than a suggestion. The advanced participant used the wrong illocutionary force,
giving theinterlocutor the ideathat the time to come home was negotiable. At the end of the conversation,
the father (B) did not allow his daughter (A) to go out, without explaining why but by simply using another
ME (line 8). It seemsthat in both instances (lines 1 and 8), the M Es were used with connection to arule
both participants were supposed to be aware of. The negative form (line 8) yields the correct illocutionary
force since it denies the permission to the teenager. The sentencein line 1, however, carriesthe
illocutionary force of asuggestion.

Anillustration of how the NSsinterpreted the same situation isin 15:

15. (A, the daughter, asks B, her father, if she can go away for the weekend to go to a concert.)
1 A: This weekend there is a concert, a Phish concert Saturday night. And
21 redly wannagotoit. Andit'sover | havel haveto stay overnight.
3 But thethingis I'm 16 now and | think | should be able to do this.
4 Because | candriveacar and | can do dl these other things. And |
5think | am responsible enough to be able to stay overnight. And you
6 know how bad | wanna see this concert.
7 B: Therulesisthat you can’t pass midnight on weekend night. So |
8 know you're 16 and getting old but till, overnight, it's kinda dangerous.
9 Sorry. | can’'t let you go.

Theuseof an MV (line7) rather than an ME with impersona congtruction shows the spesker’'s
assertiveness. B sees no need to use hedges due to the relationship she has with the addressee.
B knows she has authority over A and is not reluctant to state the known rule. B usesthe
pronoun you to date the prohibition (line 7), snce B isin a pogtion in which she can threaten
A’sface without losing face hersdlf. The only attenuation or mitigation B usesis sorry (line 9).

The use of this gpology word ismore aritua than redlly an gpology. Although B knows she has

hurt A’ sfeding, her power and intimate relationship (socid distance) with A alow her to be
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direct and state the rule. The use of sorry saves A’sface for abrief moment, but both
interlocutors know itsritudigtic force. The mitigator sorry; however, is directly followed by |
can't (line9). The spesker needs to emphasize the hierarchicd structure that exigtsin their
relaionship (the parent has set the rules) and the pronoun | helpsto make this clear. Example
15, which has a directive, contrasts with example 14, which has asuggestion ME. Thus, the
illocutionary force that the last context (examples 15 and 14) requested, is better expressed by
an MV rather than atype () ME. The context involved the statement of a pre-exiging rule by
a gpeaker who has authority over the addressee rather than the expression of a suggestion
(example 14) by the speaker. The use of an ME is more suitable for the context in which a
request is made (as discussed in the example 12 above); yet, it may not be very native-like,

In the same role-play where a teenager asks her parent to let her go to a concert, only
one NNS (excerpt 16) used the same MV asthe NSs (example 15). The advanced student

used can't (line 6 below) to show his assertiveness.
16. (A, the daughter, asks B, her father, if she can go away for the weekend to go to a concert.)

1 A: Dad, | have afavor to ask you.

2B: Yesh.

3 A: OK. On Saturday there' s this awesome concert | redly wanna go
4 with my friends. Can | please, please go? We're just staying over one
5 night. Just thisonce. | promise.

6 B: No, you know that you can’t go out after 12 o’ clock.

Summarizing, an ME with an impersonal construction islessimposing than any sentence that
focuses on the speaker’ s action rather than on the addressee’ s action. Y et, animpersonal construction,
type (c) ME, can be seen as a more polite structure than the ones that contain a pronoun (e.g., I, you or we) -

types(a) or (b). NSsrarely used type (c) MEs, while the intermediate level participants used them very
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often. The linguistic devicesthat the NSs more commonly used to hedge was type (b) and (d) MEs. Since
type (d) MEs are commonly used by NSs, they are compared in the next subsection to the other MEs.

Embedded sentences

Embedded sentencesl were mai nly used to make suggestions and requests, having the function
of softening the face-threatening aspect of a speech act. The embedded sentences present in the data can
be divided into the following categories, based on their structural characteristics:

1. without amodal verb or modal adjective/adverb/noun (e.g., * | think isgood if you start ...)

2. with amodal verb or periphrastic modal verb (e.g., | think you have to call her /| think you should keep
good practice / Isthere someone you can call?)

3. with both amodal verb or periphrastic modal verb and a modal adjective/adverb/noun (e.g., Isthere any
way that you could possibly ... ?)

It has been shown that NSs and NNSs make different linguistic choices among the existing root
modal devices. Thisdifferenceis also noticed when these speakers want to make requests. Therefore,

requests are the main concern in this section.

Both NSs and NN Ss produced embedded sentences starting with the epistemic verb thi nk12.
There was actually only one situation in which aNNS produced an embedded sentence without starting
with this verb (see example 18).

Many of the NSs' role-plays that involved requests started with an embedded sentence, such as‘|
waswondering if you could ...”, ‘1 was hoping you could...” and others (excerpt 17).

17. (A is at the FedEx office to retrieve a box to put something in. B works there and the policeis
that she cannot retrieve boxes since there are too many)
1 A: | just Fedexed an important shipment to England this morning and |
2 went back to my office and just realized that | forgot a coupleitemsto
3includeinit. | waswonderingif you could put them .. | brought them
4withme. | waswondering if you could put them in the box, so |
5 wouldn’t have to mail them out again separately. If | did that they’d be

11 Thisanal ysis concentrates only on embedded sentences that have amodal linguistic device or at least
that should have one. Sincethis study is concerned with root modality, only the sentences that carry this
modality were taken into consideration.

2y astudy on the acquisition of complementation of English as afirst language, Bloom et al. (1989) state
that the verb think as well asknow, see and ook are the most frequently acquired verbs between two and
three years of age.
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Although these constructions call for the addressee’ s action for the benefit of the speaker (Tsui 1994), they
are considered very polite. Thisis so, because the first clause of such embedded sentences focuses on the
speaker’ smental space. Therefore, it isthe speaker who ishighlighted. Thistemporary emphasis on the
speaker takes the focus away from the addressee, whose action is requested in the second clause of such

embedded sentences.

While embedded sentences were common among the NSs to make requests, the beginning and

intermediate NNS groups did not make requests using any of the same embedded constructions as the

NSs13, Both the intermediate and advanced groups produce other types of MEs or MVs/PMVsinstead of
the M Es with embedded sentences mentioned above (see examples 12 above and 18 below). Therefore, in
order to take the focus away from the addressee, NSs may use all types of MEs, while NNSs use mainly type
(c) MEswith impersonal constructions. The differenceisthat these NNSs' MEs were never used as the first
request sentence, while some of the NSs' embedded sentences were (example 17 above).

Theintermediate group preferred to simply use MVS/PMVs astheir first request. The example
below (18) shows a NNS starting a question with amodal verb (line 6). After that, he changed hismind and
used amodal expression which probably seemed more polite and appropriate for the circumstance (line 7).

18. (A, aNNS, sent a package the day before but forgot to include something crucial init. The
following day, he wants the Federal Express employee - B - to get the package back so that what is missing
isincluded)

1A: Hi. | havealittle problem.

2B: OK.

3A: Letmeexplainittoyou. Yesterday morninginthemorning, | ?? a

4 small package because | need to send ah ?? to my brother in England.

5 And believe me, | forget to send aletter in the box. The box issmall and

6 it’slike blue the cover and the directionisin Liverpool, England. Can| 7 ah include, if
you ??if it’s possible include thisletter in the box?

It isclear here that the intermediate students already have some notions of the type of situations

that call for polite structures, but the forms they use are not target-like. The ME used (line 7) is an attempt

13 The advanced group produced embedded sentences to carry out arequest. An exampleis discussed
later.
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to soften the face-threatening (Brown and Levinson 1987) nature of the favor-asking speech act. In other
words, the NNSs seem to have an idea that negative politeness (Brown and Levinson 1987) is agood
strategy for the face-threatening act since the act involves some imposition. Thisimposition occurs asthe
customer asks for afavor that is not usually done at that particular store. One of Goldschmidt’s (1996)
features that defines favor-asking isthat it “entails doing activities that require some time and/or effort on
the part of the addressee ...” (p. 242). In order to make this favor-asking less face-threatening the speaker
takes aredressive action (Goldschmidt 1996). The NNSs do this redressive action with impersonal
constructions, while the NSs do it with embedded sentences. Although an impersonal construction is able
to do the job of taking the focus away from the doer of the action, the data show that the control group does
not useit for polite favor-asking. It seemsthat NSs have not conventionalized the use of impersonal
constructions for polite favor-asking. The control group in this study finds embedded sentences such asls
there any way you could possibly get the box? more suitable for favor-asking.

The advanced group usage of the other MEswas similar to the intermediate group. Besidesthe
MEs already mentioned, they attempted to use MEs with embedded questions as request:

19. (A couple works in the same company and on of them isn charge of the paychecks. The

computer crashed and erased all the payroll files. A, aNNS, hasto ask hiswife, aNS, to help him
out since he also has a business dinner at that night)

1 A: Hey, Mdissa. Y ou know, ah the computer crashed down and dl the

2 paychecks oh | have to make the paychecks. And | haveto makedl of

3 them for tomorrow till 6 o’'clock. And | have a meeting tonight with an 4 out
of town client. So, | wonder if you can work today and makeall 5 the
checksfor tomorrow.

6 B: With the computer? The computer crashed down.

7 A: So, you could make the checks?
8B:Yes | can

Speaker A (excerpt 19) seems not to have yet mastered the use of wonder in polite requests. In all

the instances in which NSs used wonder in arequest it wasin the past progressive followed by an if-clause

with the modal verb could (e.g., | waswondering if you could ...14) Although the use of the past

progressive could be substituted by the simple present (I wonder if you could ...), the modal verb can is not
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an option in polite request constructions. The NNS sentence above (lines 4 and 5), with the present tense
and an if-clause with can, sounds more like a statement of doubt than arequest. Thus, once again the
illocutionary force of the act is not quite target-like.

The use of types (a), (b), (c), and (d) MEs have the goal of saving the addressee’ sface. Some
NNSs know that but still use them with the wrong illocutionary force. Their problems vary from usingan
ME for an inappropriate speech act (request rather than suggestion) to not knowing the force that a
linguistic device carries. For instance, if the speaker has authority over the addressee, hedges are not that
necessary, especially if the situation has some urgency (aMV or PMV would, then, work). Therefore, the
force of redressive actions each linguistic device carriesis not well known by NNSs. Type (d) MEs, such as
Isthere any way that you could possibly ... ?, and | was wondering you could ..., are definitely not part of
the NNSs' mental grammar, except those that start with| think (e.g., | think you should eat more). Itis
interesting to notice that only advanced level participants tried to use embedded sentences like the NSs.
However, they failed to use them with the correct illocutionary force.

Balancing between hedgings and directness requires good command of linguistic structures and

socia implication of those situations, that isto say, not only structurally but

dso pragmatically. This same problem arisesin the usage of imperatives and want-constructions, which is

discussed in the following section.

I mperatives and Want-Construction1®

I mperatives and want-constructions have been included in this chapter for two reasons. First,
imperatives areintrinsically face-threatening acts (Brown Levinson 1987). Second, commands are also under
the scope of irrealis (Givon 1995) just like the other constructions discussed (MV's, PMVs, and MES). In

certain circumstances, imperatives are not commands; they can al so function as suggestions (Schreiber

14 Much less common was the use of | was hoping if you could ...

15 The want-construction included here is of the followi ng type: ‘| want you to do that’. Thistype of
construction is also an embedded sentence; however, thistypeis semantically similar to imperatives,
expressing commands.
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1972). Astheseformsare used side by side, or instead of, MV'S, PMV's, and MEs, their usageis crucial to
our understanding of acquisition of modal devices.

Imperatives were more widely used than MEs and want constructions by the NNS groupsin the
role-plays. Thiswas especially true for beginning and intermediate participants (Figure 4-1).

NSs tended to use imperatives and want-constructions in situations where the interlocutors knew
each other. They were either friends, acquaintances or inti mates16. 1n addition, the interlocutors had no

authority over each other or the speaker had some authority over the addressee.

14
12
10 +—
s I m EBeg
HInt
6 H OAdv
[ ] ONSs

4 <+
2 <+
01 I I I_I I m I I I i_‘

you imp *imp want *want ME *ME

imp

Figure 4-1. Percentage of occurrences of imperatives, want-constructions and MEsin role-plays

The excerpt below (20) shows an appropriate use of the imperative. None of the interlocutors
supposedly have power over each other, but the speaker believes herself to have special rights over

something (Celce-Murcia and L arsen-Freeman 1983).

16 There was the use of i mperative in arole-play which the interlocutors were strangers. Besidesthat, a
speaker used awant-construction in a situation where the addressee had authority over the speaker. Since
these two occurrences do no constitute a pattern, they will not be included in the analysis and
generalizations.
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20. (A and B areroommates. They way they have been sharing the household chores have not
been successful.

1 A: You know, what’ s with you and the garbage? Why can’t you take it

2out? Don't you seeit? It'soverflowing (???) (Simultaneoustalk)

3 A: Takeout the garbage then.

The other types of situations where NSs used imperatives are al so described by Celce-Murcia and
Larsen-Freeman’s (1983): (&) the speaker has power over the addressee, being able to command the
addressee; (b) thereis no power difference between the speaker and the addressee and they arein
collaboration to accomplish atask. These requisites are extended to want-constructions (see an examp le of
(a) inthe excerpt below)

21. (A isthe boss and wants B to go to FedEx to include something into a box she shipped in the

morning)

1 A: | dropped off a FedEx package thismorning and | just realized that |
2 forgot to put some important information in them. | want you to get
3 down to the FedEx office and and get it shipped off sometime today and
4 have them included in the box somehow because if you mail them later it
5 will bein another shipment.
The you imperative has more restricted functions than imperatives and want-constructions. Itis

appropriate when someoneis giving instructions to children or when the speaker isin alarge group and

wants to make sure the person sheis addressing is not confused (Celce-Murcia and Larsen-Freeman

1983)17. The NSs used this form in situations where there was no power relation between the speaker and
the addressee (excerpt 22) or when the speaker had power over the addressee.

22. (A and B are coworkers. A isasking B to go to the FedEx office to inserted something in a box
A took to FedEx that morning)

1 B: What do you mean by ‘find the original package’ here?
2 A: Wéll, find the original package (?7?)
3 B: Isthat away of me doing this?
4 A: Yeah, you gototheoffice and ask the peopleto, you know, look for 5it. ...
The use of imperatives and you-imperatives by NSsfollows the functions mentioned by Celce-

Murciaand Larsen-Freeman (1983). The NNSs, however, use these forms more often than the NSsin

situations where the speaker and addressee were strangers. The NNSs' usage is distinct from the NS’
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usage in this study. Asmentioned before (Boxer 1991, 1993), NSstend to be more polite to friends and
strangers rather than to intimates. How the NNSs violate this pragmatic rule and othersisin the following
discussion.

Table 4.3 below shows that the beginning group and intermediate groups attempted to use
imperative and want-constructions much more often than the advanced and NS partici pants.

Table 4-3. Total attempts with imperatives and you-imperatives, want-constructions and M Es
(including grammatical and grammatical forms)

Tota Tota Tota

imperatives |want MEs
Beginners 18.1 1.9 3.9
Intermediate  |14.7 2.2 7.5
Advanced 4.8 1.4 7.6
NSs 7.7 1.3 8.5

The NNSs' overuse of imperatives reflects their lack of command of English aswell astheir
ignorance of the pragmatic rules of the imperative usage. Therefore, beginning and intermediate participants
used the imperative when there was power involved in the relationship between the interlocutors (addressee
had authority over the speaker). Besidesthat, NNSs also used imperatives when the speaker and the
addressee were strangers. Neither social distance nor power was involved in their choices.

Example (23) below is an excerpt from arole-play between aNNS and aNS. It showsthat at the end
the NNS seems to be giving instructions to her own teacher. She amost jeopardizes her chance of getting

what she wants through her choice of linguistic devices (want / you-imperative). Nevertheless, her smiling

and intonation (Tyler and Pickering 1996) helped her get what she needs18.

23. (A student (A - aNNS) isgraduating and wantsto apply for ajob. This students go to one of
her professors’ (B - aNS) office to ask for aletter of recommendation. The deadline for the job
applicationisin 5 days)

1B: Comein. What cando| ?

2A:lwant thiswinter | will graduate from UF. | want to look for ajob,

3s0 | need your help.

17 other constructions presented by Celce-Murciaand Larsen-Freeman (1983) that would be more polite
than imperativesincludes please or using sentences with modals.

18 This result may be due to the limitations of role-plays (see Chapter 2 and the beginning of this chapter for
the discussion). Further studiesthat are based on natural setting conversationswill certainly enlighten our
understanding about the use of certain forms and their effect on the development of NS-NNS conversations.
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4B: | don’t have alot of time. What do you need to do?

5A: | want you write explanation for me about my school schedule

6 something isgood for me.

7 B: | need someinformation. Whereit should be sentto ??? ??... And
81 need that 2 weeks beforeit’sis due. When do you need to apply?

9 A: Canyou can you give mein 5 days?

10B: 5days?  OK. Justonce. All the other times 2 weeks 2 weeks.
12 A: Thedeadlineisin 5 days

13 B: | need two weekstodoit. ... | need thejob description and also
14 your transcript.

15A: | have been astudent ?? leader |eader and activities|eader the
16 other ?? student English.

17 B: Write dl that down ...

18 A: When can you give me?

19B: ... Friday.

20 A: Canyou give me Thursday?

21 B: Thursday?

22 A: Please.

23 B: All right.

24 B: Come Thursday at 2 o’ clock.

25 A: Next Thursday | will come here. You givememy rec
26 recommendation. Thank you.

27B: OK.

The NNS' s successin the above conversation may be also due to the fact that the interlocutors
werein front of acamera. The NS did everything to understand the NNS and probably took into
consideration that whatever the NNS said that sounded somewhat inappropriate was because she was a
NNS. Goldschmidt (1996) on her study about favor asking, reports that inappropriate favor-asking
sentences “may result in undesirable impact on the addressee” (255). However, she also stresses that if the
addresseeis aware of the speakers’ deficient command of English, the addressee may not let the interaction
breakdown.

In summary, the results from the NSs' role-plays show that the type of structure chosen reflectsthe
focus the speaker wantsto give at that moment. When the imposition is strong the speaker may choose a
structure that takes the focus away from the addressee/doer, so that the later does not feel too much
pressure. The participantsin the control group made linguistic choices that show that the closer the
interlocutors are (little or no social distance) the less they worry about using less imposing constructions.

Each type of structure discussed in this chapter yields a different meaning, which is suitable to different

situations. These meanings are conventionalized by the group of people that speak the language. Inthe
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case of this study, they are the NSs of English and specifically my control group. The answersthis group
provided indicated that, in politeness terms, less hedging is used with intimates than with strangers. Using
less hedging means more imperatives, MVs and PMV's, and more hedging means more embedded sentences.
Thereisadirect proportion between hedgings and social distance and an inverse proportion between power
and hedgings which are detected in this study by the choices NSs make. The category of acquaintances, in
the middle of the social distance scale may use more or less hedging, depending on the power relation
between the interlocutors. For instance, if the speaker isaboss, there isless hedging and more imperatives,
want-constructions or MVs/PMVs. If theinterlocutors are roommates, there is more balance among the type
of constructions chosen. Moreover, if the speaker addresses someone who has authority over her, there are
more hedgings.

The NNSswho are not familiar with the conventionalized usage of various root modal devices
sound pragmatically unsuitable in several situations. NNSs may use the bald on record strategy (Brown
and Levinson 1987) more than they actually want to. In certain cases, they are aware that the situation
requires aredressive action and use MEs. However, they overgeneralize and overuse thislinguistic device
asatool to avoid confrontation. Although their grammatical competence seemsto improve quickly from the
beginning to the intermediate level, their pragmatic competenceis still aproblem. Furthermore, even
advanced level participantslack control of some pragmatic rules. The fact that NSs use many embedded
sentences to make polite requests and NNSs do not, shows that embedded sentences are definitely more
complex in terms of acquisition than non-embedded sentences. Both pragmatic and structural rulesget in
the way of the development of NNSs’ interlanguage modal system. The choices NNSs make to express root

modal meanings show how divergent their root modal grammars are from the NSs' system.

Chapter Conclusion

NNSs need to become aware of the fact that different modal devicesyield distinct modal forces.
An ME, for instance, may carry some force that focuses on the event while an MV/PMV may concentrate on
the doer. Even if one considers only the dimension of politeness (as this chapter has done), various

contextual characteristics should be taken into consideration when choosing amodal form (e.g., type of



130

context, social distance). The results presented in this chapter show that even more proficient learners

could profit from discovering more about the semantic extension of several modal devices.
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CHAPTERS
L1 TRANSFER

In the course of SLA history Ltheroleof L1 has received differential attention from researchers.
From the 1940’ sto 1960’ s researchers contrasted and compared languages to find differences and
similarities between them. They believed that based on this comparison an effective methodology could be
created. These contrastive analyses were of two types: (a) apriori; and (b) a posteriori. Doing only a
posteriori analysis can lead to misleading conclusions about the learners’ problem (Schachter 1974) since it
cannot account for avoidance phenomena. However, a priori analysis can also over-predict problems the
students might not have. Sincethe 70’s, agreat deal of research on second language acquisition has been
done on devel opmental sequences (Dulay and Burt 1972, 1973, 1974), markedness (Eckman 1984), and
discourse analysis (Hatch 1978). Theroleof L1 in SLA was downplayed in the research on developmental
sequences and universals (Dulay and Burt 1972, 1973, 1974; White 1989). Y et, most recently there has been
renewed interest in the role of L1 in second language acquisition:
... thereis now clear evidence that the L1 acts asamajor factor in L2 acquisition. One clear
advancein transfer research has been the reconceptualization of the influence of the L1; whereas
in behaviourist accountsit was seen as an impediment (a cause of errors), in cognitive accountsit
isviewed as aresource which the learner draws in interlanguage devel opment. (Ellis 1994: 343)
The present research shares Ellis’ s point of view that the L1 does not hinder SLA by causing
errors, but it works as a source of knowledge upon which learners formulate their IL. Looking at the context
in which learners use certain structures, one can avoid some of the problems contrastive analysis had. The
fact that speakers may use different structures in the same context, brings unique understanding of

language acquisition. This could show usthe different paths learners may take because of L1 transfer. The

process of SLA ismuch richer than simply looking at the formsthat they produce.

15| A asaresearch field isquiteayoung field, being alittle more than 30 years old. It isnot to say that
there was no work done in second language before late 60’ s or early 70's. However, the focus of most
research then was on second language teaching rather than on second language acquisition (Larsen
Freeman and Long 1991).
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Asin Chapter 4, the present chapter presents a scope of modal devices (MVs, PMVsand MEs)
used by learnersto give a complete picture of what occursin the acquisition of root modality, considering
the limitations of the features tested (see Chapter 1 for adescription of the features). The need for this
broad investigation on modality has been pointed out by Collins:

Despite widespread recognition that the category is realized by items from arange of grammatical
classes (adjectives such aslikely and necessary, adverbs such as perhaps and possibly, houns
such asability and probability, and so on), most scholars have restricted their attention to the
subset of auxiliary verbs known as the modals (Collins 1991:145)

This chapter looks at similarities and differencesin the NNSs” modal choicesin order to show the
role of L1 inlanguage acquisition. It ishypothesized that the L1 hasaroleinthe IL process for modal
usage. L1 may cause language transfer (Selinker 1972), which isdivided in this study into two types: lexical
and concept transfers. Lexical transfer isthe influence of the L1 in the choice of aword or structure, for

instance, an MV or PMV. Concept transfer isthe matching of function and formin the L1 transferred into L2

usage. For instance, in Korean an if-clause is used to express obligation:

i chaek-in an ilk-oomyon, an  twe-n-ta
this book-TOP NEG read-MOD-if NEG be good-PRES-PRT
Y ou must read this book’

(lit.: *1f you don't read this book, it won’t be OK")
(Givon 1995: 122)

Therefore, if aKorean speaker uses an if-clause in English to convey the meaning that something must be

done?, the interl ocutor will probably not understand it as an obligation but as a condition sinceit “carriesa
low-certainty epistemic mode” (Givon 1995: 122). Thiswould be aconcept transfer, since theif-clause in
English does not imply obligation. Thistype of transfer may lead to literal translation into L2, asthe example
above shows, or to the use of adifferent construction which the learners believe to carry the concept they
want to transfer (see section on Spanish speakers). Besides language transfer, there may also be transfer of
training (Selinker 1972) based on what |earnersare taught in classrooms.

In order to show learners’ root modality mental grammar, first, the structural errors each language
group made are presented. Second, the cases of lexical and concept transfer are discussed. Third, a
conclusion on therole of L1 in second language acquisition of modalsis presented. The data used for this

analysis comes both from the spontaneous conversation recorded in the course of two terms and from the
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open-ended role-plays. Recall from Chapter 2 that the spontaneous conversations were tape-recorded by
the speakers themsel ves without the presence of the researcher. The conversations

were between aNNS and aNS on whatever topic they wanted. Therole-plays, on the

other hand, tested specific meanings used in specific situations. Therefore, the data reflect both somewhat
controlled and uncontrolled oral production. It isimportant to emphasize that the analyses carried out in
this chapter are limited to four different L1s. Furthermore, the number of participants from each L1 isvery
low. Twelve Spanish, six Korean, three Portuguese, and three Arabic speakers participated in the role-plays.
A few speakers of other languages, such as Chinese, Japanese, French and Dutch, also took part in the role-
plays, but their production is not analyzed in this chapter. One native-speaker of each of the following
languages recorded the spontaneous conversation tapes. Spanish, Portuguese and Arabic. Dueto the low
number of participants from each language, all comments made in this chapter are preliminary and need to be

further tested.

Structural Errors

The language groups analyzed here are Spanish, Brazilian Portuguese, Korean and Arabic. Some
of these groups presented similar structural problems. Table 5-1 below shows that the participants used
formulaic utterances (e.g., Can | help you , Mary?), the wrong complement for the PMV's, omitted MVsor
PMVs, and placed the MV in the wrong syntactic position.

The Portuguese speaking beginners learned the chunk Can | help you? as a sentence that involved
the meaning of help. When faced with a situation in which they had to ask for help rather than offer help,
they simply used the formulathat contained the word help. Thisisacommon strategy employed in the

early stages of SLA (Huang 1970; Hakuta 1975, 1976).

Table 5-1. Role-plays modal devices structural errors by L1 group

Levels | Portuguese | Spanish | Arabic Korean

2Korean “if” isi nterpreted as high-certainty only when paired with a double-negative structure, asthe
example shows. Thus, concept transfer could occur with this type of structure.
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Beginners -Can| helpyou, | -You need stop thesmoke. | -Must you change | No participants
Mary? -Y ou you come back in one | because junk food
-You need makea | month ... isnot good for
diet. your body ...
-1 need that you -Must try one, two,
go to the Federal three.
Express now.
Intermediate No structural -...he told me that you No structural -Y ou had better to try
problems must to have an A. problems quit quit smoking.
-| need that you help me -| need call to my
because | need ajob. father.
-l think we need
something to try to
solve this problem.
Advanced No participants -Thisjust happenstoo No participants No structural problems
often, so perhaps we look a
way to solve this problem.

Portuguese, Spanish and Korean speakers had problems with the complement of PMVs. The
beginning Romance language speakers omitted to after need (e.g., You need make a diet) but also produced
sentences with this same PMV with no structural problem at al (e.g., Youneed to change). This shows that
at the time which these participants took part in the role-plays, they knew that need should be followed by
aninfinitiveform. However, they overgeneralized the rule that MV's are not followed by an infinitive and
applied it to the complementation of aPMV. At the intermediate level, the Spanish speakers still had
problems with the complement of MVs (e.g., ... hetold me that you must to have an A). Thus, thereis
variability in the Romance language speakers' system regarding infinitival forms and MVsand PMVsup to
the intermediate level. Another problem with the complement of PMV's, specifically need, appeared both in
the production of the beginning Portuguese speakers and the intermediate Spanish speakers (e.g., | need
that you go to the Federal Express now). These speakers might have translated from their L1, and thinking
that it was necessary to include the conjunction that in the embedded sentence. The corresponding

sentence in Brazilian Portuguese could be

() Eu preciso gue vocé Va
| need-first person that you go-third person subjunctive
| need you to go.

Moreover, the Spanish correspondent sentence could be

(2) Necesito gue vayas
need-first person that go-second person subjunctive
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| need you to go.
In both sentences 1 and 2, thefirst clause verbs (precisar and necesitar) are followed by the subjunctive,
which is proceeded by the conjunction que ‘that’. The mental grammar of these learners used their L1 asthe
source of information. Their L1 requires the use of the conjunctionthat (1,2); therefore, their L2 production
also carried this.

The complementation problem Koreans have with modal device also involvesthe use of the
infinitive. Attheintermediatelevel, their IL shows variability interms of PMV complements. They
sometimes used the appropriate base form of the verb after had better and at other times they did not (e.g.,
You had better to try quit quit smoking). Theintermediate level Korean participants overgeneralize therule
that verbs should take the infinitive form after another verb. On the other hand, they omit the infinitival
particle to when necessary, after need (e.g., | need call to my father).

All groups (Portuguese, Spanish, Arabic and Korean) omitted the MV or PMV in sorre sentences.
| have categorized them asimperatives or you-imperatives. In certain situationsthey are appropriate, while
in othersthey are not (see discussion in Chapter 4). This omission results from lack of control of the modal
system. For instance, Thisjust happens too often, so perhaps we look a way to solve this problem
produced by an advanced level Spanish speaker.

The Arabic group made structural errors regarding the collocation of the MV in the sentences.
Thisisclearly transfer fromtheir L1, aV(S)O language. The sentence below illustrates the word order in the
Arabic dialect of Saudi Arabia, where most of the Arab participants were from:

(3) Lazem tijarib 1,23

must  you-try 1,23
You havetotry 1,2, 3.

The Koreans also seemed to have some problem with word order (e.g., | think we need something
to try to solve this problem). The position of the object preceded the infinitival complement. Although both
Korean (a SOV language) and Arabic have different word order from English, word order problems were
more frequent among Arabic speakers. This may be due to the fact that there were no beginning level
Korean participants, while there were many Arabs at thislevel. More collocation problems may have been

observed if there had been Korean participants at the beginning level too.
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The spontaneous conversation data corroborate the structural results from the role-plays. The

stages3 noticed in the tapes are the following:

Table 5.2 - Spontaneous conversation modal devices structural errors by L1 group

1% tape 2" tape 3“ tape 4" tape
Portuguese | need for I'm | need learn more. | | haveto come | Youdon't haveto
happy back. be worried about
money
Spanish | have to wash You have now a | havetotake | Why do | haveto
the dishes. schedule for visit | two more. take this?
her.
Arabic But this Must | buy. And| got to No modal device
Halloween must ask the data
stay | wake up. manager.

The Portuguese speaker had problems with the complement of need in tapes 1 and 2 and after
having acquired the PMV have to she started using only this modal device to express necessity (tapes 3 and

4). 1t may also be the case that these forms are in free variation. Although the Spanish speaker was a

beginning level student when tapes 1 and 2 were recorded, she was more proficient in Englishin general4
than the other participants. She already used have to to express necessity in tape 1 and her problems with
the complement of this PMV occurred in tape 2. The Arabic speakers’ problem with the collocation of must
came up intapes 1 and 2. When tape 3 was recorded, the speaker used the PMV got to.

Summarizing, structural errors regarding the use of MVs and PMV's may be connected to
developmental stages learners go through. They start at alevel where formulaic structuresare convenient
and go on experimenting with structural rules. Itis
then that they test if the MV or PVM isfollowed by an infinitive or bare form verb. Other problems,
however, come from L1 structural transfer, such as the use of that pronoun as complement of need by

Spanish and Portuguese speakers and the collocation of must by Arabic speakers. Unfortunately, there

3 The sentencesin Table 5-2 reflect the speakers' L when the tapes were recorded. The intervals between
each tape recording varied from one to two months. Their root modal IL may have gone through other
stages not captured by this present study. The table showsthe root modal choices the three speakers
made. Thereisno claim herethat all speakers of those L 1s go through the same stages as they acquire root
modal devicesin English. However, they may follow similar steps. Research with more participantsis
needed.
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were no Korean participants at the beginning level. Therefore, it isnot possible to check if these L1

speakers of a SOV language have the same number of word order problems as the Arabic speakers, whose

language al so has a different word order from English.

These structural problems seem to occur with certain forms which are used by a certain language

group. For instance, Portuguese and Spanish speakers made errors using need, while Koreans using had

better. The next sections explores the possibility that the choices NNS make may be directly motivated

either by L1 semanticsor aL 1 concept.

Spanish Speakers

The data produced by the Spanish speakers showed that their root modal IL has signs of both

lexical and concept transfersfrom L1. The MVsand PMVs mostly used by both the beginning and

intermediate Spanish speakers are need, have to, and must (Table 5.3)5.

The use of need may be due to the fact that Spanish has a cognate verb necesitar. Thisverb may

be followed by an infinitival complement or anoun. In certain Spanish speaking countries, for instance,

Uruguay, necesitar is not so commonly used followed by an infinitive but rather by anoun (e.g., Necesito

zapatos nuevos) (Irene Moyna, personal communication).

Table 5-3 - Spanish speakers’ role-play choices

Beginning Intermediate Advanced

Urgency | need to put today. | And | need to doimmediately | need to send | need it to
Can you can you ... it'spossible to include this be there by tomorrow.
ask for another letter in the box? | have to makedl of them
employer? And | haveto pay morefor a for tomorrow till 6 o' clock.

It'simpossible?

small letter?

You can help mewith put my few
papersin ahin my letter?

These thing must go in the
package ....

But it snecessary that go today.

But you can use that one,
right?

So, | wonder if you can
work today and make all the
checks for tomorrow.

So, could you make the
checks?

Pre-existing rules

Youcan goif you
come back at 12.

Y ou have to leave the money
inside the wallet.

No, you know that you
can't go out after 12

4 Her fl uency, vocabulary and grammar was alittle above the other two NNSs that recorded their
spontaneous conversations.

S The tables which describe the modal devices used in the role-plays are organized by the features tested.
In those contexts, modal structures that expressed other meanings were also included. For instance, request
was included although it was not directly tested.
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Youcan't go. Pleasecal him ... o'clock.
Go to police because | Leave the money there.

Don't think you haveto doit.

No, but youhaveto | | can't spend all the money if you

stay home and study

for your test.

New rule Thesolution | think | At 10 p.m., youhave togo to bed. | Do you wannakeep the
you can't use the Give meyour cellular phone. ATM you or | should keep
credit card. Wecan doalist with al the it?

Andl 11 mustpay | things... Y ou should’ ve told me that
overdrawn. | we haveah ah we need to you you made the
Y ou weekend you establish therules again. withdraws.
study study Friday,
Saturday and
Monday.
Maybe one ...week
you clean the
apartment.
Table5-3 -- continued
Beginning Intermediate Advanced
New rule + Y ou you can't | think that you have to change No participants®
urgency smoke. your routine in food.
You you come back | You need to change becauseit’s
inone month ... too highin fat.
Y ou need (to) stop It's necessary to complete the diet
the smoke. every day.
Run, run and and Y ou must to know everything and
gymnastic. then put it in the exam.
Maybe it’ spossible to change the
habit of cigarette for chew chew
gums.
Trytoeat alot of fish ...
Maybe you can take the bus ...
...you must to have an A in your
final exam ...
Speaker’'s | can't buy the | need that you help me because | No participants
necessity tickets. .
You can buy for me? | No, it'simpossible for me
Maybe maybe you because ...
go to the campus ...I haveto travel.
and buy for me the
ticket.

“Since the situations were randomly assigned and there was no control of the numbers of participants
according to their L1, some contexts were not tested by all L1s

Spanish speakers appear to use need very often, and this may very well be dueto the factthat it is
easy to use atarget structure that resemblestheir L1. Thus, thisisa case of lexical transfer which usually

workswell. Recall (Chapter 3) that need to is a default verb for the control group (NSs) for the expression of
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the tested features. The use of must, which is not target-like, seemsto occur since the semantic extension of
the correspondent verb (deber) is wider than the one of must. Asdiscussed in Chapter 3, must isonly
used by NSswhen the situation involves the feature new rule + urgency. Besides that, the speaker has to

have authority over the addressee and the interlocutors have to be intimate. Spanish speakers used must to

express new rule + urgency just like the NSs. However, they also used it in urgency and new rule® contexts.
The usage in urgency context is not native-like and could be considered a case of lexical transfer.

The intermediate Spanish speakers a so produced the impersonal construction ‘It’s necessary ...’
in new rule + urgency context. Impersonal constructions were also used in requests ‘Isit possible for you
todoit? (urgency and speaker’ s necessity context), to express possibility or refusal ‘It’simpossible ...’
(speaker’ s necessity context). Thisgroup was the one of the two groups7 that used these type of
constructions. Thereisasimilar type of construction in Spanish ‘ Es possible tomar la caja?’ ‘Isit possible
to get the box? from which these speakers could be translating. Since thistype of construction is not very
commonly used in Spanish, itismore likely that the Spanish speakers transferred the concept of
impersonality into their IL. Recall from Chapter 4 that impersonal constructions take the focus away from
the doer and/or speaker, making the event highlighted and at the same time less imposing to the address. In

Spanish the most commonly used construction to convey impersonality is the impersonal withse and the

verb in the third person si ngular8:

(4) Se puede tomar lacaja?
‘se’ can get the box
Can (someone) get the box?

6 Since there were mixed results from the NSs (see Chapter 3), acomparison between the NSs' and NNSs'
usageis not possible.

7 Impersonal constructions were also produced by Turkish speakers but at a much smaller number than by
the Spanish speakers. No evaluation of the extent of this usage by the Turkish speakersisdonein this
study since these participants were very few and all at same level (advanced).

8L ujan (1975) stressesthat thereis astructural difference between impersonal and reflexive passive
constructions. The verb in the former constructionisin the third person singular whilein the latter it agrees
with the complement.
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In their concept transferring, the students come across the fact that English does not have this type of

passive. Y et, they still want to use an impersonal construction to convey the modal meaningg. Thus, the
Spanish speakers choose amodal device that allows them to keep the sentence impersonal: an impersonal
construction formed by the pronoun ‘it’ + the verb to be + noun. At the intermediate level these students
till lack the full command of more complex structures (e.g., embedded sentences, such as ‘| was wondering
if you could get the book for me?') and do not know how to make more polite sentences without making
them impersonal. Impersonal constructions may sound sophisticated or more complex to the Spanish

speakers than a sentence withaMV. Therefore, this could also have motivated the participants to use these

forms. Since most of the Spanish speakers who used these constructions are over 35 yearsold 10 they
might have wanted to sound more knowledgeable. They are probably very used to speaking with more
complex sentencesin their L1 than their English allows. At the advanced level, they are more familiar with
some English politeness mechanisms and did not use impersonal constructions. One advanced participant
actually tried to use embedded sentences. However, he chose an inappropriate MV (e.g., ‘ So, | wonder if
you can work today and make all the checks for tomorrow’) which gave an unsuitableillocutionary force to
the sentence. This sentence sounded more like a challenge rather than avery polite request.

The use of the adverb maybe to soften suggestions or advice could be another lexical transfer from
the Spanish capaz, de pronto or talvez, or an overgeneralization of the idea that maybe is a softening
adverb. The beginners made thistype of overgeneralization, using maybe to soften requests. The
beginning level participants seem to want to make polite requests, but the only mechanism at their disposal
isto use the softening adverb maybe. They did not know how to use MVs/PMV's or embedded sentences.
What isinteresting to noticeis (see Table 5-3) that the beginning students start with maybe + pronoun +
verb; at the intermediate level amodal verb is attached to this structure (coming very close to target-like);

and at the advanced level the participants use atarget-like form: should.

9lrenem oyna (personal communication) called my attention to a possible transfer from se-construction into
the impersonal construction in English

10 There was just one 19 year-old participant who also used impersonal constructions.
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Portuguese Speakers

The language transfer noticed inthe IL of the Portuguese speakers was of alexical nature. All

these participants spoke the Brazilian Portuguese variety. The MVsand PMV s used by the beginners were

need and must. At the intermediate level, these learners used need and have to (Table 5-4).

Much like the Spanish speakers, the Portuguese speakers’ usage of need seemsto be alexical

transfer from the cognate verb necessitar. Thisverb takes either an infinitival complement (5) or anoun

complement (6) in Portuguese.

(5) Eu necessito

| need-first person togo

| need to go.

(6) Eu necessito

de sua ajuda

I need-first person of your help

I need your help.
Table 5-4. Portuguese speakers' role-play choices
Beginners Intermediate
Urgency | need that you ... | need to put the document.
Youneed go ... Can you ask someone to go and

Can | help you?
Y ou can go now?

L2

Pre-existing rule

Youyou call.

No participants

New rule

The apartment all its ah must must
clean only must clean.

You have to arrive early home
now ...

Y ou don’t; you cannot let home
before this

Turnonthe TV and go to study
Now..

New rule + urgency

You need (to)make adiet.
Don't eat meat.
You buy the froze.

Youcan't at least some more,
OK?

Speaker’ s necessity

Y ou need write the letter for the
manager in the store.

We need to go there, but | havea
class now.

Necessitar is not so commonly used as other necessity verbs, such asprecisar or ter que;

however, learnersrely on asimilar L2 form to their L1 to build up their IL. Thisfact isclearly confirmed by

the spontaneous conversation data (Table 5.5).

Table 5-5. Portuguese speaker’ s spontaneous conversation choices

1% tape

2" tape

3" tape

4" tape
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| need for I'm | need learn more. | ...because| have | Don't have to pay is
happy. Canyou come? |toresolve... the best way.
Did you have study? | have to come Can you imagine a the
| don’'t spesk English. back. beach right now?
| can’t. | don't know if | | should talk to you
Can be good witch? cangoto before.

Salvador.

Goonlyin

December. You

can say moretime

there, no?

It was not until the 3" tape that the Portuguese speaker started using have to rather than need. Need is
definitely the starting point for Portuguese speakersto express any type of necessity. Aslearners get more
proficient, their ILs acquire other forms, such asto have.

The use of must in new rule contexts occursin the beginning level. Similar tothe Spanish speakers,
these speakers do not know the semantic extension of the MV must and use it in an inappropriate context.
They probably translate must from the Portuguese dever, without knowing that the semantic extension of
these verbs are quite different.

These speakers mainly used the imperative to give suggestions (beginning, intermediate - Table 5-4
and 3" tape Table 5-5) in contexts of new rule, new rule + urgency, and pre-existing rule. Thisusagein
different contexts could be due to the fact that it is easier to use imperatives than to use the modal system.

Itisonly in the 4" tape (Table 5-5) that should appeared as the advisability MV. Yet, at that time, the

speaker wanted to use should to refer to the past but was unableto do it properlyll. Shesaid ‘| should talk
to you before’ instead of ‘I should have talked to you before’.

In summary, inappropriate usage of must by the Portuguese speakers may be due tolexical transfer.
They lack the knowledge of the extension of this MV in English. They overuse imperatives as suggestion
devices because of their structural simplicity. They use need, sinceit is a cognate of necessitar, with which

they are familiar.

U Tense acquisition is beyond the scope of this research.
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K orean Speakers

At the intermediate level the participants used both need, haveto, can't and had better in the

various contexts, while the advanced participants used the same ones and al so be supposed to, must,

would, could, and can (Table5-6).

The Korean language does not have the same root modal verbs distinction that English has. The

verb haeya in Korean corresponds to have to, must and should (Mi-Hwa Chun, personal communication).

Korean students are not taught the distinctions among these MVsand PMV in their home country unless

they attend advanced English studies. Moreover, some of the gradation they learn isimproper. For

instance, they learn that had better is |ess strong than shoul d12.

Table 5-6. Korean speakers' role-play choices

Intermediate

Advanced

Urgency

| have | have to prepare the checks.
| can't because the meeting is very
important to me.

I hope | can find another way to mail
it faster.

| have to prepare the paychecks until
tomorrow.

So, could you do it instead of me?
...can you find the package to
England?

Pre-existing rule

If you can't attend this party my father
will be ....very disappointed.
Youcan't do that.

Can't be excuse but maybe he ...
understands.

We are supposed to have aparty at 7

... maybe you shouldn’t keep.
You can turnit in the police station or
tell the driver.

5-6 -- continued
Intermediate Advanced
New rule + urgency | think you had better stop | think you have to start reduce
smoking. your cigarette per day ...
You had better to try quit quit ... you must eat better and
smoking. vegetables, grains, legumes.

Wehaveto go...

Friday we can buy theticket ...

| think you should had better
take some exercise to get good
physical condition.

... if you keep smoking maybe
hurting your heart, so it youcan't
exhaleand inhale

12 \/ariation in intonation can make this true if should is heavi ly stressed.
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I think you should keep good
practice ...
Quit smoking.

New rule | think we need something to try ... I'd better divide our account
to solve this problem.
Y ou have to take again the class
again.

If you want go to college, you
should try to study hard.

Speaker’ s necessity I need call to my father. So, | need to find another advisor
Can| cal my father? Would you do me afavor?
I'mhave to call my my parents.

Sentence (7) may be the source of confusion for Korean learners. The example below (Mi-Hwa
Chun, personal communication) is a suggestion sentence from a person of high status to someone of lower
status:

(7)jad  mugeya he
better eat do

You'd better eat.
In direct translation from Korean, Koreans learn that the above sentence conveystheideathat the
addressee has a choice to do or not to do what is being suggested. They are not aware of the fact that had
better impliesthat there is a negative consequence if the addressee decides to do otherwise. As mentioned
before, due also to transfer of training, Korean speakers understand that should conveys the meaning of
something that has to be done with no option for the addressee to decide something else. It isimportant to
emphasize that the Korean students were the only NNS group to use had better besides the NSs.

Taking into consideration that in the Korean speakers' mental grammar had better conveys alight
suggestion and that must has a stronger connotation, it is interesting to notice the contexts in which these
verbs are used. Both verbs appeared in the new rule + urgency context where the interlocutors were married
and one of them had just found out about a health problem. When the suggestions (new rules) were
expressed by a male participant, must was used. On the other hand, when new rule came from the wife, had
better wasused. The female participant chose alessimposing verb in her point of view. Itisexpectedin
Korean society that women be more polite to men than vice-versa (Mi-Hwa Chun, personal communication).
This difference between the femal e and mal e answers was not systematically tested. Therefore, these

comments are speculations that should be further tested.
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In summary, both lexical transfer and transfer of training are responsible for the inappropriate usage
of had better and must. First, thereis one verb corresponding to must, have, and should. Second, learners
are not taught the difference among these verbs. In fact, they believe that had better is weaker than should,

just like Japanese speakers (Altman 1985).

Arabic Speakers

In acomparative study of English and Moroccan Arabic modality, Meziani (1983) states that while
Moroccan Arabic has only three MV's, English has about ten. Moroccan Arabic uses other modal devices
besides MV's, such as adverbs. English doestoo; however, the semantic extent of their usage seem to be
very different.

Most Arab participantsin this research were from Saudi Arabia. The Arabic dialect they speak
also shows a discrepancy in quantity of modal devicesin relation to their English counterparts. Therefore, it
isdifficult for these speakers to know the subtleties in the English modal system, affecting how they match
the form and function of MVsand PMVs.

Thetypes of transfer noticed in the production of the Arabic speakers are of lexical and training

nature. The Arab participants seemed not to have problems in using root can13. Table5-7 shows their very
freguent use of imperatives and must.

The overuse of imperatives also occurred with speakers of other L1s since the imperative may also
indicate that they do not know the MVsand PMVs.

Must isthe preferred verb by the beginning group, used in urgency, pre-existing rule, and new rule
+ urgency contexts (Table 5.7). Thisverb was appropriate for the NSsin the new rule + urgency contexts
and in the situation which the speaker had authority over the addressee. The Arabic speakers, however,
used this verb indiscriminately when other verbs such as need or have to were more appropriate. Thisresult
is corroborated by the spontaneous conversation results tapes 1 and 2 (Table 5-8).

Table 5-7. Arabic speaker’ srole-play choices

13 Melouk (1989) states that his Moroccan learners of English overused root modals (e.g. can) in a context
in which an epistemic one (e.g. must) was required. This phenomenon was also noticed in this present
research. However, this study concentrates only on root modal meanings.
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Beginners Intermediate
Urgency I must send this today. No participants
You takethis box.
Can you help?

Pre-existing Must if youmust go what | can do. You have to follow thisman and ...
When you have 20 you can leave No, you can't.
anywhere ...

New rule No participants No participants

New rule + If you stop the smoking you can No participants

urgency make exercise...

But must you change your life ...
Youmust ah stop cigaretteand ...
Try. Must try one two three.
Speaker’s Can this space for me? No participants
necessity Can you go to buy the ticket?
You come to my home?

| can’t absent for the class.

Table 5-8. Arabic speakers’ spontaneous conversation choices

1 tape 2" tape 3“ tape 4" tape

But this Halloween Must | buy. And | got to ask the no modal data
must stay (1) wakeup. | I can't find. manager.

| can’t understand | can’'t explain and talk.

anything. Y ou should keep the this

It' s better if you go for newspaper with you.

hours speak with ...

In the dialect spoken in Saudi Arabiathereisawordla:zemthat corresponds to must, have to, and
should (Waleed Bajouda, personal communication). Since, the grammar-translation method is the most
commonly language method in Saudi Arabia, these learners are not taught the subtleties of these verbs.
Therefore, transfer of training and lexical transfer are responsible for their inappropriate usage of must.

Thereisonly one intermediate level participant that used haveto. Y et, thisusage is somewhat
stronger than the choices that the NSs made for the same situations which focused on reminding someone
of apre-existing rule. While NSs gave suggestions using should, or why don’t you, this NNS chose have
to. Duetothelexical transfer and transfer of training, mentioned above, both beginners and intermediate
level Arab participants do not know the semantic extension and limits of both must and haveto. These
learners have difficulties in matching a specific context with a specific modal verb.

In the third tape of spontaneous conversations the Arabic speaker usesaPMV (got to) rather than

must (Table5-8). Since there was only one occurrence of thisPMV, it is difficult to affirm that the speaker



had acquired got to. This usage could be the repetition of an unanalyzed chunk. Itisvery likely that the
speaker used it as a chunk since the context required a past tense sentence (e.g., | had to ask the manager)
and he used the form that corresponds to the present time.

In the pre-existing rule context, NSs tended to give suggestions using should while the Arab
participants used have to or must (Table5-7). In the spontaneous conversations (Table 5-8), one notices
that, at first, suggestions are given not with amodal device but withit’sbetter. A few monthslater, this
speaker apparently acquired theMV should and used it appropriately to give a suggestion.

In summary, both lexical transfer and transfer of training play arole in how Arabic speakers use the
English root modal system. Contrary to what Melouk (1989) concludes about Moroccan |earners, Saudi
Arabian learners have problems with the usage of root must. One of the main differences between Melouk’s
(1989) research and this present study is that Melouk did his study with British English and this present one
iswith American English. Furthermore, he used discourse completion tests (DCT) (see Chapter 2 for the
limitations of thistype of data collection), and fill-in-the blank tests. Although the present research also
used fill-in the-blank tests, there were many other data collection procedures that led to a variety of types of

data, including spontaneous conversations.

Chapter Conclusion

These brief comments about L 1 transfer suggest that |earners take different pathsin their learning
of root modality, depending on their L1. Spanish and Brazilian Portuguese speakers start using need as their
default root verb, sharing an indefinite semantic scope with have to and must. Spanish speakers use
impersonal construction, transferring the impersonal concept from their L1. Asthey know that English does
not have an impersonal constructions with se, they use the impersonal construction availablein English.
Koreans use need, have to, must and had better. Their default root modal seemsto be had better and their
language transfer are lexical and of training. Arabic speakers default root modal ismust. Their

inappropriate root modal usage is due to both Iexical and transfer of training. Besidesthat, word order isa



problem for the Arabic speakers14 since their L1isaV/(S)O. On the other hand, Portuguese and Spanish
speakers do not have these problemssince their languageis (S)VO, asis English.

Melouk (1989) downplaystherole of L1 in the acquisition of modal verbs saying that “thereis no
clear evidence that the mother tongue plays any significant role, either as afacilitating or an inhibiting
factor” (Melouk 1989:375). However, the results based on speakers of different L1s show the opposite to be
true. Several strategieslearners use are clearly influenced by their L1. The results analyzed in this chapter
have alimited scope due to the small number of L1 participants. Above all, deeper analysis on each of the

languagesisclearly called for.

14 word order isa problem for these learners, but it is not only related to their acquisition of modality. Itis
certainly amuch wider difficulty.
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CHAPTER6
CONCLUSIONS AND PEDAGOGICAL IMPLICATIONS

It was discussed in Chapter 1 that many ESL/EFL textbooks present root modal
meaningsin avery compartmentalized way. For instance, students do not learn to make
connections between the expression of necessity and advisability. Furthermore, few contextud
clues are given, and the meanings of the labels used may mean different things for different
learners and teachers. This study suggests breaking down the labelsinto the elements that
compose the vast semantic range of root modality. The most common labels, such as necessity
and obligation, are of little help in our understanding of root modality. The dements that have
been vdidated by the NSs' answers are urgency, new rule + urgency, pre-existing rule and
speaker’ s necessity. Besides these contexts, other factors influence the choice of the modal
device. Power relations and socid distance are crucia factorsin certain contexts. Above dl, it
has been shown that, athough textbooks do not teach MEs and other root modal devices,
learners use them. Therefore, a broad approach to the teaching of root modals should include a
discussion of these dternative forms.

The features tested in this research are not the only ones important for the sudentsto
learn root moddity and its modd devices. There may be others that this research did not test.
Besides that, any semantic labeling should be discussed with learners and examples should be

given. What may be a context in which a pre-exigting rule should be reminded and/or assumed
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in one culture may not be the same for someone from another culture (Hinkel 1995). This does
not mean that al students should make an exhaugtive semantic study of al possible root
elements, but that they should be presented with red examples of contexts in which these
features yidd the use of certain moda devices.

The results from the tests, role-plays and spontaneous conversations are summarized
here and some implications for teaching are drawn.

For the contexts in which there is the speaker’ s necessity or urgency features, have to,
need to, and ‘ ve got to are the appropriate verbs. The only verb usage which requires some
power and socia distance consideration is ‘ ve got to. The use of thisPMV islimited to

circumstances where there is no power involved in the reationship. In al the socid distance

spectruml, this PMV is accepted, except when the interlocutors are strangers in the urgency
context. Since ‘ve got to tends to be suitable for informa situations, it is not appropriate to be

used by a speaker when addressing someone who has power over her.

The situations that tested the new rule + urgency feature also yield the PMVshave to and need to
as appropriate. The NSsalso felt it suitable to use must in this context. This usage callsfor specific power
relation and social distance characteristics. Must is used when the speaker (parent) has power over the
addressee (daughter or son). The interlocutors are considered intimate. In the role-playsin which there
were non-intimate power relations, have to and need to were used.

Once again, the PMVsneed to, and have to are suitable for the pre-existing rule context. Although
have to was not used in theserole-plays, it was chosen in the fill-in-the-blanks. The PMV “ve got to was

used as in the other contexts, when there was no power relation between the interlocutors. The verbswhich

1 Recall from Chapter 2 that the social distance spectrum goes from very intimate to not knowing each other
atall. Atoneend, theinterlocutors are very intimate, such as spouses or parent and child. Moving along
the spectrum, the interlocutors are friends, then acquaintances, such as coworkers or teacher and student.
Finally, they are strangers.
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follow distinct usage in pre-existing rule are should, be supposed to, and can’t. There are no restrictionsin
this context to use should and be supposed to, being should the most common one. The MV can't isalso
used to remind someone of a pre-existing rule; however, it occurred in a situation where the speaker had
authority over the addressee and the interlocutors were very intimate (parent and child).

Besides pointing out to learners the usage of MVsand PMVs, it is aso important to let them know
that there are root MEs which have their proper functions aswell. MEswhich start with a question-word fit
well in contexts which the speaker does not want to threaten the addressee’ s negative face. Thistype of
ME has this characteristic since it functions as a suggestion structure.

MEs with adverbs were al so used to express a suggestion mainly in situations where both the
speaker and addressee know each other. In situations where there is strong imposition, (e.g., new rule +
urgency), the use of thistype of ME makes the conversation sound more cooperative.

MEswith impersonal constructionswere very rarein NSs' speech both in the role-plays and

debates, while embedded sentences were much more common. Embedded sentences2 were mai nly used to
make suggestions and requests, having the function of softening the face-threatening aspect of the speech
act.

From this summary of the results, there are several aspects of root modality devicesthat might help
SLLs have an easier time learning and using the structures that convey this conceptual category.

Based on the features tested, it can be said that there are two categories of root MVsand PMVs:
(a) neutral or default and (b) specific. The neutral and default ones (have to and need) are appropriatein all
contexts tested, having no restrictionsin terms of either power relation or social distance. The MVsand

PMVswhich are used in specific contexts are: must, should, can't, and ‘ ve got to (Table 6-1).

Table 6-1. Specific usage of MVsand PMVs by features

must should can’t ‘vegot to

new rule + urgency | speaker - - -
authority /
interlocutors
intimate

21tis important to emphasize that the terms impersonal constructions and embedded sentences are used
here with alimieted scope (see Chapter 4). There are also impersonal constructions which involve
embmedded sentences.
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urgency - - - no power relation / any
social distance except
strangers
speaker’'s - - - no power relation / any
necessity social distance
pre-existing rule - no power relation | speaker authority | no power relation / any
/ intimates, friends | / interlocutors social distance
or strangers intimate

Table6-1 shows that must is suitablein the context of new rule + urgency when the speaker has
authority over the addressee and the interlocutors are intimate. Should is appropriate in the pre-existing
rule context with restriction only in terms of power relation but not social distance. Can't isalso
appropriate in the pre-existing rule contexts but only when the speaker has power over the addressee and
theinterlocutorsareintimate. The PMV ‘ve got toissuitablein different contexts when the thereis no
power relation between the interlocutors.

The ME results show that learners need to have called their attention to the appropriateness of
these root devices. While they make some appropriate usage of MEswith question word and with adverbs,
they still would profit from careful training on the usage of these forms. Their biggest problemsarein
relation to MEs with impersonal constructions and embedded sentences. The mechanism of taking the
focus away from the doer and/or speaker isinherent in impersonal constructions, but thisisnot a
mechanism NSs often use to make polite sentences. They use other MEs, and especially for requests and
some types of suggestions, they use MEs with embedded sentences.

Another consideration teachers should take into account isthe learners’ L1 background. The
position teachers should takeis not that L 1 hinders acquisition but that learners build up their IL upon their
L1. Chapter 5 showed that |earners that speak different L 1s take different paths on their way to learning root
modality. Some structural errors are common among the various groups (e.g., if aMV or PMV should be

followed by an infinitival complement) while others, such asword order, are specific problems caused by the

divergence between L1 and L2 structure3, 1t was also noticed that different learners’ default verbs vary.

Portuguese and Spanish speakers use need (to) in any context, while must is the preferred form of Arabic
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speakers. Although there was not spontaneous conversation data from Korean speakers, it seems that had

better hasthe

default function in this group. During this research some NNSs were interviewed about the root
moda system in their languages. It was noticed that learners like to talk about the smilarities
and differences between their L1 and L2. This study is not advocating the use of contrastive
andysiswith dl students, but the consciousness of how some L1 and L2 ruleswork may help

them acquire L2 better.

Transfer of training is also another factor that teachers should be aware of. Students may learn to
associate certain MVs and PMVswith the wrong labels. Moreover, they may not learn the connection
between the meanings of these various verbs and MEs. This problem occurs not only in the students’
original country but also in environments where English is learned as a second language. Most textbooks
available on the market, with few exceptions, present crude explanations of the usage of root modality
devices. Oneway of broadening students’ understanding and usage of root modal devicesisto show them
how these constructions are used in the real world. For instance, teachers may prepare activitiesin which
students have to compare the constructions used in school catalogs or driver’ s handbook with the onesin
comic stripsor TV programs.

Above all, the contexts in which root modality devices are used should always be discussed with
the learners. NSsintuitively know that asingle factor, for instance, power relation, may change the whole
approach to situations and, consequently, the use of modal devices. NNSs may know how to do that in
their L1, but the linguistic mechanisms they are accustomed to use are very likely different from the ones
usedinthelL2.

Thisresearch has shown that the investigation of the semantics of linguistic structuresis ableto
yield crucial information to help NNSs improve their L2 knowledge and performance. The data collection

with an NS group also pointed out to the fact that experimental design can display the canonical shape of

3 No conclusion can be drawn about the stages speakers of different L1s may go through in their process of
learning root modal devices, since the data limited to alow number of participants.
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modality, which in combination with less controlled data collection can improve our understanding of

modality usage.



APPENDIX A

ROLE-PLAYS
Urgency
1
A)

Y ou’ re the manager of alocal business.
Y ou Fed-exed an important shipment to England this morning. It will be flown out of town sometime tonight.
You just realized that you forgot to include some critical items.

You are at thelocal collection warehouse for Federal Express. Ask the FedEx employee to find the box, so
you can put the forgotten itemsin.

Explain that you need that package to be complete. If you FedEx another one now, it will arrive one day after
thefirst one. That istoo late. Tell the employee how urgent it isto get the box

1
B)
Y ou work at the local collection warehouse for FedEx.

Thereisapolicy that you cannot leave the desk to go to the back of the warehouse.

Evenif you had to find something, it would be near impossible, considering how many boxes are there.

2

A)

Y ou’ re the manager of alocal business.

Y ou Fed-exed an important shipment to England this morning, but now you realize that you forgot to include
some critical items.

Now, you call in one of employees to tell them that you are sending them to the local collection warehouse
for Federal Expressright away to find the original package and insert the missing items.

Explain that you need that package to be complete. If you FedEx a separate package now, it will arrive one
day after thefirst one. That istoo late. Tell your employee how urgent it is to find the box.

2

B.) Your boss callsyou in to ask you to do something at work.

3

A)

Y ou Fed-exed an important shipment to England this morning. It will be flown out of town sometime tonight.
You just realized that you forgot to include some critical items.

You are at the local collection warehouse for Federal Express. The employee that works there is your best
friend so you think there is a good chance your friend will find the box for you.

169
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Ask your friend to find the box, so you can put the forgotten itemsin. Explain that you need that package to
be complete. If you FedEx another one now, it will arrive one day after the first one. That istoo late. Tell
your friend how urgent it isto get the box.

3
B.) Youwork at thelocal collection warehouse for FedEX.

Thereisapolicy that you cannot leave the desk to go to the back of the warehouse. Even if you had to find
something, it would be near impossible, considering how many boxes are there.

Y our best friend is here asking you to do afavor.

4

A)

Y ou work for alocal business. Y ou Fed-exed an important shipment to England this morning, but now you
realize that you forgot to include some critical items.

Y ou can't leave the office because you have an important meeting.

Ask acoworker to go to thelocal collection warehouse for Federal Expressright away to find the original
package and insert the missing items.

Explain that you need that package to be complete. If you FedEx a separate package now, it will arrive one
day after thefirst one. That istoo late. Tell your coworker how urgent it isto find the box.

4
B.)
Y our coworker asks you to do something at work.

5
A)
Y ou're an employee at alocal business, and you work with your spouse in the payroll department.

Youjust realized that your computer system crashed and erased all the payroll files before the paychecks
were printed. Itisessential that the paychecks are ready by tomorrow morning.

It’ s already the end of the business day. Y ou have plans tonight to meet with an out-of-town business
client.

Y ou ask your spouse if they can prepare the paychecks for you as afavor. This would mean they would
have to stay after work as long as necessary to finish the paychecks by morning.

5

B.)

Y our spouse, who works at the same company as you, comes into your office to ask you to do something at
work.
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Pre-existing rules

6

A)

You're 16 yearsold.

Y ou go to your parentsto ask them if you can go with some friendsto a (singer / group) concert.

Y ou want to go away Saturday and stay overnight.

6
B.) You're aparent of a 16-old son/daughter. Y ou don’t allow your kidto stay out past 12:00 on weekend
nights.

Now your kid comesto you and asks you if they can go away overnight to a concert with some of their
friends.

7

A)

You' remarried. Y our father-in-law is celebrating his 70th birthday today and your spouse has planned a
surprise party.

However, agood friend of yoursisleaving Gainesville forever and tonight your friends are having afarewell
dinner.

Y ou can't decide which celebration to attend. Talk to your spouse about it.

7

B.)

Y our father isturning 70 years old today and you’ ve planned a surprise party for him. Y ou’ve arranged for a
number of people to come in from out of town for the event.

Now your spouse comesto you and is considering going to some other event instead.

Youinsist that your spouse comes to your father’s party.

8

A)

Y ou find awallet containing 75.00, some credit cardsand an ID.

Asyou're holding it, your friend comes along and says hello to you. Y ou tell them about the wallet.
You'rerealy short of money. Y ou're seriously considering keeping the money.

8

B.)

Y ou see your friend standing on the sidewalk on campus. Y our friend is holding awallet that they found.

Say hello to your friend. Consider what to do with thewallet. Y ou are basically an honest person.
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Y ou are sitting on a bus with two people sitting on your |eft side. When the bus stops, the person next to
you stands up and gets off.

After the bus moves on, you notice awallet left on the seat between you and the other person. Pick it up
and look inside.

You'rereally short of money. Y ou seriously consider keeping the money.

9

B.)

Y ou are sitting on a bus with two people sitting on your right side. When the bus stops, the person next to
you stands up and gets off.

After the bus moves on, you notice awallet left on the seat between you and the other person. The other
person picksit up and looks inside.

Consider what to do with thewallet. Y ou are basically an honest person.

New rules

10

A)

Y ou're the parent of a 16-year old son/daughter. Y ou've always been pretty liberal about letting your kid set
their own hours and make their own friends.

However, lately their grades have been slipping at school and they've been getting into some trouble their
teachers.

Y ou're thinking that maybe you've been too lenient and maybe it's about time that you lay down some
stricter rules.

Y ou approach your son/daughter to tell them what you've decided.

10
B.) You're 16 yearsold. Y our parents have always pretty much let you come and go as you please, but your
grades haven’t been very good lately.

Y our parent comes to talk to you about this.

11

A)

Y ou're married and your spouse and you have ajoint checking account. Recently you bounced a check
because your spouse failed to record some ATM withdrawals.

You arereally frustrated because thisis not the first time this type of thing has happened, plusit's costing
you money each time that you overdraw your account.

You feel like itstime you and spouse sit down and decide how you can keep this from happening again in
the future.
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11

B.)

You're married and you and your spouse have ajoint checking account. 'Y our spouse approaches you to
discuss your checking account.

12

A.

Y ou live with another student in atwo-bedroom apartment. Lately, there has been a problem with the
sharing of the typical household chores: cleaning the bathroom, taking out the trash, mopping the floors,
doing the dishes, etc.

The situation is getting on everybody's nerves.

One night while you are sitting around watching TV, you start up a conversation about how to solve the
problem.

12

B.

Y ou live with another student in atwo-bedroom apartment. Lately, there has been a problem with the
sharing of the typical household chores: cleaning the bathroom, taking out the trash, mopping the floors,
doing the dishes, etc.

The situation is getting on everybody's nerves.

One night while you are sitting around watching TV, you start up a conversation about how to solve the
problem.

New rule + Urgency

13

A)

You'reacardiologist. You'vejust received the results of some tests on one of your patients and they don’t
look very good. In fact, if this person doesn't radically change their lifestyle, i.e. diet, exercise, etc., they’re
heading for a serious heart attack.

Y ou are meeting with them to discuss the results of the tests and your recommendations.

13
B.) You' ve recently gone to see a cardiol ogist about some problemsyou’ re having.

Y ou are aheavy smoker, you don’t like to exercise and your diet isn’t the best in the world.
Now, you are meeting with the doctor to discuss the results of some tests you’ ve just had.

14
A.) You recently went to see a cardiologist about some problems you’ ve been having.
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Now, you've received the results from some tests and the doctor said you need to change your lifestyle.
Y ou are aheavy smoker, you don’t like to exercise and your diet isn’t the best in the world.

Y ou are now talking to your friend. Explain to them what the doctor said about your health.
14

B.)
Y our friend recently went to see a cardiol ogist about some problems they’ ve been having.

Y ou’ re concerned about your friend’ s health and want them to avoid more serious health problemsin the
future. Y our friend is a heavy smoker, doesn’t like to exercise, and doesn’t eat well.

Listen to your friend' s health problems and give some suggestions.

15
A)
Y ou recently went to see a cardiol ogist about some problems you’ ve been having.

Now, you' ve received the results from some tests and the doctor said you need to change your lifestyle.
Y ou are aheavy smoker, you don’t like to exercise and your diet isn’t the best in the world.

Y ou are now talking to your spouse. Explain to them what the doctor said about your health.
15
B.)

Y our spouse recently went to see a cardiol ogist about some problems they’ ve been having.

Y ou’ re concerned about your spouse’ s health and want them to avoid more serious health problemsin the
future. Y our spouseis a heavy smoker, doesn’t like to exercise, and doesn’t eat well.

Talk to your spouse about their health.

16

A)

Y ou just had a conference with the teacher of your teenage son/daughter. The teacher said that your kid
can only graduate with their high school classif they receive and “A” on their final history exam.

Passing this courseis arequirement for graduation. An*“A” on thisexam will just barely givethem a
passing grade.

Meet with your son/daughter to explain what the teacher said and discuss how to proceed.
16

B.)

Y ou are a high school senior who islooking forward to graduation.

Y ou currently have afailing grade in history and your parent just had a meeting with your teacher.

Meet with your parent and talk about the conference.
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Speaker’s Necessity

17

A)

Y ou are ahuge fan of (singer / group). You just heard that they’re going to play at the O’ Connell center ina
few months and tickets go on sale today. Y ou know that the concert is going to sell out in afew hours.

You haveto bein classal morning so you won't be able to go get yourself aticket.

Youruninto afriend on campus. Try to persuade them to go and stand in line to get tickets for both of you.
Y ou’'ve been to alot of concerts but you still think that (singer / group) puts on the best. Y ou’ re positive
that your friend won't regret it if they agreeto go.

17

B.) Youruninto afriend on campus.

18

A)

Y ou are waiting in along lineto buy tickets to a Gator football game.

Y ou need to make an urgent phone call.

Ask the person in line behind you to hold your placein line for afew minutes.
18

B.)

You arewaiting in line to buy ticketsto a Gator footbal| game.

The person in front of you turnsto speak to you.

19

A)

Y ou are ahuge fan of (singer / group). Y ou've been to alot of concerts but you still think that (singer /
group) puts on the best. Y ou just heard that they’ re going to play at the O’ Connell center in afew months
and tickets go on sale today. Y ou know that the concert is going to sell out in afew hours.

Y ou haveto bein classall morning so you won't be able to go get yourself aticket.
Y ou try to persuade your boyfriend/girlfriend to go and stand in line to get tickets for both of you.
19

B.)
Y ou meet you boyfriend / girlfriend on campus.

20
A)
Y ou are graduating this semester and applying for local jobs. You just learned of anew job opening.

Approach your professor and ask them to write aletter of recommendation for thisjob application. The
application deadlineisin five days.

20
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B.)
You areaprofessor. Oneof your graduate students approaches you to ask you something. You havea
very busy schedule.
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APPENDIX B
TESTS

First Language:
Y ears/months of English instruction:

The purpose of thistest isto help with research into the acquisition of English. Y ou will not receive agrade
for thistest. The results of the test will be kept confidential.

PLEASE COMPLETE THE TEST BY YOURSELF. DO NOT WORK WITH A FRIEND. DO NOT CHECK A
GRAMMAR BOOK. PLEASE TAKE 10 TO 15 MINUTES TO ANSWER THE QUESTIONS.

I- Read the situations below and rate the answers, according to what you would say. Put av” inthe square
next to the number that best describes the appropriateness of the sentence for that situation. The numbers
correspond to the following rating:

1 very appropriate for this situation

2 appropriate for this situation

3 somewhat appropriate for this situation

4 alittle appropriate for this situation

5 not appropriate for this situation

Y ou may choose the same rating for more than one sentence.

EXAMPLE: You aretaking atest and you feel like going to the restroom. 'Y ou come up to the teacher, who
israther formal, and say:

a. May | go to the restroom, please? 1 200 34 s
b. Could | go to the restroom, please? 1 20 3 4 s

c. Can | go to the restroom? 1|:| 2|:| 3|:| 4l:|5|:|
d. I’'m going to the restroom. 1 20 334 s

1- You invited somefriendsfor dinner. You are agreat cook and are preparing everything by yourself. You
are about to finish the dessert and realize that you forgot to buy afew ingredients. You call your sister and
ask her to come to your house to keep an eye on the chicken that is already in the oven. Y our guests are
arriving in lessthan an hour. Y ou explain the situation and say:

a. | must go the grocery store. 11 o[ 3 4 DSD
b. I’ve got to go to the grocery store. 1|:| 2|:| 3 D 4 DSD
c. | haveto go to the grocery store. 1 20 34 s
d. | need to go to the grocery store. 1l 2 3[4 s
e. I’d better go to the grocery store. 1 200 34 s

2-Your parents are very strict. Y ou have a party this Friday and your father says:

a. You'd better be home by 11 o’ clock. 1 20 3 4 s
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b. You must be home by 11 o’ clock. 1 200 34 s
¢. You have to be home by 11 o' clock. 1 20 334 s
d. You've got to be home by 11 o’ clock. 1 o[ 3 (d4 DSD
e. You're going to be home by 11 o’ clock. 1 20 334 s
f. You need to be home by 11 o’ clock. 1 2 3[4 s

3- You'rethe parent of a 16-year old son/daughter. Y ou've always been pretty liberal about letting your kid
set their own hours and make their own friends. However, lately their grades have been very bad at school.
Y ou approach your son/daughter to tell them what the new rules are. One of the thingsyou say is:

a. You need to study hard every night. 1|:| 2|:| 3 D 4 DSD
b. Y ou should study hard every night. 1 20 34 s
c. You've got to study hard every night. 1l 20 3[4 s
d. You must study hard every night. 1 200 34 s
e. You'd better study hard every night. 1 20 334 s

4-You'reacardiologist. You’'vejust received the results of sometests on one of your patients and this
person may be heading towards a heart attack. Y ou are meeting with them to discuss the results of the tests
and to give some recommendations. Y ou say:

a. You should change your diet and get some exercise. 1 o[ 3 d40 5|:|
b. Y ou must change your diet and get some exercise. 1 20 34 ds

c. You need to change your diet and get some exercise. 11 o[ 3 d40 SD
d. You have to change your diet and get some exercise. 1|:| 2|:| 3 D 4 l:l SD
e. You've got to change your diet and get some exercise. 1 20 34 s
f. You'd better change your diet and get some exercise. 11 o[ 3 d40 5|:|

5- Paul just remembered he has atest tomorrow morning.
When afriend callsinviting him to see amovie, he says:

“I"'msorry | can’t come. ...

a. | haveto study for atest.” 1 200 34 s
b. I*ve got to study for atest.” 1 20 3 4 s
c. | need to study for atest.” 1l 20 3[4 s
d. | must study for atest.” 1 2 34 s
€. I'd better study for atest.” 11 o[ 3 (d 4 DSD

| - Fill in the blanks with the appropriate word (can, should, may, might, have to, need to, could, be
supposed to, must, ‘ ve got to, ‘d better, ought to, will, be going to), according to the dial ogue situation.

1-(At Federal Express)
A: Hi. | haveaproblem.
B: What' s your problem ma am?
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A: | Fedexed abox to England this morning and it’s not supposed to leavetill tonight but | forgot to include
someinformationinit. So, | (a) get it back to include theinformation.

B: Oh. I'm sorry, ma am but our store warehouse policy states that we can’'t |eave the desk.

A: OK. Isthere someone that you can call to get the box? That you can have go to the warehouse?

B: Actually thereisno one here around really. Actualy, it's gonna be impossible for me to find the box.
There are so many boxes.

A:l (b) get thisbox to put theinformationinit. Andif | send another out with the
information there, it’ll be there aday after the other one and that’ Il be too late.

B: I’'m sorry but | again have to state our store policy: we can't |eave the desk.

A: There' s absolutely nothing you can do for me?

B: No.

A: OK.

2- (A married coupleistalking)

A: Your dad isturning 70 tonight. And it’skind of asurprise party for him, but also my best friend Carl is

leaving Gainesville. And my friends are having afarewell dinner for him also.

B: How can that be more important than my father being 70? It’s not like he's 66 or 64 or something. He's
70. It'sreally important. I’ ve been planning for weeks, all my good friends. This asurprise party. How am |
supposed to be standing there without you there? How is your friend more important than my father’s 70"
birthday?

A: So,you'rejust tellingmel (a) go to my friend sfarewell dinner?

B: Absolutely.

A: Right.

B: You (b) go to my father’ s birthday party.

A: Thereisnoway | could goto both?

A:No. Noway.

3 (Two students share an apartment. Lately, there has been a problem with the sharing of the typical
household chores: cleaning the bathroom, taking out the trash, doing the dishes, etc. One night while the
two roommates are sitting around watching TV, one of them starts up a conversation about how to solve the
problem.)

A:Youknow Tracy, you (@) start cleaning this apartment. Thisisgetting ridiculous. Y our
shoes are on thefloor. The dishesare still inthe sink.

B: Oh, I'msorry. I’vebeen really busy lately in school. You know, | mean. I'mworking. | haveajoband |
go to school.

A: Well, it just takes two seconds to put the dishesin the dish washer.

B: | know. But, | amtired, you know. When | come home, | wannaeat or whatever. | don’t feel like cleaning

up.
A: But you (b) start thinking about it, otherwise thisisn’'t going to work out.

B: Well, you know, I'll try to clean, at least, keep my stuff in my room but | can’t promise anything, |1 mean, |
try to do my best already.

A: What about we just get a cleaning service?
B: It sounds great.
A: OK.

4- (A parent and his/her teenager son/daughter are talking. The teenager isrunning the risk of not
graduating in high school because of history).

A: Honey, | talked to your teacher today and she said that you have to get an A on your history final to
graduate in the class.



181

B: Oh, gosh. | knew thiswas gonna happen.

A: Did you?

B: I've been studying, you know. | haven't had dates, but history is so boring. And | hate theteacher. You
don’t understand. Shedoesn’t like me. She hates me.

A: Oh, the most important thing isfor you to graduate. History isarequirement. You (@)

study every night till your history final. Y ou’ re not gonna go out, you’ re not gonna go to cheerleading
practice. You're gonnastudy with me. Andwe regonnaget an A onthisfinal.

B: OK. | guess graduation is moreimportant.

A: Thank you.

5 (A lot of people are waiting in lineto buy tickets to a Gator football game. A person turns and asks a
stranger afavor.)

A: Hey, listen. | (a) make phone call. My bipper went off and | (b) cal my work.
Could you hold my placein line for afew minutes?
B: Sure.
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